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Lo HISTORY AND PHILOSOPHY | cs .
Clark, Burton. . xnowledge, Industry, and Adult Competence. In_Sociological
] Backgrounds of Adult Education by Robert ¥W.. Burns. Syraéuse Unlver51ty,

. . N. Y.. Centen for the Study of leeral Educatlon for adults, 1964. Pp. 1-16%
Chapter examlned +the rapidIy changlng technology and knowledge from thhln a,
contemporary social perspectlve._ T e

, purposes of chapter “‘.. ’ . - 2

. 1. Trace changes taking place in the world 6f work
' ) 2. Specify conseduences. of these changes for ot@er 1nst1tut10ns
° 3. +ddress the problem o0f personal competence ; 3‘, . - . -
o ‘ * *

Changes in industry and occupations : 3 -
' l. shift from food gathering tp farmlng to bus;negs and 1ndnstry whlch
demanded skilled manpal’ laboy .
2. Advanced jindustrialism resulted in a grow;ng d1v151on of labor '
. . 3. 1Inerease in the relative number - of whlte collar workers in the work
- force--are characterized by higher levels of experience s
’ Consequences for other anétltutlons R
1. Impact of Research and Development - (R&D) programs on industry, educatlon,
and society’ . . . - R
a. R&D a producex of new. 1ndustf1es ‘ b ”
b. New 1ndustr1es usually located where theréals already a sc1ent1f1c-

educational base in existence--gp wherd the cdompetence is

N
- &
¢ -

’

- . €

4 . ¢. Such industrial. locatlon affects the economlc health of C1t1es and -
.o ' states ‘ . e .
i , R&D sustains .a commltment to the 1nst1tut10nallzatlon of new
' . 7//9" knowledge . - :

e.” Yields a new gdemand for more highly trained people--thus the economy
. T and education are tied in a mutually profitable symbiotic relatlon-
ship. Clark says the supply of highly educated people are what e W
determine ‘the pace of economic growth. QUOTE: -I...the possxblllty
emerges that education cannot overtrain and dverproduce for the .
economy--an ‘historic caoncern here but particularly in other countries.
For' if increased supply, of hlgh competence means more and yaried - |
1nnovat;on leading to economic growth, then a rising supply constantly

. accelerates the demand for trained personnel. The greater the pre- .
. ' sent supply of such people, the greater the future demand for them

{p. 8)."--Is really a dated statement, but Ls rather interestlng to-’
R . - ‘note that apparently ten years ago, thls was valld thlnklng

. .
L T M . X
. ) .
‘- - . . . . . . : .
F . . . .
B lC ' ) ‘ ‘. « ’ tt e .« .
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2. Phe abolishment of jobsd at lower levels of skills is an irreversible .
L ‘process in the technological society which in turn bears hard on )
e educationt . , p :

5 ; v [y
. . f

-

Problems of adult competence °° ~y
l, A centGry of 1nddstr1a112atxon has resulted 4n great changes in the

S nature of work and in the definitions of adult.competerice
- ' 2. Challenged to become reeducated for ever-trising levels of versatility
. and retrainability--also.relates.to the problem of clarifying further

"the whole meaning of work to the, individual P, .
Implications for secondary schools and’ colleges ot
‘ l. Torn between two directions: preparlng youth for specific JObS or pre-
= paring youth for potential re-education at a later date

2. Author sees the answer in the latter alternative--calls in educatlng for‘
adapt1b1I1ty

£

]

Impllcatlons for man
l. Rather than bestow1ng wisdom and ‘social status, gnd age in modern soc1ety
‘o ©  may, only -calise disoriéntation'
2. Thus, educatlng ‘for ever-rising levels of versatility and retra1nab111ty
becomes an 1mportant educational and social challenge .

' .
. »

s

Action .to meet the problem of threéatened adult incogpetence
1. Sufficieptly equip all peopte with a basic education before their
twepitieth year so they.can later qualify for re-education and re-training
2, Soc1ety must predicate its future actions on twd beliefs
a. Educitibn is more important than work“experlences because the
experienced worker may not be the most’ up-dated and efflcent worker

- + b, Schoolxng is a normal part of adult 11fe
/ . v - ;
. . i: '_~ -
Stern, Milton R., A View From the Fifteenth Century. _Paper presented at the
NUER Joint: Reglonal Conference. San Francisco, Ca11forn1a. Noyember 30, ..
. 1972. 12 pp. ERIC- ED 069 965., ‘ '

LY * . « 4
. . -

. ,Is a paper presented-at a conference w1th ‘the theme “A Vlea of the Future”--
. author states, "My predictlons havé the advantage of being already true--or -
almost.... I am indebted to Novelist Kay Boyle and Poet Howard Nemerov for the
. concept that prophecy is less a look into’the future than it is an accurate
. BN 'recognltlon of what is before Qur he51tant eyes {p. 1) W ) .
S . . ; .- . e
.. ’ Quotes from a spec1a1 regport by the Amerlcan COuncll on HLgher Education:
. \; . "To servé the naiiog and. its people ‘in the decades.ahead, colleges and *
. un1v3151t1es and those who support them are.setflng aside three. tradltlonal
assumptions that in the past have controlled ‘much of what they have done:
2 .The assumption, that college students are all young and f1nanc;ally
. -.dependent
' ’ .The assumption -that there is a fundamentalfdlﬁference.between what is

learned in, re51dedce and what zs }earned 1n exten51on courses or
. lndependently. ‘ .

>
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-The assumption that the. idealcollege serves; an essentially middle,
class clientele and has no important respons1b111ties to d1sadvantaged
"{irban and’ rural populatlons. . - a
- - ” 1Y

. Predictions oo
; 1, 'Foresges w1th1n the next 20 years, the turnlng<qyer to the establlshed

. units of the university the.part-tlme credit, extended un1vers1ty, open

univérsity activity, however’ expressed in contemporary academic idiom.

2, " Foresees the expanded development of continued proﬁessional educatlon )
as a major line of continuing education work as.tonpulsory adult con-
tinuing education is becoming more not1c1b1e in the profess1ons~-"We
must gelp pr8fessionals educate‘themselves,’ .not merely add new skills
ot to ol - . ;o ® . .

- 4 *

(p. 3)." . . : . PR T Y - ‘ e
3. Foresees an e¥panded development of general cultural education--"Such
activity will be, even more than now, ésséntlally cred1t free in :
character (p. 4). " . ' -
,“ -, q’ ‘@3‘4 Ve - * )
"Llfelong 1earn1ng is the. mora} responsLblllty of 1nte111gence and the major
defense of 1nd1v1dua1 freedom (p- 5). .

" Eric Ashby-~20 years ago he poxﬁ%id out that'.just as dr1vers licénses had to °

be reneyed ¢n the basis of maintained skill, sb should college.degrees (p.- 5).
As to the fifteenth centuly univérsitiés--“"Continuing education? TheSe umiver-
"sities, in additlon to younger students, frequently housed mef who were taking
“ sabbaticals in reverse, leaving as they could, theix ccuntry parishes or their

Y hd -

practices as notaries, to§sn30y the fleshpots of the large cities, and perhaps )
-take higher degrees. There wgre many older students at the universities..., * -

In Paris, the rules permltted that the doctorate of d1v1n1ty be ayarded only

after the ‘age of 35 (p. 8) ) , ‘ ., .
Elevehth and twelfth century cathedral,schools of Ikaly s I
«  "Moreover- you will'recall that thege (first schools) were gilds of

students who exercised authority to compel their professors to lecture to
their schedule and to keep to student-dictated standards of performance.
The students even had authorlty to glve their masters perm1ss1on to leave
the city. How, ‘you may ask, did this-form of governance come ‘about? It is
+ ,puzzling,; unti]l you know one central fact: that these flrst students were-
mature men, they were adult. students (p 8).
"So'the search into the past'rewards us with the distovery that at .its *
' beginning, the dUniversity was first of, "all an action’ program in adult and
contlnuzng gducation. It is. not hyperboie to state.that the very first
_'students of the un1vers1ty were the same that we know!in. exten91on, mature
- " people in search of knowledge to, develop solutlons _to urgent social
problems . §) R :

—~
1
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White, . Thurman J. "Rhllosophical Considerations,"” pp.| 121-35. Cnaptég 8 in .
Handbook of Adult Education ‘edited by Robert M, Sm1¢h George F. Ader, and .
‘ J.R. Kidd. New York- Macmlllan Co., 1970,. _ , . Ky )

<

’ Educationists‘ views (pp. 121r23) Co ‘ . . )
1. John s. Diekhoff: "Year after ye3r groups.of educators sit in conven- - L
tion and committee and nod in sol ‘agreement when someone says that . .

. rthere is a crucial need for a philiosophy of: American efucation, or for .
s C, & philosophy of adult education.

ortunately,\ln our lsociety and in
our tradition, we can't have it.- PAs long as, we are a lurallstlc societys -

. ag.long as our public is made up of many pub11cs, ‘we ghall cont;nue to ¥
' » have philosophies of education” ip conflict with one #nd another eree g ‘
) .Like the American ideology, the p llosophy of educa ion?is tentatlvé,
changing, and eclectlc (p.-122)‘"' . 5 JA

-~
-

—~
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=
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. Problems {pp. 123 27) PR , y . )
' - 1. who should 1earn°-—1earn1ng efl can be threatenlng*to some-4e.g.,
labor educatlon threatens managemeqt, exepatlve training. threaEens labor. -

Uy « 2. Who should be responsrblé for adult eagning?--Can easi iy say everyone, ’

,

Hut the questlon st111 must take inte £ ns;deratlon the type of people
- educators:- séek to produce oo . L : [ ..~ ( .
3. What is impoftant for’ adults to 1earn° . \ . s
. .a. The truth “ , AN : o
U 'b., - Each. answer ' to- this quest;pn is wrong ‘to’ theﬁdegree that. 1t preteLé\\ t .
- e ° to be the ultimaté respouse. ., o e
.+ G. Are there eternal uncﬂanglng truths that need tp/be learned or is no’ 'ta\j
‘ T knowleage certain? Ce e . I oy . e )
°T 4, How shonld adults 1earn°'(method» . o L, e ) R )
oL, a.;n"Everyth;ng which is the eriemy of communlcatlon is_subersive of «.,’
. S ‘ ,fsoc1ety and is opposed Ry education, (p.- 125)." John Walker Powell .
- - , b, Mortimer and Alder--communlcation of an idea is only the beglnnlng, ' _“‘ o
- ~ need to focus Ad, the 1earn1ng process on what a pérson does W1th‘3n -t
. idex once he has it ., - ) S oL P .*
Ty, » . . . e Y
Phllosophy as a resource (pp. 127-29) oL L Co ; ’ e e
1. Kennetb Benne: educatlon Wbrks on the basxs of clusters of assumptlons N . ',_
--deals with -’ ( , . o .t
"*", . a. The nature of man o . : ‘ . ’ L
i RN :b. Nature-of 1earn1ng - . N S t e
- - * 'c. Nature of knowledge and the way- Ejowledge is acqulred ’ \\\_“ s T
i *  2: Frederigk C. Neff: ‘"Some formal\knowlnge of general philesophy is o
g Ut s necessary %o the conduct of education, if only to lend logical respon- b
- . » . sibility to discussions, of a predomlnantly educational nature .(p.. 129)." T

3. Robert Blakely: "We canr~and usually do-—refraln from asking phlloso-
-phical guestions, but we cannot’ av01d acting accordlng to phllosophlcal
assumptlons (p. 1297 "o voe ot ‘
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Phl;l.osoph\ers on adult education (pp. 129-32) "‘"" : .
* * » v
) 1. ﬁotable philosophical writing still absént in this area .
2. RWK Patterson:. main argument--the educator performs his mission in -—.¢
. concord with his values: "Since every value judgment represents an
, ) inle151b1y personal commitment, there can be no uniform set Q,f value .
. ) judgments which is objectlvely ﬁrue foz: eVeryone cdrxcerned w1t}\ adult .
- . ) education (p. 130) . . - N .
.
. 3. Horace M. Kallen: Regards,adult educatlon as a way of freelng the adulﬁ !
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s ‘ Caldwell, John T. "Adult ucdtion for Unforld;ng lees, Adult;Leadershipa 'L'
E 22 (January, 1974), 22 ~29.‘ - L ) - 7y .

4 - i) - N 3
,

Address dél;vered at’ the Natlonal Adult Educatan Cbnfeéence, Dallas, Texas, . -
. October 30, 1973——1s a spec1a1 view of man as a grow1ng, unfoldlng en ty i -

‘a -
¢

T .
-~
B
Y
.

Most of Amerlcan h;gher educatlon has 1ncorporated the basie thrusts of he " .
///.~ Land- -grant college movement {p.-228)-. Tl § T e
1. "The provigioh of’h 'liberal and pract1ca1 educatlon in sevérallpﬁrsuats - |
s < and professlons of.life. " - T
. 2. Avallability of education for ally who seek it. ’ - ; ol e L L
-3. Extension of knowledge beyond the campus gates to adults R R
4. Community colleges-—the newest- manlfestatlon of the Land-grant 1dea ' E ¢ N
5. Adult educatlon manifests the/fI’werlng of the Land-grant’ idea’ ‘ LIPS 5
« 7 s . . P t
. f “Every person is an—educationallcritié;ib. 228)." - L > .’.J; o :
£ burposes to which the adult educater iscommitted (pg‘228)" A ) .yl‘
1. Enlarge human capahlllty in society at’ large ?\_ L T N :'
2. Inhance fullpéss df/lhleldual lives . b ’ ' 7 ) PR
3. Adult educators serve the unfoldlng lives of rndmu;dual human belngs in . - '
the pursuft of applness--enlarge their optlmns, support their choices, 'N_ o
. regognl e thei .accomplishments, regard and éncoprage their sugcesses, . .
. apbl 1d their* ambltldhs, help them_see beyond thelr own experiences . i
o /f X )/ .- . ‘ T
- . . < > .. -~ - . . . b4 , .‘
. Charters, Alexan N. "Continuing Education for the Profe§§idhs, pp. 487-98. <
i ‘| Chapter 29 #¥ Handbook .of Adult Educat;on edlted by Robert M. Smlth, George” A '
}////' : E%'ﬁaer, and‘J.R. Klad New York:s Macmllian Co., 1970. S A -
// TYPes of prjfésslons "488) o ) I RO . -
. 14 Those “that” afe somewhat discrete unto. themselVes-—e g-r law e 7 ) .
°&¢ . :y/,a. Emerg;ng ‘professions--~e. g.; adult educatlon S L. i
‘ . 5 3. Those that lend themselves to grouping--e.g., med1c1ne P . L
.‘(:,’/: 1( CG) A ) ! ’ N v . ./ . B a. - ‘ - T
mcept of lifelong learnihg (pp." 4g8-89) . . . .
" .. 77 1. adult educators view education as something, that should. Be a .process '
IR " ! 4 extending over the liferspan’' - , . . -
. ' 2. Education should be an articulated process, each stage relaplng to the
. . ones before and after with flex1b111ty belng the,watchWord. Has four "
. . L ; . ] L .
e, / .
- N (/’ ' { i {, 12 =
. ¢ .
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- - T ) . . R e ® o, - 4
. . - . . s . . . ':’ ‘ oo
.“4 . N : - a” ? 11 W
T . * - ‘ ¢ - . . \' 5 : . :
.. ' interrelated stages o~ Fe, - LoV = Lo
o . a. Minimum level of education. fgr cxt.tzex%shlp ot ' ..
\’ S - .. b. Preparation for enterifig a profession ., T ., ) . v
: ‘ ‘c. ‘Contact. w1th‘c11ents of the profess‘j's?n'. -, . TN . R A
- . d. Post-graduate educat‘J.on L T S .
.. e . . o
— | Characteristics of cont1nu1ng educatlon for the professxons (ob. @89-91) -~  °
A T la Fn\equently are no legal or profess;.onal requlrements to be met after g »
: B .certlflcatlon or licensing : ) o
. +2.. The decision to.continué generally is volun’cary i
.+, " 3. Need to study practicing prof,essxonals needs as a bas1s for plann ] ": e
[ ' - learning activities . .o . <. A e s
Y o nt1nu1ng educatlon relevant L et .
uy - . - . «
PR e profess1ons (pp. 491 94) & _— Cn ‘ . e
' 1. -Philosophical issues’ Co s T co -
2. - Questions of prof.essxonal ethics ‘ c ! < -
: . 3. Technlcal deyelopments raising 1.ssues of 1nd1v1dp.1al and personal privacy ‘
) ’ - 4., Methods and materlals..' opportunltles are readily available in profes—- .
‘ sional’ continuing education . . > L . T,
5. Role of chernment. will incxease w1th funds 'prebably 1ncreas1ng
- L ~ . accordlngly . . - . . o é .
’ 6. Finance: is d1rectly related to the o:vera'll flnancmg of educatlon for -
the professions - s .. L
. 7. Role of professional organlzatlons. max/ba—eggressed in ,many ‘ways. 0t . o
T . ’(pp. 493=94) -, - . ) . e . "
’ @ . a! Through. accredltlng bodles . o s o
L . b By approving university programs ~ = - : . ) e S
" c. ‘Joining with educatlonal lnstltutlons to co~sponsor programs - . o
Loy d. “Sponsoring an entire program for a professxonal staff . g <
: C .e. Providing funds for program development and scholarshlp . )
. 1 " Analyzing ne4ds of a group'of professmnal people - . .
C .7 8.. Related areas: - Consideration should be g:uien to tﬁrﬂatlons between -,
; . . thé professions and vocations . . © .
' Issues. (pp. 494-96) g S ~e B
. - 1. Should prograrfs 1n contmumg equcation be accredlted as are profes«sxonal
. programs? . ’ :
. 2. ~Should continuing education be a requlrement to malnta:.n licensing or :
e - certification? , L . -
' "3. Should continuing egucatlon be directly artlculated with the total R
T, o educational pattern? - .
e * -4, AWhat rela«tlonshlp should exist between generallsts and specxallsts?
' e . 5....What. constltutes appropriate sources -of flnanc:Lng? :
- 6. Should students pre’pare for 1ndependent study? , S -
A How\should information be d1s51m1qated? : IR .
., R N , .1 . - ’ . “
. ' . “ ;o L v h ’
. b ” +
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Davis, . B. Glen. mZero Population Growth: Effect on AdK
Leadership, 22 (January, 1974), 245 46 "
~ "The. amount of knowledge ava}lable to an 1nd1v1dua1 today‘i N
L - in the next e1ght years (p.. 245). “--what does thls mean. to %dult educators 1n L e w
.+ ™light.of zero population growth? - - Y X L
-1. Marked decreasg in the beldw 20 age. group
- 2. The adult populatlon is projected, to increase 75% by the year 2000
3w Soc1ety is going to be/forced to revamp entite educatioRal structure
4.  Less educational emphasis on children; more on adults \ ’
5. Al 1nd1cates a.growing need’ 'for- professlonal adult educa)
6. Grewing amount of tax dollars to be spent on adult educat ¥

-~ ~

.
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Flscher, Floyd B. “"Coordination: The Need Ln Continuing Adult Ed.catlon, K
<. Adult Leadershlp, 22 “tMarch, 1974) 288-92, 312 14. )

Fee D

’

Background to the adult educatlon movement (p. 288-89) ) e
1. Today's educational theme is open educatlon for adults--empha51s on ~
* lifelong learning - ‘ .
. 2. New 1nflux of students and technology in post World War II era ) L

3. Kew teachlng methods developed R
. 4.7 .statewide boards and agencies cdreated to’ coordinate educatlonal
N activities-—~state master plans became common .
‘5. "The 60's saw the greatest amount of financial attention contlnulng -
. education had.had frxom government Since the establlshment of agr1cu1ture
~and home economics exten51on (p..288)." ’ % - ’
"6. "When_things looked secure, educators wefe @onfronted w1th new cries
for relevance in educatlon-—questloned by students, the publlc, state »
and federal legislature v,
7. As a result, "State master plans are now d1reéted-toward greater use
of ex1st1ng resources, rather than expansion (p. 289):"
public demands (p. 289) L . .
1. Greater:accessibility to educatiom at all levels ) )
2. Higher ‘degree of relevance in educational goals--educatlon with a
purpose .
3. More accountablllty i education . o, e
4.\ Increased productivity in education--increased efflcienOy L -
5. IMeasurements of outcomes ’ )
6. Cost of.restrictive procedures and adopt new ones that better meet the

1

po needs-of a mobile commuhlty - .
Currént situation (p. 289-90) . ! _
1. Slackened rate of growth ) Coo

2. Paradox: "Today the concepts of extenson and continuing edueatlon are
‘becoming a base for new definitions of the .entire educatlonal system
(p., 289)." 9

New thrust--ndn-traditional study—-e g., open universities

4. Increasing educational opportunity for the individual

w

L3
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®. . A course of action (p. 290~91) S .
. " 1. FNeed for agreement on a course of act;on that can further the objectlves
* of lifelong learning ' -,
2. Of “necessity, we must become a learning soc1ety and continuing adult
R educators must do their part in deflnlnq what a learning communlty
. © .really is’ v N
3. Bruner-<educatijon should be somethlng that is selectlve}y avallable
- - ‘throughout the life cycle ’

+ 4. Peter Drucker: "Extended schoollng assumes that we will cram more into JE
. the preparatlon for'life and work. Continuing education assomes that’
school becogfs integrated with life (p. 291)."

g " A new dimension (p. 291-92) ~ ' ° .
'“*x o 1. .whole new dimension of interinstitutional cooperation®needed
v 2.” Clear recognition of the new pressures faced by educators

, o 3. Lifelong learning and the learning community should be more than

s.rhetoric or a side show
4. Educators must learn to cooperate with each other or be forced to do so

-

Levels of cooperatlonfamong institutions (p. 292 312) '~

. 1. Types , ) e,
a. Routine exchange 6f information . o
i ' b. <«Coordination--commitment Of both.sides to agreed upon goals .

- . ; c. Formal -collaboration
. ' © 4. Consortium-=involving mutual accomodation of some kind
) e. Outright unification g -
, : 2. Educators must seek both horizontal and vertical coordination
T Goals (p. 312) -
1. Defining the educator's mission in terms of people, clientele
2. Development of a national, 'state, and local policy for fundlng the
educational needs of the part-time student
3. Developing articulation among the various segments of the educatlonal ‘
. »  community . . ¥
4, Development of evaluatlon systems which provide adequate rewards and
recognition for Ttarplng ’
a. A measurement’'system for programs in ‘continuing education
b.  Develpp evaluation instruments that measure in both general
: ) éducation and skills

Jensen, ,Glenn. "Educdtion for Self-Fulfillment," pp. 513-26. Chapter 31 in

Handbook of Adult Education edlted by Robert M. Smlth George F. Ader, and -
J.R. Kidd. New York- Macmlllan Co., 1970. .

LA
‘

L] - \ N
Robert Blakely: "The purpose of American life and of American- education ...
) is seen to be the development of individuals who fu1f111 themselves and freely
e serve the'soc1ety which values 1nd1v1duals (p. 513). ’
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Purposes of adult education {pp+ 513- 15)

1. Paul Bergevin in A Phllosophy of Adult Educatlon lists certain’ approprlate\
goals
a. Help learner achieve a 1 _degree of happlness and meanlng in llfe
+ b. Help learner understand hlmself and his re1atlonshlps with others
c. Help adults advance in the maturation process»through providing
fac111tatlgg conditions s 4 g . ST
d. tProvide education for survival o R
2. Must agree segf -fulfiliment is also an important goal but few administra-
tors have acknowledged this goal in designing the1r orograms .
Problems and issues (pp, 515- 16) . : . s
1. Faulty belief that Amerlcans have more leisure tlme therefore should be
receptive to 'fulfilling themselves through cultural activities Ly
2. some groups do have increased leéisure time--e.qg., farm laborers, un- t
: skilled hourly laborers, housew1ves, retirees e
.’ - '4‘
Program ‘success (pp. 516-17) ' T i 5
1. People fail to fulfill their potential often because others fa11 to '
recognize their potential; need to do so before person can restructure
self image ‘ . t )
2. Program participants are the ones who real?y have the ultimate say aboyt
whether a particular educational‘efperience has beén self-fulfilling R
Communication (pp.. 517-18) ' ' %
1. Evidence supports the fact that individuals can greatly 1n£1uence’the1r ,i
* - famllles, and workers, and civic groups
2. C.P. Snow: "We live in a period marked by a ‘fundamental breakdown in the -
. ab111ty to commuricate (p. 518}.° N .
* 3. Adult educators have been slow to erdcourage better so¢1a1 communlcatlon
through developlng integrated socioeconomic study grouplngs
{ ‘o o
Learning how to learn (pp. 518-19) " L 3&
s 1. Misconception: People after 35 years of age decline in learnlng ability:
2. Cue: maybe aqulﬁ educators should spend moxe time helplng people’ learn
how to learn g . .
3. Adult attitudes and values concerning 1earn1ng are changlng--are begzn-

Social aspects of living (pp. 519-21)

Learner's own solutions (pp. 521-22)

B

1.
2.

1.
2.

v . . : . p .

v

ning to realize they can learn anything if they have the de51re and
opportunity to do so '

. ; A\ " <

) -&
i v

Adult educators especially successful in this area o :
But must remember that the subject ‘matter does not necessaﬁlly have ‘the R

same mean1ng for the learner as for the teacher \

’ ~ 0%

N
N4 .

Too many adult programs are un1nterest1ng--1eads to low part1c1patxon
A vital function of learning programs is to help &dults to understand
their own life ‘situations and develop solutions to their problems
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Researchflmpllcatlons (pp. 522-24) >

1. 1959 study by Arthur Burman of disadvantaged students- found intellectial
development not a goal; malnly intetrested in improving standard of living
2., Earl C. Kelly--crlterla essential to the fully functioning personallty.
_thinks well of self and others, sees self as part of a dynamic wo{}d
-~ sees.value of mistakes, lives in keeplng with personal values, is a
! creat1Ve ‘person * . .
, 3. Ted Landsman--fulfllled person requirés deep feelings. of relatlonshlp
4, Puder and ﬁand--characterlstlcs that tend to inhibit adult learning:
'%Llenatlon, av01dance, hostlllty, fear of school, rejection of desire to
, Iearn, and self-ipage of 1lllteracy
-5, Ronald G. Taylor--foynd positive relatlon between level of achievement

and » o f . "
a. .Valie placed on own worth
b. Acceptance of peers .
- c. Aability to hand}e anxlety
: d. Ability to confqgm to authorlty demands

-
- R ~ . »

Knowles, Maloolm s.’ "Issues in Adult Learning Psychology,”" Adult Leadership,
22 (March '1974), 360-303, 3h§ 16.

What is the purpose of education? (p. 300-01) -
1. The answer influenced by our perception of the good soc1ety .
2.. Mechanlstlc model: purpose of educatlon to transmit culture, fill the
emoty vessel--reflécted by the ~lock-step cOntent-transmittal currlculam
3. Organismic model-~humans are inherently and spontaneously active
. organisms--source of acts rather thdn the collection of acts; purpose of
i education is the  continuous development_ of. the person
4. "It seems to me that adult edutation has been schizoid about "these two
models. *On the oné hand, becuase of its marginality in the educational
éstablishment, it -has striven for academic respectab111ty by holding on
to many of the curricular. and methodological trappings of traditional
mechanistic schooling. ©On the other hand, because its survival has
depended upon its satisfying the‘ real developmental needs of voluntary.
"adult learners, it has almost surreptitiously--and.often with a sense of
guilt--adapted bits and oleces ‘of its currlculum and methodology to the
organismic model {(p. 301). St S .
<5. Issue: adult education, w1lI be Stunted ip next phase of growth unless.
it. takes-a;stand in favor of education as a llfelong process. :
6. Issue: What prlorlty 'should be given for adult’educatlon to be used to
help eliminate illiteracy, poverty, and raise ;he level of awareness of
oppressed people?

1

! A . AR !5:-. g:t: '\
What is learning? (p. 301—02L | N )
1. ZInvolves the entire structure of the organism, not just partlcular
behaviors . . : .

2. Learning therefore is the holrstlc development of '‘an individual's

o capabilities. -

3. ©Need to shift focus from content to helping learners develop skills of
= ' inquiry : 3 .,

e
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How do human beings grow and .develop natur ly’ (p. 301-03)° . .

1. Xnowledge of development durlng youth is deplorabLe for adults it 15 ' :
atrocious . . T st

. 2., Issue: need to have better knowledge about human development . ¥ )

Al
*

L How do adults 1earn’> (p. 303) ! ooy v . 92’
1. " Isste:. Do adults learnsdifferently from the way chlldren 1earn° And‘ .
, ~ ‘consequently, dé they have to be taught differently? * : ) .
.o 2. Some prosesses essentiglly dlfferent, but the fundamental process of . o
learning is no different  * Cos -t ’

C 3. Discusses differences between pedagogy and androgogy g : ': N '
4. Tough: deliberate gfforts to 1earn common among adulte .
? 5. 1Issue: haue an obligation to oroclazm the lntegrlty of the adult learner

.
- « -
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London, Jack. “The-Social Setting for Adult Eduoaéion," pp. 3- -23. Chapter 1 -
" in Handbook of Adult Education edited by Robert M. Smlth, George P. Ader, '

. '’ and J.R. Kldd. New York:, Macmzllan Co., 1970. - - s . e -
. Method of Dresentlng soc1a1 setting; analyZe - v . - -
. }. Demographic social trends and changes - < - . S .
2.' Issues involved in worklno toward adaptlnq }nstltutlons to meet today s L )
neéeds” (p. 3) . _ " .. - . ,
- v . s P ' S H ¢ -
. Populatlon qharacterzstlcs (PP 4~ 7) :: : ’ . !
. 1. Slx,characterlstlcs of U.S. population: hetrogenity urbanlzatlon, . o ¢!
..+ _mobitity, marriage; mortality, and educat.zon v . ) .«
! 2. -ﬂetrbgenlty s, STt L : ' . o ..
. ', a. 'Variety of subcultures and racial groups Y.y - o
7 .b. "When members of a mxnorlty groug experience rising expectations i '
i ' %" and a.gense of thelr own dignity and self worth, frustration of ' -~ v
. . these expectatlons w1ll enhance thesé £ee11ngs {(p. 5)." " . \\
3., Urbanization : ™ e . ) . )
. o0 a. “Over 703 of oopulatxon live in urban areas ' *: ' N
i . buh.Consequences' increased educational oppor,unitles, increased use-of T
e ) mass media, hlgher rates of voting . .
L. /4., Mobility. o e

-

L. &t a. Estimated that 20% ‘of population change communities each year
b. Results: -social didorganization, weakening .of traditional forms of T
. Social control, reduction pf, community spirit
5. ‘'Mortality and education: people living longer, number of college graduvates
* .* in population rising which results in a populatlon that is hecoming more E
sensitive and receptive to the need for continued educatiog

.
~

Labor forée Ipp. 7L10) ' . . N

I ' ‘1. Continues” to grpw along’ with the rising populatign : ' -
- 2. Characterized by rapzd growth of. white collar jObS s1nce 1900 . )
N N 3. Women workers . . .
a. -Retirn to work to insure desired famlly standard of 11v1ng )

‘- ’ _i b. Coul@ make child care operations mich ore, educative . ‘




’ I < ;:. ’ : -~ _. » .
; “ ‘ . * . . . . 0 - 17‘
< . '~. ’ ! - Al
: : - - T : .
X Growing 1mportance‘of educatlcﬁ (pp. 10- 12) . i . VR .-
. 1. Dropouts -from school now are also dropouts from soczety " L
2. No longer can one "complete" ‘his education ° .. ’ " -

’ ' 3. "vet, the ranla growth of educational oPportunltles outside the formal .
T .' system has been largely invisible and virtudlly unnoticed 6P o) P

- ' 4. Must reexamine prevailing assumptlons, eXlStlng structures, programming, . -
4 . curriculum-'gnd make the- entlre édncatlonal expefience more relevant to
o today's needs e Co,L . - ! N S
4 o . T, - - . st s . e ".‘,
Problem areas in Amerlcan soc1etv (pp. 12- 177 S o
‘ 1. sdcial problems s » . -
. . a;_ Growing conflict of values--e.g., between generatlons o~ N
. b. Widespread .social dif fferences and levels ‘of ineguality : ) .
. .c. Large poverty’podkets R . ’
! ] 4. Adult,educatlon might be abie to help people flhd meanlnghul solutldns
. ‘ , ! these problems
2. Wlnorltles- efforts to elxmlna e discri@ination‘have not ‘advanced suﬁfi-
. R clently to a’lzevate\;he problem T . f
a . 3.3_The aged | S -
; . .t sgldog'nnav~ded with the resources needed ta help ehem have a sense
* : . - of *elevancb and self worth . * "
P b.‘ We tend to olace them in leisure’ town "playaens"
- . e Aduylt: education ‘could help i.n.sure ‘that the aged person's contact with
S0 _other people ls'ﬁarntélned e L P
A 4 Doverty i . « v . .

: ) a. 'Magy.antl-poyerty programs have been less tnan successful
2 1 b. Dehumanlzaxlon of poverty programs . .

R e, ﬂave given, handouts, but have-:not worked toward helozng tne poor learn
v how" to” help themselves s ~ :

. © = d. Must involve the poor 1n dec1sion—mak1ng that affects ehe’r lives
Parap*ofesslonal approach (p. 17-19} Adult educataen "can provide a variety of
. . Dbrogram formats for sub—pro‘esslonals who will neéd additional educatlon to \i
' . prove thelr skzlls and knowledge (p 19) S ) ’

Vouth and alzenatidn {pp. 19- 20) . ’ . ' ..

v RTINS D Rabld Zmerican social ;hange a mager source o; allenatlon )
. £
o 2. ngptoms——powerlessness, ‘distridst, anger, cyn1c1sm, cult of .the pfesent,
) _negd for immediate gratlflcatlon . PR
) -t 3. 'Do not want to be a851m11ated into society, but‘want to affect,soozety
4. DEmand more: actlve r0165 in the educatlonal process . -
.Y b LY ‘
: Conclusions (pp. 20-21) i . sy ' ) ’ '
" " % 1, Purpose of educatlon—-heln,students galn understandzngrof the meanlng of
. ", their lives . ) . *
. 2. Must strlve ﬁo flna tegchers that make learnlng exciting .
’\ - s . . ..
L4 s ' . -
] . R - T .
) ) . B - N “"_ ‘n
. ‘ Y - .‘ N - ")z‘ .
. . B ) - - i -
. 4 ‘ . v - -
N - - ’ . . ‘\ . v 'A
QO . ’ . LR ’ L. .;.':’
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) Niehi, John A. The Meaniﬁg of Lifelong Learninoz Daoer presented at theé arinual
. conferedce of the Northwest adult Educataon Association. Missoula, Moptana. -

LT OCto%er, 12, 1972, 11 pp. ERIC: ED 068 833,% ° )

v o \‘ . - N .

. Author is an assotiate orofessor of adult.educatlon, Department of Adult Educa-
, tlon, &giversztyaof British Columbla, Vancouver, Britisk Columbla °

. . ~ " g

a coﬁbeot of Elgarplng" generally acceote& today 1§'that of a lastlng change of
] . hehavior as a result of experledce (p. 3). .. . Lt
< . The concept of'ilfelong learnzng emb*aces both tne\COnceots of learning by chance

and learnlng by desigry and according to J. Roby Kldd it had three dimensions--
oeroendlcular, herizontal,. ‘ang depth
roendlcular--lncludes formal learnidg throughout the 11fe span

3

P K Horlzontal--fross disciplinary study -
Deoth--transcends all formal aooroaches to reach aImost a metaphyszc
- A 4y. . RN - , . "

Another aoproacn tQ llzelong learnlng is to unde*stand the. French-conpept.of
"education rermanente" whith 1nsludes " .-
. ", .. . elements of-bas;c educataon ( . % in “zance from dge 6 to 16),
= wvocatidnal schooling (generally outs;de the perlod of compulsory’schooling)
T "and further education 'in the duval fori of further vecatlonal trarnlng and
: . oqoortunltjfgLfor cuLtural leisure pursults (o 4). ) "
N . "A basic pranciple of 'education’ permanante’ is continuity between’ the educa-
- “ - tion of young ‘people and the education of adults--and not- contlnulty in *ts
usual sense of no bfeak or interuption., [There is provlsxqp for the young.
. person and the adult vhose education has teen 1nterrunted to resume it at the

polnt where they left Gff (p. 4) v i

- . . -

-

” i . . . .
¢ Problems. and misunderstandings-that relate fo the, concept ‘of. lifelong learning ..
v " 1. 1In the past, such learnlng was regarded as voluntary; whereas now there ’

is a perteptible trend toward compulsory adult education--thls element
threatens to transform’lifelong learning into lifelong schooling -
2. "The institutionalized nature of such activity may well reinforce cbe
prevalent tendency among adults to conruse learnlng with échoollpg, and - |
to resist-both {p. 5)." , . .
' 3. A problem theatens if.we treat the concept o "lifelong learning” as a
kind &£ popular cliche.or slogan to be used to promote adult educatxon
- offerings. "In fack; 'lifelong learning,' dppearing as a banner 1in our
T . progotional material, may be totally incomprekensible ‘to most agults.
. After all, our emphasis in education from nursery school through univer<
N . sity and beyond is always on finishing our learning, not on contlnulng te
: learn thtroughout the ‘lifesspan (p. 5)<"
4. "It seems to me that this problem--this North Amerlcan obsess;qp w1th
) finishing our education or vur work, as though gettlng done with e
. unpleasant chore--this problem is a fundamental cne that, by andflarge,
- we adult educators have not faced up to (p. 6) A

’ -3

. hndragogy=adult education. By Malcolm Knowles (p e . .
* - ’ 3 R . < e ] - - . < i *
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Aruitoxt provided by Eic:

. Perhaps the most dlfflcult sub-group among the adults we are trylng to reach .

.(’
-

. . ' . o W19
;n 1965 Johnstone“and Rlvera estlmated that more than, one in five adults had |, ) .
been active in one- form of learning or another~dur1ng the lz—month peridpd of
" their study (. 8). . ! A

>0 N

.. . <
. . ~ ¢ * "~ Lt

and convince of the value of_ llfelong learnlng is the poor. (D 9.

» .
- *

-

... many adults lack the skills'or tools by whlch to learn. This'lack and'
the -anxiety it may engender, could be a real obstacle to us in trylngvto cony
vince adults of the value of llfelong learnlng--skllls such as llstenlng tntel- -
ligently; locatlng, analy21ng, andrsynthe51z1ng information; maKing inferences
and Judgments {p. 10).”" - A -

’

-

. ’,
3 ~ . .
~ . - .

Power, Hilton. -’ "Education for Social and Publlc Responslbllzty,’ pp. 457~ 71
Chapter 27 1n Handbook of Adult Education edited by Robert M. Smith, seorge-
Ader, and J.R. Kidd. New Yorkr Macmillan Co., 1970. ‘

Deﬁined’ﬁpp. 457+-58) . . , e et T
1. abbott Kaplan: "Educational prograins in secial and-public responsibility .
are tHose that are designed to develop understanding and knowledge of
public issues and problems facing the country and its citizens donesticaliy
and internationally in oolltlcal eéonomlc, and sqcial areas (O: 457).7%
2. Thange in content qf this type of, education:’ the balance between domestic

F
-

COmorehenslvn national stady (pp. 458- -61) . e, T e N :
1. Hational. QDllen ResearcH, Center (NORC) under took :a natlonal study wlth .,
. the cooperatlo" of the Carnegie Commr551on—-study was called Volunteers
for Learning: provided the first treliable statistical basis for examlninc
“the role Dlayea by different, types of institutions and associatians .
2~ °art1c1patlon in current events, ‘public affairs, and citizenship programs
" . ~=total = 1,080,000; hlstory and social scierice = 790,000; total partlcl-
* - pation ecuaWIed about 7% of all, adults engaged in adult aducation
3. PMethods of study’ (1n~order of pogularlty) taiks or lectures, attended
L classes, gelf education, ‘discussion groups. © -
- 4. 'Courses were taught (in orxder of preference) in pggllc affairs organlza- ]
tionk, colleges and universities, churches and* synagogues, government,~ v

" . . elementar’y and secondary schools, buslness and lndustry,-armed forces, ’\
prlvate schools - o, Tt - o SN
Txends and developments gpp 461-63) ~ ‘ » 7 o M

1. ..Carnegie ommission organized wide range ‘of rural and urban programs .
. 2. The sptllover of federal programs.has focused new attention on the wider
. auvdience issues which are-otherwlse'only vieyed on the late news .-

-

P a - ’ . v
- - x

Educatzonal 1nszt1tut1ons “(pp. 453'70) . ] - . .o e

and interhational 1ssues has changed ‘
' b , ' ,

1. ‘Libraries and TV : - - T : S
o a. Major purpoée:' encouragrng and awaxening cthzen 1nterest in publlc
v . affairs - s . E; '
N B Transfornation of educatlonal ﬂw,anto public TV by N
7t s » 'o- - !
- :: i P . - - o . ) . :;
_ td ‘. . N s, . ;/
‘ ., v . . . v - "‘l Yy ?1,
- * 7 ’ ; L3 A.\
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, "Since we are not sure ‘what toporrew is goxng to be llke the only course
is to educate for, adaptability (p.: 464)." ¢

=S Programs dealing with® 1nter;ac1a1 problems usually concentrate upon
' ' explorrng and 1dent1fy1ng isdues , . : P
4. 'Colleges and universities . o ' . T " L
Toa. Producing programs far natlonal educatlonalsTV Tt
) b. Prov1d1ng some ‘of. the best‘programs for soclal and’ publlc respon51b111ty:,'
5. ubllc schools , . . .
- % ) . a. AcceLleratrng -of drive for unlversal functlonal 11teracy i N .
b. Can dreatly expand.,theix efforts * v, E e P
b WOrld Affalrs Couhc1lsr-are a total of 59:w1th a membershlp of more than \ ]
. 50,000 -, 1 . T
7. Cpurthes~- concerned about‘soc1a1 and publlc issues ] ) ;" .
Qéuch David B. "New Prioritigs in Adul* Education," - pp. 1-24. - Chaoter'l‘in. -t '
* 'priorities in Aduit Educatlon edited by David B. Rauch New York: , Macmillan -
. Co.i 1972, ¢ v - ] .
- t l: - . e -. ‘- - )
:?roblems.in advancing adult educatipn’in, the U.s. {(pp. 1-2) . . “
. ®l. lack of ‘identiFication of adult. education as a’spegific ’ o .
2. Almost complete absence of institutions with a major commltment to. adult
- education . ) ' . .
3, "adult education -is everywhere 3od yet,'in a sense[ it is nowhere Bgcause
7 it is no oné's specific«resoonsibilicy {p. 2)." : - ..

a
[N B

- . 2 . n .
. . » - P v’

Blg push.for acult edncatlon came after World War II; ‘Ound that older veteran$
oerformed better than yognger students (p. 3} ] . . i

Adu3ts learn.bost when*they pa,tlcxpate in

» b

the 1earhing situatioﬁ‘(p.33', L

Learning involves subject matter, content, and emotions *(p. 3) .

-~ ,
¢ Ve . . -

Big pdsh nou to provzde aduf% educatlonal ooportun;tles for oeoole who have not ' -,
tradltlonally been-included :n such endeavors {p. 3) Must ‘deal with the.fact -
that _thers are péople in thls country with little or no education who cannot,‘

00551bly mdke it, as xhey have nothing to make it with " (p. 9) : s ; e i -
1.% increasingullteracz only part of the- oroblem L T e s
-2, l‘feed to meet othér -needs S I .
3. "Need to convince. adults that they can stlll “learn ) R gy
4. FNeed to éducate adults about the avazlabhllty of cont;nulng education
. ':- ) (p’. ll) -_.- . L e K 4 . | e s oe
Need to plan for futdke educatien projects w1th the potentlal partzcxpants-- L
they.must be .fairly represented and should con51der me€ting with themr on theix ) '
home gropnd (p.’ 12) ’ .o .o . 7 ; )
1.. Be prepared for plsunderstandrngs, "cormunication gxohlems, 11m1ted turn’ Y
_ . - .Quts,.and general .confusion at meetings 2
2. Thé usual method for conductlnq busrness meetlngs often lS unfamlllar to .
, - .- subcultures (p. 14) T . o ) CL, o
. - , ’: ' ‘. . » y
- . T | Sy - . . . : ‘/ i ) .
) ) ! 12 ' - - ¢ ’ ) 'S ‘ ) ' ’,. v
.o . . .- T, Ty A'.
. ot i . - . R * ) = . ?2. '
« [ .




. : '3, 3 ’ . . <o
) 3. Treat,the rece:LpJ.ent ,group w1th coppléte dlgn;ty (p. 17) . o -
Get soméi:hlng started”’ so it can be built upon (p. 19) . ' ,
e 5. Deal with people where thfey aré and hoprefully they cans br;ng t;hem step -

.. by 'step to a new plaoe {p. 19): " ’ B
" 6. Give careful cons:.de’ratlon to who, vul], be in 'Charge o£~the 1earn1ng group ‘
: --per‘haps two leaders: one W.'Lth greater_ subqect -knowledge and one with- _ . .~
. greater' "people” 'knowledge Ap.. 21) : L e v A N
“v 7 7. 7. "speed is not as gssential’as progress (ps- 21) A - or e i
. 8¢ start small,rbnt ,plan big (p. 22) Tate L : CL . .-
. , 9. Try to hawve beginnlng and ehd to ali'educatmnal programs so peOple can .
oo ‘plan accordingty (p. . 22) - " oL i S coe

- - ¥
" ; . . e
- Lt . .

."Educatlon and partlcularly adult educatlon, can. offer a person only learnlng
> What he é.oes w1th txhat leakmng is. partz.alk'y in hls own hands and, parttally -in
» " the hands of soc:.el,,t,‘y (p, 124) . . ,
. . oy L2 : - . : PR
b, . . ; . P N . . .
. i . ] ‘ e PO - s : - .

e TN . = ‘l . -t ’

R.wera, Wllllam MmLegd Ent‘repreneurlal Achievements or Social Act:.on"--D:.ffer-
i ing Rationales Jof- Adqlt Zducation Programs for Value and.Attitude Change.
1972, 14 pp:, "a@c EB— 072 349

.
.

Highlights three spca.obf}s hqloglcéL programs (p 1-3) cultuzal literacy,
ach:.evement mo\tlvablon, i ée grouo dynanics - - - s
) 1. Common aim: ’\1 to pi;m;ie .sn;nlflcant, abrupt changes in addIts that, affect
L . .values and att1 B )
2;. Final objectlvq‘i (\A,_alyze a pract1ca1 set of actJ.ons or behaviors * . .
3. Life-gycle <hangen \’r;eﬁers to chronological shifts in the mentab.ty of the
~ individual due torgd \i}el pment processes or age ch.ses
4. Graduad- changes: "1 4
S.' Critioaf ‘change: ' Sﬁgniﬁlcant, abrupt a1teratJ.ons of ‘outlook and behavior
‘due to crltlca.'?( '{enﬁ %-or ‘helghtened consc10usness--1nvolves re-social-

_— ’ ’. ization; ¢an bp\ e v BT . i .
o, Also value charxg;aé'ancf 1‘tuda1 changes : . .
: ‘ fex” = L
" . "Cultural 11teracy“ pj»g.v; o‘i‘ aole Prelere {p. 4-5) .. : | -t
B L. 1. Places cultura 6‘aﬁtity a’nd polltlcs in the forefront Of 11teracy programs

! 2. Purpose: liberate pea¥
«. Jinforming him of 1$

- cultural/crltlcalt‘ﬁ)‘dgf}'
R
1

‘ t; or factory worker from social oppresszon by .
ac;.ty to act ,as a transformative agent-\-create a.
éss which | 1eads to social organizatiohn and politi-

&, .+« cal action Lo . © T .. T,
S 3. .%he'dridesto read anQ wr e for’ hlgh.er soc1a1 const.ousness are main de-
. . ° . sired outdomes ; - s oL ) .
*.4. Employs key words as ‘a teachlng @eparture pomt . L
’_ - N . . . ]
, Ac?uex?ement mativation programs (p. 5- 6) < N .
' 1. Of McClelland. and Winter y .o e ~

;- 2e See‘k to increase the need for, ach:.evement zrt entrepreneurs and profess:.cnal
) ’ people thérefore elevating drive

' T3, Believe that' ahrupt t’lvatlonal change s not only nossz.ble but a mora’l

N ’ *  <and pract:.cal necessj

-

s , - . .
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PAruntext provided by enic [l

- 2 “, . ' . "" .,
4 . a
. SR . .
" 4. Through research- £found that the}effects of motivation tra1n1ng were not
N only 1mmed1ate, but 1ong/te§m ’ - . ] ! P

’ Group_dynamlcs programs {p. 6)- . . . RN :

: Laboratory education e . . s ST .
ﬁ'vx2.. T—groups- . . . - “ ) ,

~ l . s
V24 . .

Grltlcal chapge and adult development {p. 7-8) ° ’ . :
" 1. Dpevelopment defined:: 1ncrea§1ng the.complexlty of the organlsm ’ .-
2., Adult psychologlsts often only cons;der the glinical aspects angd patholog-
1oal outcomes of critical change; but such change frequently 1nvolves

- 9051t1ve, purposeful transformatlonsy . . “ ) .

. . . A -
- LS ~.3

Adult change for entrepreneurial achievement ox social "action (p"9 ll)
-. 1. Group dynamics programs usually sidestep guestlons of polltlcal 1deals,

-,

: _but critical change programs do not -~ - -

2. Ob)ectlves of critical cnange progfams are related to soc1al realltles
" and not just to group cooperation

3. , "All education explicitly or implicitly is po}ltlcal {p..10).

4. "Certainly-when we seek to change an individual or ‘group we mast be clear
i not only about our, objectlves but how they relate to larger value .
" constraints (p. 10). . .« L . T
‘:_ Conclu51on {p. 11-13) . . ’ ) o *

l., Adults are individuals whose personalltles and minds change
2. Education is-to narrow if it just transmlts-—must also.promote soclal
cr1t1clsm and social action -

3. The values of those who deczde others should change values determlne the

directions of their programs . -

4. Political awareness and social action are vital objectlves for adult

. educatlon programs o

~ PN

Schroeder, Wayne‘i. "adult Education Defined and Des¢ribed,". pp. 25-43. Chapter .

2, in Handbook for Adult Education edited by Robert M. Smith, Geoxge,F. Ader,
. and J. 'R. Kidd, New*York: Macmlllan Co., 1870. ] .

PRI
-

-
>

I. Brief history 1pp. 25-26) | : " © . .

A. Evolutiopary process of adult educatlon has accellerated 51nce WOrld War
I--especially 51nce 1930 ,

B, 17-18th cemturys: "Adult education "guided by society's concern for man's

salvation-~spec., teaching adults to read se they could ga1n salvation

‘through the Holy Scriptures - n

l. @harity schools - ) ) ‘

2. Ben‘Franklin' s junto--"3 collectlon of people who gathered weekly to
discuss morals, politics and natural philosophy (p. 26)." - .

C. Between the Revolutjionary and C1v11 Wars—-adult educatlon 1dént1£1ed with

the need to «reate an enlightened citizenry to partlclpate in a democratic

soc1ety--agenc>es ‘American Lyceum, local institutions, llbrarles,

museums , -and- evenlng schools t

N




v

"ot

v 2. In learning organizations ‘ . P

- D:. Between Civil War and World War I-—accellerating growth in form and sub- * PR

. stance--substantive concerns “"shifted from general knowledge and enlight—
enmeht to speCific program areas such as vocational education, citizenship v
educationf.Americanization and public affairs (p. 26) . A a R
* -.E. Cotten identifies three _periods of growth (p. 27) A i '
1. 1919- 29--one af idealism in which.adult education was {egarded as an
_ , instrument of social reform . oY
’ .2. 1930-46--attempts made to adjust ideals w1th realities oo . N
. ~. 3. 1947- 64--intensified movement toward greater. professionalifm and . ’
ainstitutionalization . .o .
. ' L4 ‘
"II. approaches to ‘a definition (pp. 27-30) .
A. Since 1930‘s a trend toward greater precision in definition of adult -
educatiqn . . . : ok . v

-

b

B. COnfu51OD between the -terms "adult education" and "continuing education" - ‘
1. Continuing education--encompasses educator's function within the con-
text of colleges and uwhiversities; identifys an ideal =~ . : -
2. Adult education--all other adult education actiVities outside the
: univerSity programs; - identifys a deliberate means . 4
3. Confusion between adult education.as a field of study and as a field
of educational practice < . L. .
C. Is no universal® definition of adult education . .
. D. Definition by c1aSSification--Ga1e Jensen: regards adult learning activity
as the universe or ‘genus where two speciés of actiVity that occur'in -
different settings - e

’

1. Natural societal setting ‘ - A ) p

N .

-

E. Definition by structure'ana1y5is {pp. 30-39): the functional parts axe ’ o
- ‘igentified, described, and related to form a Gestalt or functional unit
of which the points are 1eadership, goals, content,-processes, agenCies,
program areas, and clientele Z . v : .
.’ 1. Orgarizational leadership: different organizations demand different
L " leadership: organizations include graduate programs of adult educa- . -
. tion, government and philanthropic Qrganizations, profeSSionaL -

. associations : ; . N
, 2. Goals--four majorwsgoals for the. field N o Y ’
a. -Personal and family living competence :
4‘13' Social and civic responSibility . . : - : )
© c. Self-fulfillment - . , ,

&: Major issue--indiuidual vS. societal nee%g o . i

€. Occupational competence ) : -

. £. Hallenbeck--"The goal of adult education should be 'the mature °
- personality'--further describes-as a person who is. able to live,

;; creatively with the perSistant paradoxes of human existence (p. . .

o 34). ' Lo

3. Content--In 1961- 62 study by’ Johnstone and Rivera: Sne third'of all", '

courses wére vocational, one fifth were hobbies and recreation, one

.eighth weére Ygeneral education, and five _percent each weréd personal

v development,’public and current affairg and agricultufe




4. Procegses: Verner and Booth--three, separate elements of process
a. Method--way in which people are organlzed to conduct an’ educatlonal s

. act1v1ty-—e g., .tlass, ‘group dlscu551on 7 - o “
b. -Technigue--the way in which the ‘instructional agent estabILshes a T .
. ‘ relationship between: “the 1earnﬁr and lddrning task, . " R
R "' .c. Device--extends the effectivehess of method and ;echnlques but )
- cannot itself imstruct ) .ot
g d. Also need to consider the factors of 1nd1v1dua1 leadershlp, .

agency bases, -program areas, and adult clléhtele . o :P . T
© 5, Ind1v1dua1 1eadersh1p——major1ty of .adult egucatlon,ls supervised by ’
people who have no real career identificatlon with the fleldﬁhhw
6. Agencies involved in adult educatlon. Knowles and Verner outllne four' ©

" Y 7

baslc groups” ' . -
a.. Type I--adult e tlon is a central function--e.g. , proprletary~ ‘"
schools and 1n&é§endent adult education centers . . Sy . -

) b. Type II--Primarily devoted to fulfxlllng educat10na1 needs of . ’
. youth,but as a econdary furiction are trying to meet edubathnal

" needs of adults--e.g., community colleges. . )ﬁ” A
., c. Type III--Agencies that serve both é@hcatioa—and—nQQ:educatlon, o
neegﬁ-of the community--e.qg., 11brarle§///’ <} 7 ,'
d.. V--Agenc1es serving special .interests with adult education

as a subordinate functlon——e.g., bu51ness and industry S
7. Program areas--tise the term program Lnstead of - thé youth oriented
¢ . term "currIGulum (p. 38) ° P N
8. Adult clientele--defined as “"Anyone who has either dlscontlnued or,
completed his formal educatlon and is now trying to re-engage the
! educational process (p. 39). . - '
f\ Defined by operatlon ana1y51s—-def1ned as "Adult education is a relation-
sh1p between an' educational dgent and a 1earner in which tbe agent selebts,
arranges, and.gontimouslydirects a. sequence ‘of progressive. tasks! that -~
provide systematic experlence ‘to achieve learning for those whose ! Y
. Participation in such act1v1t1es is subsldlary ‘and supplemental to a
primary productive role in soc1ety (p. 40) . . IR

. .
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PROGRAM DEVELQPMENT AND METHODS -« -

§ A ‘ -
v
.
’ ) . .
4 4

Alford, Harold,J. "Assessements and Evaluation in Continuing ﬁducation: Four
Quick and Dirty Devices," Adult Leadership, 22 (April, 1974), 324-26.

~ "What continuing education administrators need is'quick and dirty (lecfing in
sophisticated ‘statistical methods) feedback so they can improve programs in

progress, repllcate successful strategles, and e11m1nate 1neffect1ve elements
(p. 324). . ~ -

Y
-
-

P Devices (p. 324)

1. Part1c1pant daily diaries .
-4 2.4 Individual 1nformat10n request forms
. B 3. End-of-course performance contract
’ . 4. Open-ended forced-ch01ce evaluatlon questionnaire
5. Provide for ) .
ay Day by day retrospective record .
b. Immediate improvement of instruction. *
i ¢. longitudal measure of behavior change' > : ’ & ’
d. Summative evaluation ‘ . >
- Daily diary“#p. 324) . g ) ' : /
Lo 1. 1Is a tape recorded by the participant
: 2. Program director listens to tapes driving tc and from work )
. 3. Secretary transcribes critical passages for distribution to faculty or
. prugram staff ' .
Individual information request- forms (p. 324)
1. Harded out at’class orientation
: 2. " "Jot down a quickie note’ request every time something occurs to you that -
you think would be helpful to you individually or to the group as a
whole (p. 324). . N .
" 3. Program coordinator tries to respond to the requests within three hours
1
. ' End of course performance contract (p. 324-25)

. l. Written statement by each partieipant indicating what he has léarned in
the course that can be: applied "back-home"
2. 'Provides a basis for longitudnal follow-up ) ) . - o
Summative questionnaire (p. 325) . : .
1. Given out at end of classtand to be returned two or three weeks later
2. Has five questions ) b
é;? a. Was the course responsive to your igﬁividual needs? Explain 5 ’

+ ' e ’

&,

-
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- b.” What"was the single most effective learning experience in'the course
- ~ for you? Wwhy? ¢ - , P
: c.  What was the single least‘effective learning experience in the course
. " for you? Why? o

d. What one activity not included in the course wpuld you recommemﬂ we
. ‘add in the future? ¥Why?
) . €.- What is your overall eualuatlon of the course? Why?
Value of daily diary (p. 325) -,
- 1. Pprovides material for comparison with end-of-course contract .
2. Cognitive transfer * v
. 3. Records differences, in partlclpants' perceptlon of events -
4. Reveals‘changes in part1c1pants evaluétlon of speclfic act1v1t1es and
- . of the whole program

- z

. ' 5. Provides a record of the group process LT R
6. Gives some 1nd1cat100 of -the emotional involvement of the partlcipants
> , % m Py e ’ w:
i 24
Value of 1nd1v1du&l‘1nformatlonﬁrequest forms- (p. 325) - .
1. Are not v1ewed by partlclpanﬁs as evaluation dev1ces - =

2. Reveal gaps in cognlt%ve structure "of course, suggest content addltlons

.- - - N
A ¥ - Yo
o}

Value of end-of—course performidnce contract (p. 325) .
1. A clear béhavioral statement that can be checked longitudinally
2. Prov1i§s some 1nd1cat10n of the cognltlvg 1mpact of the course
P -

» Value of mail'bacquuestionnaire (b. 326) ~ . - 7
l... Packs a maximum amount of useful information into a minimum of questions
2. Provides gpecific insights into individual Participant perceptions
3. Provides information immediately useful for modifying the course

e 1Y 4

L8

1
»

Dowling, William D. and Raymond Taylor. “Planning and the Adult Student in Non-
Traditional pegree Progra s,“ Adult Leadership, 22 (February, 1974), 272-75.

been legitimatized by the degree granters (p. 272)." .

Degree programs (p. 272) - . .
1. Available for a number of years for adults who cannot study full-time on
" campus ‘ '
. 2." Indepkndent study .
"~ 3. Correspondence study ; ¢
" 4. Community college and private college programs
\ S, "Learning or knowledge or expertise acquired by any means has not often

The student (p.:272-73) & - . N
1. ¥qre than 25% of adults in continuing education programs have enrolled in
. degree programs--remains to be seen whether they are interested in degrees
or just learning '
2. Problem in establishing admission standards < S -
3. ,Students with narrow interests mlght be selected by a faculty member with

,equally narrow interests
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’4; Problem oﬁ?aSsessing the value of "learning from life" experiences

-

&
o

-

The program {p. 273—74) . R . .

* 4l. Use of new resources encouraged : ' > ‘ .

" a. Ind1v1duallzatlon of the course of study -

L b. Need dellberate processes that would accomodate individudl processes

. 2. Problem of reduclng costs--"We flaunt fate when we try to persuade others
that educatlonal programs for adults will be cheaper and therefore.viable

% (pr274)." o

Y i . 13

The faculty {p. 274) o ..
l.A.Mlght consider the use of a‘ faculty commlttee of two or three to advise
“students - »

* 2. Might GOns;der h1r1ng a coordinator of resource location
3. Should carefully de11neate criteria for selection of faculty members to
_work with"adults

The institution tp. 274-75)" ‘ .
1. Each should consider th€ir track record concerning innovative practices

2. Do not just jump onto the non-traditional education bandwagon without

carefully plann;ng courses and actlons ’ é' . 3o

3. .boubtful that non-traditional degree programs will balance shakey budge;s
Conclus1ons,(p, 275) £ ;
1. "The development of non- tradltlonal degree programs in those institutes
‘of nghev education whicihi have the capability to do them well (p. 275) "“
2. "The® 1nt§gr1ty of the adult and institution must bé preserved ;n all b4 .

. e

1nnovat1 e effo¥ts (p. 275) ) u;k
= , - ~ : > ¥
- . g IO ' ’ ‘ g i 2

- - . K
- Z 4

Gr1ff1n, Virginia Rs "Alternative Startlng Points for Organlzlng the Program
‘into courses,“ pp. 10-29 in Thinking about Graduate Program in Adul't Education.
Toronto: “Ontario~Institute for Studies in Educatlon. September, 1971.
ERIC:. ED 067 527 x . ’

= P . ,
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Kt

Problem (pp. 10111) - -
1. Have to declde what courses will be included in program
2. Too often do not offer expllclt rationale for selection of particular,,

! courses

Purpose of paper (pp. 11-12)
1l. Listing alternative starting points for grganizing a graduate program -

into courses: , .
2. Help sharpen thinking about the selection of starting points

Starting points (pp. 13-21)
1. Apprentlceshlp to a wise man--no courses, but observation--an intense ,
one-to-one relationship
2. Audiences--e.qg., classes on women, the poor, labor, illiterate- -groups
vary widely so need to be studied separately
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;f? Basic competen¢1es--1earn1ng to communicate effectively, understand condi- ¢
' tions under which adults 1earn, Iearning to be a leader xA & @ng .
:gg Basic conceptsz=e.g., anthrbpological soc1ologica1- Assu@ptlonjzeuccess_ 5 X
] Aé? ful practloner§:must know and ufiderstand these congepts . 'L o %1 ’ gg%;.i A
F5.° Basi¢ processes--e.g., gathering Jand uslnggfeedbacﬁ; askinghthedgroductiv };% o
question, assupption testing ~ ; . ¥ ”& G MEELE N S ':%
\\\§~ 6. Common practice--the usual, trad1t10na1 system,ofipourse_ -
; gram planning, small group procégses é "1? %ﬂ’ )2
7.
' ' ization . d p . . ,
8. ..Evolutionary community of scholars--no courses; free-floatlng leatnlag and o0
' - field work . . - L% R
9. Geography and cultures--study adult educatlon in a partlc ar area--a . = .
o country, a getto, a region L.
10. Government concerns and finance--Assumption: governmen priorities re- \
. - fleet’the most pressing social problems oo
11, 1Institutions--study adult education as it exists in the. differeﬁt/;;Lti- '
' tutions--e.g., colleges, churches, community colleges
12. Problems in society--study the problems because adult educatlon must
) * address itself to solving the problems &
13. Job functions--study different adult education job functlons--e g., ’
+ . . administration, teaching ,
14, Problems of the individual in society--study in order to
_ a. Help éliminate the problems
- ° b. Create new problem-solving approaches
* 15. Problems of the professional--e.g., how to motivate people, create ‘change,
meeting diverse needs of individual students
i 16, Problems of students--recognize that the learner is the best person to
know what he needs and is ready to learn
17. Prophets--analyze the minds of the most creative and productive members
of the field - .
18. Related dlsc1pllnes--recognlze ‘that adult education is not yet a disci-
' pline,~but an applied field :
19, Research findings--recognizes <
a. Need to look at hard data .
, " b. Actual practices should be based on sound, tested findings
20. Time--study .adult education at-particular points in history
L The program that grows from o more than two starting points 19 ﬁore likely to.
be (p. 22)- O ) ’
. 1. A stimulating and productive learning environment - }
- . 2. Enable students to more guickly become responsible, self- d1rected 1earnera
’ 3. Produce more competent professionals : . ‘. -
T 4. Provide stimulus for significant learning : . ‘
5, Enable faculty to better explain and sell adult;educatlon graduate .
programs . - ’
- 6. Help sthdent know actdally what program is and if he .wants to be a part
‘ of it’ . .
v .
. ) 7.
. g -
. . . e, )
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Integration"of'startiné points (pp. 22-26) , , v
l. 1Integrate with one another - '
‘2. Select with congideration made for the student, teacher, 1nst1tutlon,
ket L society, 'and subject matter ‘
ﬁ% ‘4”' 3. Give consideration to what want most emphasized

- -

. 2 . ! o
' Johnson, Eugene I. "Technology in Adult Education," pp. 91-107. <Chapter 6 in
Handbook of Adult Education edited by Robert M. Smith, George F. Ader, and

JJR. Kidd. New York: Macmillan Co., 1970,

< Wy

Basic assumption of chapter: Selectlon of agteaching method is relevant to a
number of variables--stage in program development, character of the 1n51tut10n,
numbers ahd availability of participants, time, cost, access to spec1a1 equip-
ment (p. 91)

Definitions (pp. 91-93) o -
1. Methods--activities seletted or developed by instructor to reach educa-
tional objectives (e.g., discussions) ‘ s
2. Techniques--attrlbutes, methods or procedures to introduce varxety, focus,
and clarity
3.~ Devices--refer to-physical equipment to fa0111tate Jdearning - -
4. Terms must be used with sensitivity apd common Sense . .
5. Different methods for 1nd1v1duals and groups -
New technology (pp. 93-102) C
1. Computer--potentially the most significant: greates€>va1ue appears to be
TR in individualizing 1nstructlon ’
2. Broadcasting
,a. TV colleges

__— b. Multiplex FM programmlng
¢c. Slow scan TV--uses phone wires to transmlt still plctures at controlled
intervals g

'

d. Dial information retrieval systems
e. Audiotape and videotape recorders——espec}ally good for self study
> Role of the federal government (pp. 102- 104)
1. Adult Basic Education--chief affect has been to bring people into pro-
fessional training rather than introduce major changes in methodology
and will probdbly continue in the 1970's in terms of teacher retraining
2. Arte,and humanities--National Endowment for the Humanities; has maintained
effective programs for the general public
3. Training local public officials

-

Conclusions (pp. 104-105) ~ = - T MRS
1. The new techology generally cannot be easily fitted anto the existing .
: programs, practices, and systems
2. Obstaoles ’
a. Resistance’ of profe551ona1 personnel o change
b. Institutipnal and organlzatloﬂgl rigidity

N
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. - 3.  Limitations; finande, lack of access to new products, }ack of traininé

.

’, ) in. their use :

. . L

s e B "o B
« 0 1

« . ® - * v

* .t Y . T . . . ' .
t Lot N v o . . .. .
‘ ﬁdng, Huey B." "Prcspectlves of .the Cont1nu1ng Educatlon Unlt," Adult Leadershlp,

22 (February, 1974), - 268—70+. e . . ‘ -

e /krtlcle focuses attention on (p. 268) ST “ o o s. )
¢ 1. €pefinition and background'of cont:nu1ng-edpcatlon unit e P
QN . 2. Possible’ perceptlons from the academic perspectlve . o

. s oo 3 Possibie perceptlons frem the "user group" ‘perspective . J

4 Possible- perceptLons from thé 1nd1v1dua1 leé%nerls perspect;ve
. - S\ - .
v - De 1n1t10n/and backgronnd (p." 268-69) IR L AP ’ N
1., Defined: hPhe continuing education unlt is a standard unit of measure
. j far cont1nu1ng education programs representating 10 contact hours of
' part1c1pat10n in gn organzzed ‘continuing education experience 'under

respon51ble sponsorshlp, capable direction, and gqualified 1nstructlon4
‘, B 1]

+ « J"-wdefinition eVolved out of. the work of the National'Task Force’
1n 1968

7

(S

L s

. 3

nts at this point relate to accounting and recordlng dlmen51ons
- . Of the .CEU . * - N v - S
3

iﬁ Impact on inditidual learners appears to have recelved the least attention

-
RN ' . -

Possible perceotlons from the academic perspectlve {p. 269) - )
. -+ 1. fThree percgptions °-° ' .
a. CEU perxceived as a étandardzzed unlt that . may “be an 111eglt1mate
~ ‘cousin or dlstant cousin to the credit hour

., f .b. 2an accounting device not related to the credit hour R B _
r 2.+ Arguments . . .t . PN
. ; &.. CEU can ptov1de a means of reco%nltlon and be an eventual certlf}ca-

tion instrument- . - -, .
P b. CEU, also, perceived as just a rerord keeplng devzce for budgetary

4
7 reasons ) .. ’ . . n?
I . " - L ] - - 1

”

Possible perceptions for. the user group perspectlve
1. User groups defined as those who use the CEU.as a measure of part1c1pat10n

2. Perceptions R e ;T
_ a. May ‘offer a way of documenting part1c1pat10n 'i - .
. b. CEU a means for maintaining control over members - : : b
€. Useé of can strengthen financial picture of group o

d. Use of can mean quality control of educatxcnr ) T .

J . e. CEU used as ev1dence&of_profea51oqai improvement for re-pertifiéalioﬁ
Possible-perceétions from the individual's perspective (p. 270) L
- l. ©Positive perceptions--see CEU as prov1d1nq a uniform standard z.
.2, Negative perceptions * .
a. Learnirg is important”in and for itself, not for credit hours
b. Believe that continuing, educatlon has advanced bgyond the credlt hour

mentality ) . .
. , . :
<
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- What® is a simu}ation game?

- C.

/ .a
‘ V- - . '. 31 )
c. Hold that "uniformity breeds mediocrity"” ' ' e, T
d. Effeorts to.measure gquality will move contlnulng education lnto post-* y
T test area . . . :
. . . . . i
Summary and conclusions (p. 270+) ) ' %o
1. "The CEU may thus be best conceived as a multl—dlmenslonal concept rather ,
. than a uni-dimensional concept (p. 260). . , :
2. CEU is valueless within itself * cog .
3. "The.ﬁlex1b111ty of the CEU may be one of its strongest attributes f'

“(p. 270).

q. .'CEU personlfies‘t?s movement toward non-traditional education .
. : .

-

- -« »

P

i
McKenzie, Leon. "Simuldtion Games and Adult Education," Adult Leadership, 2%
«, (March, 1974),_ 293-95, . . T

PR .
e

Orlglns {(p. 293)
1. Today's. educatlonal .games are directly descended from games 1nvented by
~  instructors of military education--e.g., chess
©2.  Play’ and games have been employed throughout hlstory as a means of
' 1nstruct10n 7.
3. Complex simulation games originated as early as 1798 ‘
4., Games simulating war and battle most popular at first then in 1950's
. budiness and industry, developed simulation games for management training
. 5. Since 1950'S, the popularity of simulation games has reached a peak among
y teachers 9f children and adoleScents

(p.” 293-94)
1. According to Abt: "A game is essentially an activity that takes place
among decision makers who are seeking to realize objectives within the
. framework of a limiting context (p. 293)."--"A simulation-game is an
activity of decision makers. who' are. seeking to gain objectives, under the
constraint of rules, in a make-believe world. . . . usually simulate
real life.situations . . . (p. 293).""
2. Basic elements of simulation games
a. Game goals-
b. A simulated .-universe
A scenat1o--aescr1ptlon ‘of the 51mu1ated universe
d. Profiles--deseribe player roles during the game °
..’ Rules--norms which legitimize certain gaming behaviors
£. -Resources--means used to autdln game goal
* g. Game dividends or éayo:fs
3. The goal of the game is the outcome that identifys the winner
4. Slmulated unlverse--the wake-belleve world in which the games take place
Instructional use as identified by Twelker (p.-294)
1. Present information (referential similation)
2. Elicit responses (contextual response simulation)
* B, Assess performance, (crlteron simulation) . C . P

H * . - -
- )
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Content areas- {p. 294) - . - , J
*T." Content dfeas--generatlve grammars and the sc1ent1f1c methed, innovative

»

|-2.

-

-

. urban planning, concepts in the field of genetioes, interaction between

science and politics in designing the ;uture, pre51dent1a1 pOllthS,

developrment of questioning skills, survival in educatipnal 1nst1tutlons%

changes in a developing soc1ety, drug education, and the principles of
nutrition p e

Klqu of games--resolutlon of confllct, teacher preparation. for the
inner city, family fihancial management, workings of the stock marke,,
processes of ecology,- women's. llberatlon, degision makzng 1n 2 small
communlty -k .

Games and learnlng (p. 294) T o,

Games and adalts (p. 294-95) . ’ .. "f -
. 1. Vvalue.of play for middle-aged‘adults; expend surplus energy, neeg for- ..
relaxation) outlet for emotional *tension, need to identify and construct
other personality patterns o
42. A gratutlous assumption that 51mulat10n games are only for children
Game design (p. 295) ' ‘ ’ .
1. Consult Zukerman and Horn s The Guide to Slmulatlons/Games for Education |
. and Training - L.
2, Time and effort needed to de51gn own games but 1s a highly enjoyaRle

1.
2.

d. - Encourage decision
~ T -

s

Generally, are ef fectlve educational tdols .
Based on a number.of significant learnlng orinc1ples . o
a. - Are highly motlvatlng -
b. 1Invite active rticipation in the learnlng process
c. Facilitate learne interaction

ing and problem solving

activity. .

‘b
.

Parker, Glenn M. "Getting Your adult Education Program Started," pPridrities
in adult, Education edited by’Dav1d E Rahéh. New 'York: Macmlllan Co.;, 1972.

v -

Defining the job: ' include what group expects of leader ‘and what the leader
wants to do 1n his position (p. 108). v . ’ ) s

Define the communlty, determine who is to be served (pp. 109- ll) . -

1.
2,

Define basic target group then periferal group »
Programs which involve tralnlng in spec1f1c sk111s are most approprlate

Check available resources;-see what is already being dbne in. the communlty,
attempt to avoid duplication (pp. 111-12). V LT

~

Assesslng needs (pp.’” 113-21)

%
+

1.
2.

Should have continued recycling of the needs assessment process
Survey needs priqQr to program initiation

a. Questionhaires P

.
[
»
n
’
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b. Survey interviews: use meqbers of iarge groups as interviewers

« . _ c. Group needs, asseSsment ‘program , . - ) <. JE
S " d. Observe group ‘if g real meeting - ";1 ‘= e T
3 O ,. . ’ > AT ) o »
- . ~ . . e ; . ~-
=* Planping program (pp. 121—26)' .t v L R .
* . 1. cCall it their prégram e e . ’ .

2. Set goals, list expected Putcgmes--should be clear ana spec1f1c 1n terms
~of theé participant e L .

. 3: Prepare curriculum--shouid clearly'deflne darectlon
. " 4,- Get*txaznlng Tresources: peonle and.materlals . .
5. -locate meeting rooms , . S -
; 6. Gather supplies and equipment o 4 T
: 7 Deslgﬂ an evaluation system to measure degree to whlch objectives were

;met.and pote.what thlngs worked well,end whzch dld'noto—sources of .
_evaluatlon : 2 '

) a. Part1c1pants--use questlonnalre, tests, notp behav1or changes
b ’ b. 'Speakérs and trainers: ha¥e thém record their evaluations

N

‘c. [Leadexr: record evaluations and keep careful records

+/
Adv1sory commlttees (p. 126) . * o, .. } )
. . A-working,committee cap provide usepui ideas and feecback
, fﬁ;é. Composition ought to be welghtea in -favor of the partlclpants
3. The committeg task should be described in detail -
. 4. Meetlngs should be brief and well planned . ) .
' S. Mail materials ahead of meetlngs . ) .. oy

. N
» - E - e

" .
. ’ .
- . - . .
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- = . .
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. Pegsgn, L.L. ”Adult nducatlon Projects ihn ngll Group Settlngs,“ PP, 129 166.
Chapter 6 in Priorities in Adult Education edlted by David. B. Rauch. New

. ' York Macmillan:.Ce., 1972 (: .. . S .
4 = -~ L g
’ Small ‘group defined: group w1th ZO-‘O members who wilil cqntlnue to be w1th each ~

. other on occasion over a period of time (p. 130) ./ . ,'
s 1. Becomes a group when members share one or more common goals \
E: Leader aids group, in ‘detting and attalnlng goals on a cont1nu1ng baéls

€ R Yo

) Grqup process {pp. 131-33)--Task functlons.,.must be performe& for the contlnued

existence of groupj include ot . . = . Cel
1., Production of satisfaction ‘-* o, ) 9 )
*2. Introducing new 1deas, clarlfylng and elaborating oL L. o
‘3. Opinion seeking and giving . . A . ;
- 4. Consensus takihg - ) ‘s X - o
’ 5. Group goals support malntenance of structure, must set goals and make
. forward progress o . L - R
. ' [ ' ° "
Gyblp effectiveness--determinants (p '133) s z . .
’ .l. Satisfaction of members . ) . s R
. .+ 2. Maintenance of group . unity ) R - ' Ve
’ . 3. Maintenance of p051t1ve group, climate . .
- L, ‘c > . p;
- LAY . - - 3 .

g ; .
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- Problems with groups (pp. 134-38) - ‘ . '
’ ,J. Apathy, indifference, 1ndec1slon or disagreement - . . .
, - 2. Means of resolution - . s ) )
3 _a. Various types of pressure--can be ineffective because of 1ncomp1ete
. . " membershlo and crosscurrents in group - . .
L. *  b. .Leader as a force for change .
. G. Reexamination of group code and customs . _
. . d. Reexamination of social structure--how "equal"” are members . i ‘

&. Program content-—ls it serv1ng a limiting or expanding purpose

*

‘The leader (pp. 138-42) . . . ' ‘
' 1. Concepts of leadership ¢ ' ’
.o a. .Act of influencing others .
" b.. Process of aiding group to set and attain goals -
c.' Differences are the result of different leadership styles--e.q.,
relationship-oriented, task-oriented T .- L
d. Factors to be considered R
(1) Leader-member relationships--kinds.of leadership that exist
(2) Task structure--degree to which jobs are vrganized and defined
(3) Position power--degree to which leader has control

v 2. Leadership functions ) / ;
a. Leader must be - ’ .. . .
(1) 1Identified with .the group ’ ’ . .
. (2) Acceptable as a‘leader to the growp < d

: ‘ (3) Considerate person concerned with group welfdre
(4) Generate enthusiasm and, cheérfulness'

C (5) Exhibit stable emotions . - . :
¢ q; o (6) Be concerned about his effect on others- - ; o
.~ - b. Leader must do : . < - i .
- © (1) Help group pull together . . .
. : (2) Create pleasant atmosphere e -

(3) aid group in problem aralysis
“{4) Assist group i achieving goals

v .

- : . (5) Help initiateé new ideas and projects ’ < . 5 -
: . .+ (6) see that everyorie knows what is happenlng ) .
' (7)- Establish structure for group - , B !
Plannlng concepts (pp. 142- 47) ’ L - . T :
N 1. "planning is a decision-making process (p: 142). i ) . .
2. Sources of objectlves--learners, experts - o’ o . ’ .
-3. Involve peop;e-who are golng to take part in, the program in the plannlng s
4. identlfy key leaders in target groug who_ can supply ideas’ - ! .

’

~

L4 . . . N .

Plannlng procedures (pp. 147 -50) W . .
1. Step 1l: determlhatlon of t ne éituafion - ) ) .
2. +Step 2- ~1dent1flgation of needs and prbblems ; ¢ -
Loy 3. Decisions about objectives and goals--classlfy ob]ectlves, those based *
y . on the needs and interestsg df meqbers as- 1ndlv1dua1s, of the group, -and
- of the community . & >
. _4r Should contlnue\tWO parts*—cOntent ‘and béhav1or &

o «

- 4

. - - ‘ v .
- . * . -




Objectives (pp. 150 -53)

1.
2..
3.

Concepts of learning (pp. 153-55).
Practice--means &through which behav1or is learned
Reinforcement--means of feedback, follow—up a' part

-1,

29

’;-

Y

s

5.

Becoms, the program base

Behav1ora1 aspect--thinking, feellng, acting ' -

Concepts-—-the base units by which people think
Two levels to imntellectual behavior

a. Knowledge-—know:.ng that something exs.sts

’

/

2

-t

-

3

As a result of, the learnlng process,.materlal must be learped—and
behavior must be developed )

-

~r

~

Satisfaction--must be present for learning to be effectlve

Learning curve -
a. Learning at flrst slow, then rap1d, then slow
b. -Retention--normally goes down qu1ck1y, concepts remembered longer

than facts

‘read;ly

6.
7.
8.

9.

Teaching procedures (pp. 155 57)

1.
2.
3.
4.

Useful
1.

~

2,

Semas,

Different learning experlences can produce tHe same behavior changes
No one best method to use in teaching
If more than one sense 1nvolved the 1earn1ng experlence is more

efficient

A variety of repeaféd exposures to an 1dea enhances learnlng

-

-

.

-

.

'

-

<

b. Understandlng-—belng able. to think with, a éoncept, to apply it to
new situations ;

-

Identify concepts--define knowledge to be learned, organizeé material

Stage 1—-know1edge acquisition

Stage 2--moving toward understanding

Stage 3--help learner evaludte adequacy of behavior

methods and technigues (pp. 157)
No one best method of teaching
c11n1c, forum, f11m forum, panel ﬂzscuss;on, symp051um, workshop,
‘discussion groups, role playlng :

Types:

L4
[

Philip* W.

"'Workers"

I. Introduction (p.. 17

A.

»

Sabbaticals

-

.

European expérience called workers’

‘old

attend college
on Higher Education (Chicago):

-

.

. .

-

sabbatical being studied in U.S.
as a possible means Fhrough which to reduce worker dissatisfaction- and
a declining desire among youth to
Twenty-nineth National Conferénce
sbeakers assailed the traditional

.

4

‘Byed ds Key to Lifelong Educetion,"
Chronicle of ngher Educatlon, VIII (March 18, 1974), p. 1l+.

r

‘

,Meterlal hlghly appllcable to 1nd1V1dua1 s problems.w111 be léarned more,

Ed

idea that people should be educated’

when young, work as'adults, and enjoy a life of leisure updn becoming

-

> ’.’

-

-




Germang,,Francey and Belgium have tne worker sabbatical programs--

C. :
. paid educational leaves finanted by government and employers N
. 1. In 1972; 10% of French workers took part in the program :
, 2. Thus far, devoted primarly to short, predominantly profe551ona1 '
training courses -
3. In Europe, a growzng demand for the rlght to further educatlon, . »
not yet really felt in U.S; though -
- II. Problems created by separation between education and work (pp. 1 & 2)
- A.* Work is the only fully legitimate activity for adults. Those who do
. not work suffer economlcally any psychqloglcally from their secdnd- ’
. class citizenship -
B. One-shot efucational opportunltles likely may cause a variety® of ot
. consequences throughout life ° ‘
C. . Current system has segregated the generatlons Youth in.schpol; adults
at work; and elderly cut off, from mainstream.as they increasingly llve
in leisure communities : .
D. System perpetuated by desire to. mlnlmlze unemployment for white, )
‘middle class males: keep kids in school; forced retirement
E. Workers complain of absence of on- the-Job learning; ethkxcs of conform-
- ity and obdience, not inguiryy, predominate .
F. "No 'productive relationships' have been established between educators
and business and union leaders (p. 2).
! G. Few collegés give credit for work experience; employers fail to
* encourage continuing education for low-level employees
H, Few transitions exist betweerr school-work-retirement
tI. Flhanc1a1 value of education is being challenged
III. Steps to rectlfy situation .
" A. Role of colleges :
1. Make undergraduate. educatlon more relevant to jobs
.2. - Continue the 11beral arts tradjition, but improve it ,
B 3. Establish specific programs aimed at spec1f1c gronps ,
. B. Role of professional schaols o . ;
, 1. .Bring knowledge to begar on.practical problems ’ ) ’ - .
- 2., Separate grantlng of degrees from credentialing so education can
becore more learn1ng~centered and less licence oriented
Schmidt, Warren H. and Elwin V. Svenson. “Methods in adult Educatlon," pp
" 92-95. Chapter 9 in Handbook of Adult Education edited by Malcolm s.
Knowles. Chicago, I1l. Adult Education Asspg;atlon of'the U:S. A., 1960. .
I.. Questlons (p. 82) ’ o .o .
*A. "what are the conditions.which fac111tate adult ‘learning?" .o :
B -"Do different educational objectives require different methods?"
C. "How ‘should methods of adult education differ from those of instiku~
. tionalized elementary, secondary or highér;education?" ,

K . .. t
0',
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-

Background (pp- 82-3) . . « ) -

A.

B.

Condltlons fox learnlng {pp.~ 83- 93)

4. Interested in 1mmed1ate usefthess of new: knowledge

_ Beginning in 1920, adylt educators began experlmentlng with methods
" uniquely designed to facilitate adult learning- .

. Found that the adult learner does dlffer significantly from the chlld
1earner-—the adult . -

1. Has more and different quality of experience'

2. 1Is ready to learn different thlngs *than chlldren because is develop—

o mentally ready ‘to do so - o

3. _ Tends to be more autbnomous

“

-
N -
~

L]
Understanding and, accepting objectives and procedures--must make
objectives sufficiently clear -
Making ideas avallable--depends on the presence and communlcatlon of
ideas - .
1. May be in the form‘of new fadts and observations “ .
2. May come from the learner hlmself .
3. May come from books,” .
Fotusing ideas and experlences--relate to objectives, help learner to
see relatlonshlps ~ :
Integration of 1deas with learner s past experlences-—can build bridges
between new ideas and known experlences
Facilitating a climate for learning .
Methods for Creating conditidns for learning . .
1. Orlentation of lpazners by leaders 1is-a key respon51b111ty
2. Mehtods* for orlentatlon -
(a) Orientation talk w1th visual aids, dlscu551on, and follow-up
b)’ Informal orientation sessions
3. Methods for‘makmng ideas and experiences available
(a) Single-person-based experience -
(1) Speech or 1ecture—-most widely used method
(2) speech with audience partlclpatlon--qpestlon and answer,
huzz groups, reaction panel
(3) * Interview o

. ' s

f (b} Expression of ideas‘'by more than one person

- -7 (1) sSymposium--two or more speakers present different infor-

. mation on the same subject; uses moderator

‘(2) .Panel dlscu551on . -,
(c) Experaences that focus on the learner as the-major "source of

woo program content ‘

B (1) Problem census--learning group asked to establish

ot priorities o
(2) Dramatic presentatlon ’

SN (3) Case study . - ’ :
(4) Analysis of group- experlence--used to produce insights "

. about learning . .. T

{(d) Other resources: field trips, reading materlals, f11ms and
¢ TV presentations I

- "10 < : -

-

-y
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G: Methods for bringing ideas and experlences into focus
" 1. Steering committee , . -
2. Thread person functlonJhone indiwvidual (e gy chalrman)épersonlfys
the unity of the progzam -
3. Observer-summarizer--assign one oxr more people to devote their
‘ attention to particular aspect® of the learning situation then
4 - report to the group* < '%
‘ 4. Informal "psyche" groups——groups of same individuals that meet
regularly to share experlences

5. Focusing sessions . i
H. Methnds to aid learner in 1ntegrat10n of program 1deas into past
experiences . -

l.- “Practice actlvltles--enable learner to try out new sk111s
2. Simulated field situations--play role then explafh actions
) 3. Progects and field work--still are practice activities
4. Learner-centered 1nterv1ews, discussions, and questions--integrate
ideas through. artlculatlon .
5. Time for reflection--an abso;ﬁte necessityh

N

Iv. Creating a climate which facilitates learning (pp. 90-93)

A. Must give attention to the psychologicdl, intellectual, and physlologl-
cal environment
thods - ~ . : ' )
Acceptance and recognition ’

inquiry and experimentation--all learning is such

Informal1ty-forma11ty--f1nd right level -~

Cultural 1s1and—-some learning best accomplished in res;@entlal

arning centers .s
C. Steps in déveloplng an adult learning experience
1. Assess needs. and state objectives -

2 Identify available .resources and their 11m1ts

3 Solicit sources of ideas

4, bDevelop general design and select method to reach goais

5. Orient learners and leaders to purpose of learning program‘
6. Plan for evaluation * .

V. Current.;ssues in adult education methods (pp. 93) -

Should the departure point for learring be peopleror subject matter?
Are major goals in adult education process or information centered?

Is .there a single best method or methods for achieving a 1ea§n?ng goal?
How should responsibility for program development be shared? !
How £ully schedulcd- should a program be? : -

.F. what constituies effective, meanxngful learner part1c1pat10n?

- N

"o QT

Smith, ﬁobert M. "A Case Study of a Programmlng Failure," Adult Leadershlp,
22 (February, 1974), 266+. ‘

. -
‘

Case history of a metropolitan area university which offerga a mid-life
alternatives course for over-40 males

1 « N ~

. ?‘ -
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{g Griffith, W1111am S. "Adult Education Instltutlons," pp. 171-89. Chapter 11
‘ in Handbook of Adult Education edited by Robert M. Smith, George F. ader,
o . “and J.R. Kldd;'.New York: Maciillan Co., 1970. y;
-t . , "::_. #
’ ;‘Chapter conveys general and speclflc 1nformatlon about 1nst1tutlona1 forms and
3o arrangements for adult education (p- 171).
. 2 -.
M ‘Varlety of major’ adult education institutions (pp. 172-73) ”
1. The history of adult education is reflected in the. growth and demise of -
vy . Zinstitutions serving spec1a1 interests 7
‘.'k‘ g 2® The majority of adults learn in 1nst1tut10ns not usually regafded as )
§ - .. “adult educational institdtions
e B 3. ", . . adult education in a pluralistic soc1ety'ought to be pluralistic
L LR in a1m, in content,: and in method (p. 173). o Lt . T
3 N . P " . ', r N
'gf " Approaches to 6ea11ng w1th the variety of 1nst1tutlona1 forms (p. 174~ 76) - .
R -1, Classrflcatlon approach )
) . s 8y ‘Houle: " two groups--institutions’ that are. pr1mar11y educatlonal and
’ .7 ' “those that are partly educational . L
b. Associations pg adult educators oriented to five bases . ' - . -
oL (1) Sponsorlng,agency adultaeducators 1dent1f1ed with a'particilar
et e ;’vf:method T ST
- . N (2) g‘Content: adult educators who have a commitment to-a partiéular -
’ ) message e o ) - ’
el * *  (3) Method: adult educators who are committed to a particuiar . ’
. - » 7/ - -+ method~ :
ve e v (4) Place: adult educators formlng groups on the ba51s of theirv . ™
R . - concern for a given geographic -area ~ e
o R : (57 Clientele: adult educators who form groups on the basis of B
‘/\ ; e helg identification withr a particular-clientele . e w0
T a . (6) Eddcators who. belong to these dlfferent groups experlence some
. S et ‘significant differénces regardlng ‘ e ,
T . "% <. (a) .Process of program development . <" - S
. , - . , - :(b) Procedures for -securing resources, . .
C s 4., (c) ‘Methtds of evaluation T N o
.o ';"‘ 3 #44d) Routines for program modlflcatlcn e .
v S - (e). Procedures for arriving at objectlves . . ’ ) PR
T 2. Developmental ‘model approach {p..176)" .. - K ~ ’ Fe
« " a. William Griffith: sought to develop a growth modek e
b.' At present, not refined for practical usé R S P

3. Making use of idle fac;lltles . . G ‘ . .o
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4. . Public school adult educatlon gains 1ts strength from taking education
to the people (p. 177)

-

Interinstitutiofial coordination (pp. 178~79) ‘ ,ﬂﬁ,}

l. Currently is primarily the result of the working of the free enterprlse
system v
2. Only tax support will .make adult education available to-all - |
3. Adult educators are beg1nn1ng to realize that the autonomy of thexr i
. organlzatlons may be enhanced through cooperation w1th other organlza-
tions
4, The ‘uncoordinated approach to adult education has caused students to
have’ quite a task sorting out programs g

<

b, If 1egis1ators'view adult education as a means to accomplish social
purposes, they will vote funds \

» .

. Federal and state government ianuences (pp. 180-85)

2. 1914 Sm1th-Lever Act created Cooperatlve Extens1on in the land grant
colleges
3. Legislative attempts to strengthen communlty college programs has led o
a reduction in general community programs
< .4, Need approach that will reward 1nst1tut10ns for creatlng programs not

‘ L ', 4 P 'Y ~
se - . -

Profess1onailsm and the 1nst1tut10na1 sfructure of” aﬂdlt education (p. 186)

-

K . U3 Lack of,a profess;onal soc1ety . s A . R

1. Have -developed and supported adult education institutions ’ S

.

) " Adult education councils. and nelghborhood’denters (pp..179-80) -y
. 1. Adult education councils being developed in some c1t1es-—some.secur1ng
i foundation backing . - -
2. However, government Supported information centers seem to hold promite
' ’ of belng a better program--is likely to develop because . . -- -
’ e a. Council models have not' been economically viable

- already in-existence ¥ : . . -
~ 5, pProbleém: needs percelved by leglslatorSsare not always, the same as’
.. those perceived by adult educators N - :
! 6. ngherﬁﬁducatlon Act of 1965-~federa1 support of spec1a1 progects rather-
. . than programs . . N o '
' . ' - R .y .
Instrgutlonal perspectlve ofx@valuatlon (pp. 185 86) ) } ‘ ’ \f
,‘:_ 1. Adult Educaticn. Assoclation of U.S. says too often program eva1uatlohs‘
=, f;. have, Yot measured progress toward student goa1s, but have merely been
- L. “  head gounts 't « L
- - L2, Lackyof evaluatlon 1s 1ncom§at1b1e w1th developlng professzonallsm

'il o 1,,,Adult educatlon has, been more of a movement thah a profe%szon—-has an
R ~.abgence of unlversablty fver - A
L 2. Prdblem. acceptabIe profess1onaD stangards need deflnlng . -7




"johnston,'Lynn b. "The New Settlng in New York," pp. 22- 3I. - In Adult Part-—

Time Students: Individuals in Higher Education ed. by Jerrold I. Hirsch.
Proceedings of an APGA convention workshop, March 26-30, 1972. Washington,
s-D.C.: - American College Personnel Assoclatlon, March. 28 1972, §9 pp. <
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Changes in the educatlonal system that affect adult education o
“1. ,Alternatlve geals for education . ) R o £
‘2. New varletx and acceptance for.lnstructlonal technology
3. A’new look" at’class g$ize and "its. impact on educational exgerlence'
4. Ttadltional views of academic schedules and sequences are belng questioned ~-.
5. . Alternatlve means of fInanclng educatlon are being considered . .
6. New .physical fac111t1es desighs : . . . . A Lo
* 7. alteration of .admissions criteria- S L ; e
, 8. fCounsellng becoming a more lntegral part of the academic program .
9} Criteria for staff selection and reward are changing (p. 23).- *

~

. "

SUNY at Brockpqrt Instutitéd, as part of its changes, the B.A. of Liberal

Studies program which is a speclal baccalaureate curriculum designed for adults. e
Its academic goals,may be obtalned largely through various forms of indepéndent .
study--has few, residential requlrements and is adm1n1stered by the university's

Office of Continiing Educatioh (p. 24). ¢

1, The degree program is based dn the assumption thabradults are dlfferent )
: < from thé young student,’the crucial difference belng the degree of Tt
. amassed life expérience (p. 24). . ) )
2. " "The adult- enters college with intensely serious motlvation. . . . His'
‘motivations," moreover, are not onrly.more serious than that of the younger< .
. " -college student, but aré also more diverse (p. 25).
3. Curriculum < -
- a. , Believe that to requ1re aﬁ -adult to. pursue a curriculum planned for
. the younger cqllege stndent is 1nappropr1ate--"We believe it is more
oo valld for him to be gulded into the discipline- and integration which

.. . »" he seeks W1th1n a currlculum built on his accumulated life experience
T (p. 24). e o St
“b. 1s divided into four areas of stpdy . .
" social ‘Sciende Area i Humanities Area . = - - .
. ) ‘NatugdlyScience Area E\\* Integrating Area < Co. ;
”-f: One foufth,of the adult students‘ studies are completed,ln each area T
(p. 25). - . .t .
I c. The four study areas are composed of three parts A perlod of
T, R 1ndlv1dualdstudy, an area semlnar, “and an area project (p. 25).

d. In each area, the choice.pf. content is as brdad as the atea permlts
is student selected as&are the t;me)schedules and sequences 1n
nil:‘ultatlon with student advistirs (p. 25).
=~ ¢." Seminar sectlon Is-des1gned'to accomodate studerfts who are employed .
full-tlme° seminars'are schéduled in either a series ofi.weekend ¢
meetings or in a.compact three ‘week period (p.’ 26) .

. . £. Students mag,fulflll the requ1rements of portlons of the degree ) -
g ~.program by taklng courses,gt other 1nst1tutlons (p. .26). , > ‘
,}“' ) P K . - - -.’ . - "

* e . -, ‘(




Empire College Program:. NO caﬁbas, only a central office at Saratoga Springs -

1. Operates from a series of learning centers scattered throughout New York
’ state. (Rochester, albany, and JNew York City with plans to open 20

T, " others)--dare resource centers which organize the varlous resources of
. i the community in which they exist to meet the educational needs of their
. e students--resources must be organized in a way to facilitate the crea-
tion and completltlon of an educational program (p. 26) . i . .
. 2. Offers A.A. and B.A. degrees (p. 26). ‘ . . o
3, After being admitted - T
a. Students-undergo an orientation to the learning center SR
R b. Identify self with one cf the fgﬁﬁlty members at the’ center and begln .
. creation of their. study program ﬂ Tor

C. Study,program written into a contractual agreement between student
and mentor-—outllnes course of study, evaluatlon methods,, t1me

‘sequence (p. 27). ; . _ A . Lo
4, Three niodes of learnlng experlences P ' K - ) ’ .
a. Disciplinary mode--for students who w1sh to pursue a speclallzed - R
body of knowltedge. . . <
. : b. Holistic mode--allows tne student to work in several areas of know-.-_’ .
ledge and to employ various interdisciplinary methodologles. .

c. Experimental modé--includes a number of diverse activities which
generally are not part of the resources of the learning center
(p. 27) ’

. N ¢
- 1

. . Regents Extended Degree Prograﬁ Is an outgrowth of ‘the successful 10 year ) .
0ld College Proficiency Examination Program for people’ who were unable to -
attend classes but acquired knowledge equivalent to that taught on the campuses
--obtain college credit through this program ) -
1. The new regents-program will be open to anyone who is interested_and
has no requirements of age, residence, or prior preparatlon (p. 28)..
2. Offers an A.A. and a B.S8. in Business Admlnlstratlon as well as an A.A.
. in"nursing (p. 28). - : =
‘3. Degree requlrements can be met in a number of-ways :
a. Taklng required courses from regionally accredited colleges and,
universities .
. b. Successfully completing college level proflclency exams. . .
' .c. Request special assessments if ekams. are not available (p. 29).

4 - 4 "h . . - >
- * - . s 4
A Lot .

v .

langy Daniél R. "Are the Lights Going out in Evening Colleges?“ pp. 32-39: i

In Adult Part-Time Studénts: Individuals in Higher Education ed.*by Jerrold .
] I. Hirs¢h. Proceedings of an APGA convention workshopr March 26-30, 1972. "
Washington, -D.C.: American College. Personnel Association, March 28, 1972. , -
. 59 pp. ERIC: ED 070 98l. ‘ Lo _ .. i ' :
\s T NI
Advocates the creation of a two-college concept 1n‘which the separate evening colw
1egethathas all the rights, pr1V11eges, and responsibilities normally charac- > i
. teristic of a day school or college. The evening dean would only be respon51ble ), L
‘- ¢ to a provost, dean of- faoulties, or college.presldent (p. 33). o B 'f\
e . o2 ;o . ' . .
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Concludes from his own experience and_responses from.23 persons assocfated with
evening colleges that . . . the traditional evening college will almost com-
pletely &isappear in the not-too-distant future because of changes now taklng

place ln higher educatlon JAp. 33)." - o . )
"The domlnant factor that determines the success or failure of an evening pro- N
gram is the abtltude of the president and other top administrators .and the
attitude of the day -dean and his faculty (p. 35). v

. By - -
*
- -

Problems associated with plaeing evening programs under the administration of
day.deans P :

l Evening programs- slowly are phased out. . " ’ . S
2. Evening programs die from neglect. - ) ) .
3 Incompetent full- time professors often are assigred to the evening pro-

gram or part-tlme of f-campus 1nstructors are hired for the purpose=-
many.of which are 1nadequately prepared to teach evening college :

.  courses._.

classes.

Inexperlenced, graduate teachlng assistants are asslgned -to the nlght

L

3

5. Inadequate, budgetlng—-money i's pumped into thiﬁﬁay program at the expense
of the eyenlng program.

Restricted admissions--being expected to go tﬂrough the same admlss1ons
proceedures® as day students often bars many adults from enter1ng ‘the .

- even1ng programs.

Night*faculty 1sfoéEEﬁ'g1ven the day overflow classes; therefore have .
less time to devote to the evening classes. .

Student personnel services, are almost completely Eacklng for evening
students. - ~ - .
Evening students often redeive unsuitable counsellng from stdff, members * ot
who only are prepared to meet the needs.of day students (p 35) Yo

- - . - )

S o «
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B3 R - .

. . ’ . &, LR
Okes, Imogene E. Adult Education in the Public Education System, States - C¢
Summaries, 1968-69 and 1969-70. Rrogress . Report. Washington,.D.C.: U.S. ¢ . -

Ofﬁice of Education, November 16; 1972. 4 pp. ERIC: ED 070 919, ’ .

4
AR

\

Every state and outlylng-area are 1ncluded in the report Only state-provzded
* data are reported. Survey ¢ conducted under the auspicies of NAPCAE apd the S
Nat10na1~Councll of State D1rectors of Adult Education (p. 1). N
. gn 1947-48 ,enrollments in’ publlc school ‘adult educatlon»amounted .to 1.49% pf .
, the U. s resldentlal population.. The’ f1gure rose to 2.70% in 1956-57- and to

. 4. 18% for 1968-69 (p- l) ‘ ) L v

‘ ~ RIS , A

- . ™ .-

YIN THE, l-YEAR PERIOD FROM 1968 -69 TO 1969-70, ADULT EDUCATION ENROLLMENTS IN

** THE -PUBLIC EDUCATION SYSTEM 'INCREASED 10. 8%~-SEVEN TIMES FASTER THAN THE .
‘INCREASE- IN ENROLLNQNT EOR CHILDREN IN THE SAME TIME Cp. 2). i :

>
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Study revealéd that there were about a million more registrations in public .

school adylt education than registered students in colleges and universities.

More, than g million adults were reported enrolled in adult éducation in the

publlc system in 1968-69: :

. 15.3% ip communitygcollege adult education

- 307 % in adult vocdtional education < "N
15 « % were fullstime students spend1ng more than 15 hours a week in ~

. ) class (p. 2) . . <o

v
A -

Inéreases in adult edgcatlon staffing’ did not keep pace with enrollments. The
. percentage increase from one year to the next in the number of teachers was
* 9.2% as compared to 10.84% increase in numbers of :adult students (p. 2). = N -
Author concludes.that "As populatlon shifts so that there are more persons in :
. adult age brackets, and as better educated adults seek more education, and as
school districts consolodate and become larger and have more resources, it’
. would appeaxr that adult educatlon in the publlc education system is-bound to
» . grow. (p 3) . - . . - "‘#
» ,Reich, bavid D The DaLlas Publig¢” lerary Independent Study Project. ‘
Sponsoring agency Csuncil on lerary '‘Resources, Inc., Washington, 'D.C.
. August, 1971. 21 pp., ERIC: ‘ED 068 121. ‘ .
T Reports on the 1nvolwement of the Dallas Publxc Lrbrary wsth the College-Level v
T Examinatson Program (CLEP) (Q 2-5). ’
« 0 1. lerary to act as a center for CLEP 1nformat10n and prov1de ass1stance
"+ 7 to CLEP candidatés - e e Do o :
Ty 2.' Library'concerns ’ T o ot . . .
“ R :l a. WOuld this be an approprlate role for’ the library? . v !
‘“j b. WOuld the library be accused of transgressing on the profess1ona1 ' *
I educators’ territory? . g -
. ' . 3. h Bouthern Methodist invers1ty offered suppprt and spec1ar academlc .
v - N'services .t ) L LA -
T o . . ~ B . ) ’ .
) - s )
Ta : Punctlons bf the 11brary, acbordlng.to theaproposal (p.°5-6) - te 4
. 1. serve as an 1nformat10n center for the' exam®nation program of CLEP \ -
2. Serve-as:a distribution gefiter for CLEP materials SN
3. Servé as a collede information cenfer for local gollegesx , oL,
4. Serve as an advisory center fog adults interested in gelf-education A
5. Serve as an,educatlonal resource for motivating business and 1ndustry to . .
-, encourage employees toward mdependenm study RN A RV
* e, N .t . . 4 o ‘
SMU's respon51b111t1es (p. 6-8) ) - : . .
. 1l.- Prepare-study guides for CLEP subject areas A v -
E i 2.. Prepare annotated readipg lists oh non-textbaeok materlals ava11ab1e in Vo
S Lo *’the Dallas® Public Library system 1‘ < ) ’ -
. . 3. Make avazlable approprlate resource people for tutorlng, 1eaders,Aand .
Va4 .. semlnar plannlng v . ‘
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Proposal also calls for a local adv1sory counc1l and a Natlonal Interest

Council in which AAJC is very 1hterested (p. 8 -9). -

Copy of the, propgsal is included--le0,000 fundlng reguest was granted.

Venn, Grdnt. "Jocational~Technical Education," pp. 473-86. Chapter 28 1n
Handbook of Adult Education edited by Robért M. Smith, George F. Ader,
and J. R. Kldd. New York: Macmillan Co., 1970. ' c

’ . .

- "The Vocatlonal technical education df adults is considered by many to be a
. process rather than a program--a process that inydlves the development of the o

. individual for soc1al, econom;c and dccupational competence, (p. 473)7" ’ "
' ‘Non-federall alded programs (pp. 473-76) ’ ' T
. 1. National, Home Study Counc1l--more than 300 courses offered by 120 . C
. P affiliated schools . - - .o ‘ ;
s, '/'2. National! Association of- Trade and Technical Schools '
' 3 Mott Fourdatlon--vocatlonal -technical educatlon one of its activities

/’
® *

K ‘ ﬂ Federally aided vocatlonal technical education programs {pp. 476 =77y - L .
) 1. Since 1917, . programs have been developed,through federal grapts-in- a1d
S - : programs - . . .
3 c 2, Vobatlonal ‘Education Act of 1963-~continued .existing programs but

, . pefmltted sxates to transfer funds from one cdtegory to another-- .
A ammended in 1968 to-prov;de more “people driented" programs ‘ ¢
. e3. Fedérally supported programs provide funds‘prlmarlly to public schools
4. Purposg: to,insure youth and adults of all ages access to tuition~-

' free vocational-technical prdgrams | - '
5. .Lebal ba51s Vocatlonal Education Act of’ 1963 and earller Smlth Hughes
1 ) . and George-Barden Acts . '

Organizing ﬂo accompllsh the task (pp. 477-79) .
1. Has been a long establlshed, smoothly functlonlng federal-state-local

‘
(3

? . relationship . - T .
s + + 2. State organizakional patterns . ) . -
u ~. ' a. Eaclstate responsible for its own programs '
' . h. State, adv1sor¥ councils that must have at least one annual public .
" meeting ! . A
3. . Local organlzation often a lot of county activity ° st ,
.;.g‘ .\. Expanding -nature pof adult programs (pp. 479-81) - . w i .

: . 1. Mobxle units to bring educatlon ‘o those who cannot reach classrooms
' 2. Areas of greater than average growth . ‘ ‘

4 ]
-

. v a. Agrlculture education  -. ‘ t "
’ " b. Consumer education and homemaklng for worklng mothers and people .
S .t from low incojpe neighbdrhoods - N
R N ¢. . Office edugpion - = - - " ‘ -
: .. 3; Dlstrlbutlve ucation gaining accé?tancer are packaged programs Ain i
v ‘whlch course content 15 taylored tol a specific situation .
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’ Manpower development programs (pp. 481- 84) . tr

1. .Have had three major foci, E
- ai Help the dlsadvantaged gain employment and decent pay . .
) can - bs Involve prlvate ‘industry in training the "hard core poor . .

c. New program development to meet'needs of dlfferent groups S

2, Concentrated employment ‘program , )

. .a. Enllsts aqtlve support of business and labor » )
-7 r b, Prov1des wide nange of soclal/medlcal serv1ce;\\h an individual basis .
v €. Develops employment. opportunltles for those in the program i
T 4a. . Prov1des follow-up to 1nsure program participants keep their new- .-
) > found ‘jobs ' | - -

- 3. LCAMPS program: Cooperative Area Manpower Planning System
: _4. Others: Model Cities Program, Neighborhood Service. Centers, Spec1a1
. Ihpact Program, Human: Resources Development

NOTE:‘ Adult education programs &lso may be funded under the Ec¢onomic Opportunity
. : Act ’ ) P . v . ‘ 4 ) . ‘ . e
. 5. New fotus’ o * ’
' a. Emphasis on serving the disadyantaged )
b. Needs of those remaining jobless in time of high demand usually

L extend beyond tradining
e c. Instructlon in the program usually prov1ded throlgh the loca1 schools
) " Awareness. of adult educatlon process '"Adults can havé a wide range of real

handlcaps that must be met and overcome' before stable employment can he .
ant1c1pated or tralnlng for employment undertaken (p. 484) " : .

0 -




‘ .. COMMUNITY COLLEGES : ) i

Callahan, Lois and Vern Gillmore. "Cooperative Education;hAn Articulating
Agent," Community and Junior College Journal, 44 (February, 1974), 32-34

| e R S
Authors discuss the cooperatlve education program at the College of San Mateo,
California. C .

™ .
Goal of the San Mateo program: ". . . to close the gap between 'town and

gown,' between theory and practice, by expanding the college into the community;
by creatlng a channel of communication for the college coordinator, the student

and "the employer; and by changlng the curriculum in response to needs identified
in the world of work (p. 32).

The.effect of the program has been to 1nterlace college and industrial facilities,
equipment, personnel, and knowledge (p. 32). . ’

1. Students can learn their skills on the most updated equipment.

! e "2. The regular visits college instructor-coordinators of the cooperative
_* ~ education program make to the employexs to observe students on the job
) - -enable .o 7

. a. The teacher to get out of the classroom and into the industrial -

' setting where changes are occurring. -
b. Provides the opportunity for 9051t1ve interaction.between the college
: representat:.ve and an employer
c. Joint evaluation of student perfbrmance opens the door for discus-—

- sions.of classroom and laboratory activities as a basis for job »
' performance (p. 32). . A .

Y

£

&

Programs has generated requests from several companles and public’ Serviée
. agencies to have the college develop 1n~house training programs for their

employees--has been done partially through having students working in the ’ i

organizations to 1dent1£y a problem related to thelr work and draft a solution

for it; have often led to changes ‘within - the organlzablons (p. 32). -

13
4

1 4
- <.

Coordinators of the program see it redu61ng the practice verses theory contro-

versy, as the students are acquiring both theoretical and practical tralnlng
(p..33). . . L .

. ’ ) N e .
Learning objectives ' ’ : ‘ i
. 1. all éoog»ed stpdents develop specific, measureable ledrning objectlves .
to be achieved in the course of their working assignments. .
2. Ob]eCtlé are prepared jointly b} the student and his instructor-
coordinator and validated by the employer.

14 :
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3. The objective specification form becomfg an implied ~contract (p. 33).
Effects of the cooperative education program
' l. Has$ produced artlculatlon within the educational community, as we11 as
with the business c0mmun1ty ’ -
— 2. "A direct Trelationship has been established between the college and
local high—schools by iAtervieﬁing high school seniors and placing them
in coop ed jobs pribr to their matriculation at the college (p. 33)."

%
’

"Cooperative education at College of San Mateo is an integral part of the total
academic program (p. 33)."--800 day and evening students are employed by 500~
employers in more than 110 different jobs each semester (p.33). .

/ «
Draper, Edgar D. "Cooperative Education," Community and Jupior College Journal,
44 (Rugust/September, 1973), 26-27. Lo
Good summary: "When Herman Schneider inaugurated the first cooperative educa-

tion plan at the University of Cincinati in 1906, there were less than two
dozen students in the program. Today, there are cooperative education programs
at all levels in some 400 institutions of higher education--from the’ technical
institute and the two-year degree program through the doctorate. Some 90,000
to 100,000 students are currently enrolled in broad varieties of engineering,
business, health, and liberal arts programs -(p. 26)."

City Unlver51ty of New York Borough of Manhattan Community College Cooperative
Extension Program

1. students are epgaged ‘in 1earn1ng programs outside the classroom through
the sponsprship of local employers--helps student learn his trade in the
"real" world of work while simultaneously helplng h1m to move toward
financial’ independence. > :

2. Students also have a new dimension added to their educations when they
get to work in an environment previously unfamiliar to them--e.g., the
minority, disadvantaged student working in an office bulldlng or a
student from a white-collar family gaining work experlence in a manufac-
turing plant.

-
% s » -~

~ .. "such work blocs offer the faculty the possibility of more creative
educatlonai programming and greater varieties of opportunltles for students
(p. 27).

However, faculty members must be used moke effectLvely through such means as
1. Belng available off-campus with students at varying perlqu durlng the .
© year. ~

-

2. Faculty work leaves so they can get in touch with 'their professions
3. Encourage faculty co-op experlences.

~ -

Also most strivé'tO'provide cooperative education experiences for students of
all “ages, as communlty colleges are in the business of’ educatlhg all people
(p. 27).

- "} M - z
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"The process of cooperatlve education is the most effectlve of all educational
patterns for ach1ev1ng afﬁlrmatlve action in employment (p. 27). )

\

-

.
o

Harlacher, Ervin L. "Commumrity Colleges," pp..213- 29 Chapter 13 in Handbook
of Adult®’ Educatlon edited by Robert M. 8mith, George F. ader, anfi J.R. Kidd.
New York: - Macmillan Co., 1970

"The communlty college is a uniquely Amerlcah 1nst1tutlon {p. 213) " . ' o7
1. vPerforms many traditional ad@it educatlon functlons ' v
2. Also‘involved in the new community service prodrams--chapter’ discusses
:*~ these programs, how they can be.developed, and evaluated
3. A true community college.seeks full partnership with the community it
) services (p. 214)-~-to bécome involved in community service, must -
e - a. Become a center of community life . Lt
e b.’ Provide educational serv1ces for all age groups ~ -
™ c. Extend college leadershlo and coordination capabllltles tq ‘the

.- community

. d. Contrlbute to and promote cultural, intellectual and s0c1al llfe of
the communlty -,
4. Communlty serv1ces.programs must be founded on certa1n pr1nc1ples

- (pp. 214- lS) . ’ -

.a. "The 'campus’ 1s coincident with she length and breadth of the college -
’ ) district. Community service ig’a process ard not a place (p. 214)."
: . . b, . "The college is obliged to go to the community- at least as aggres-

) sively as the community is encouraged torcome to the college (p. 214).
. " c. -"Education ¢annot and must not be llmlted to ‘formalized classroom
. . _ instrdction (p. 215). o - - ‘
d. *The communlty college should be a- citalyst for community develop—
5 ment (p. 215). . e
- " e. "Community college service programs-sﬁould meet communlty needs )

) whlle avoiding useless dupllcatlon of ex1st1ng services (p. 215)

Organlzatlon and administration of commun1t$ service programs (p. 215717)

I. Need sound knowledge of community needs . R

2. 1Is essential to have adéqguate-long range- plannlnq )

3. Define program purposes and objectlves--program statements should en-
compass wrltténrpollcaes -
4. Must encourage vigorous community part1c1patlon rn all aspects of

develdpment, execuzlng, and evaluatlng programs’. T

- L

., -
Methods and approaches in community serv1ce programs (ppl 217 21)
1. Should promote long-term growth as well as meeting current needs .
.. 2. Programs should be. inclusive rather "than exclus1ve - -,
3..- Conslider the use of short=coursé method - g
: 4, BAdeguate lead,kimé‘must be allowed for thorough prdgram plannlng T
" 8. Must recognize that the community cdn be used as a valuable laboratory .
for -enrichment of the total college currlculum . - . » ¢
6. Inst1tutional;4ynerg1sm~ The community .college worklng closely with
. . other community agencies to accomplish what no single Lnstltutlon might -
> ) : achleve,on its own . . .. < -
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Evaluating community service programs (pp. 221-25) : .
1. Evaluation must be something more serjious than just determining what the e
community will buy .
’ ¢ ‘2. Sample programs : : Y

a. Provision of physical facilities and services-=e.q., Foothlll College
‘makes -facilities available for a wide range of cultural programs
b, Community educational services--e,g., Abraham Baldwin Agricuitural
College (Ga.) offers a series of short courses for farmers 3
c. Communlty cpunsellng--e g., Rockland Communlty College operated. the
' " N.Y: State Guidance Center for Women .
d. Human respurces development--e g., N.Y, City Community College runs
) an Urban Center to help disadvantaged youth secure job training and _ ‘

i . placement v
) o e. Campus radlo-TV stations--e. g., Chicago C1ty College offers 26 hours
. . weekly of credit and non-credit courses .
f. Community'development--e.g., Abraham Baldwin Agriculture College .

promotes creation of community coqmlttees to prepare goals and
objectives for five year community development programs- -
g. Cultural activities :

~

Problems in development (pp. 225-27)

1. Communications--improvement is a never ending task
2. Gaining continued ‘support from boa¥ds of trustees, adm1’|.@ratlon, and
faculty x '

3. Coordination of services with other reglonal and community groups-- N
regional coordination is becoming essentlal
Identification of community’ reeds and intérests
Planning and evaluation--too often neglected
PhZlosophy. and objectives ’ ¢ : ‘
Administration and supervision R T
Physical resources

[ RN e IS B

(%8

Major trends in community college service programs (pp. 227- 28)
l.. Development of aggressive, multiservice outreach programs
2. 1Increased emphagis being placed on community -education for all ages

3. Utilizatiom of a great variety ofémedla
o 4. Utilization of college s catalytlc capabilities to assist the community
i 5. Increasing eongern with the cultural growth of the community
6. Placement ¢gf greater emphas1s on community interaction
* 7. gecognltlon of need to cooperate with other agencies /
e ,,
) , . . }
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COOPERATIVE. EXTENSION

+ ‘
4 - ce . ™
e

. .

~

poone, Edgaf J.

+ and J R. Kidd.  New York: Macmlllan' 0.,

educatlon.and development orgarrization (p« .26
national educational system (pp. 265- ~66)
1.

problems :

’
-

5

"The Cooperative Extension‘Service," pp.'265—81.. Chapter, 16
‘in Handbook of Adult Efucation edited by Robert M. Smlth George F. ader,, o
1970. :

'——is Amerlcan s flrst and only_

\

Dedicated to the development Of 1nd1v1duals so 5hey can solve their own

.Cooperative designates the relatlonshlp between the- Department of Agrl-'
culture and Land-Grant collegés——evolved from the passage of the Smlth- .

’ Lever. Act in 1914 oo

a.
b.
c.
d.
e.

_Distingujshing features

'

L

Informal teaching : :

Extensive use of lay advisory committees

~ o

Works with new'and existing organizations . .
Training of local lay leaders . RN
Reciprocal relations between serv1ces and research

N

¢

-

‘s [

s

Evolution, legislation, and finanee (pp. 266-68)
1.

Smith-Lever Act of 1914

Legislative acts influencing’ establishment of the .extension serV1ce-

Organic Act of 1862, first Morrill Act of 1862, @atch Act of 1887,

-

1

state,

2. Smith-Lever Act o ) '
a. Established the Department. of Agrlculture, Land-Grant colleges,
experiment stations, and the Cooperative Extens1on Service
b, Authorlzed funds to carry out act~-funds do caqme from federal
- and coynty tax approprlatlons, federal Zfunding declining in recent ’
years R ”-‘, ) . - , .
Scope and o jectlves (pp. 268- 70) .

Q

i e

-

M

RIC

1. Has bken willing to undergo rigorous 1pterna1 and externdl evaluation
and méke adapbions as social needs change--has greatly contributed to
its success . *
Clintele: identified by the Smith-Lever Act as the population of the
U.S. and its territories who are not formally atte ng college -
Content: "Agrlculture and home economrgs and subjects relatedﬁgpereto
{p. 270) ."--one third of efforts have been dlrected toward agriculture,
one fourth to educatlonal programs and training voluPteer 1eaders, and
the remainder to human résources development i %, - -
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.

Aorganlzatlon and structure (pp. 270~ 72)
- e o1
. : 2,

. Land-Grant colleges are the heart of the extension system . -
Ovérall role of ‘the federal extension services e Ty
‘a. Educational aim or function = ., : . o o
-b. State program ‘support function -~ * : o .
a"‘ Establlshme and maintenance of relatlons w1th other,governmental-
- ,agencies - ey ‘ - o~

County is' the bgsic ﬁnltr—ls the level at whlch most programs are !

v »

”

' developed ] R . L

£ . v e

.
NS

;'_ E&pgrammlng (pp. 272476) ’ . . .
Uses "the codllaborative efforts of prefesslonal and lay <leaders in

- -
L ]
«

v P

‘ * > IS

Must ‘remain a pepple's program - F

2. ‘Extension agent. enjoying” the 1ncrea51ngly 1mportant pos;tlon df berng an

agent” for change © . v,
commum.ty . ~-‘, L .
. ey , & -
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i :1.'
. ~ develop1ng educatlonal programs deslgﬂéd to meet immediate and projected
L needs of the people™ Zer, . P - N
R S , 2. The var1ety of*approaches to“programming has some common elements
A . ' a. Formation of a broad program framework ° * . R
- T b. aAdaption andakinkage of the program frameworK T
e Toe. Formatlon and malntenance ef, lay -leadership structures . : -
.f:‘, . 4.~ .Use .of 1ay leaders in d1agnos&ng - 4 . ‘ - ’ )
- Development of a long-range program prospectus o ’
f. -Development of an annua1‘plan of.work - e * D
- g. Tmplementatlon of the plan or'work - .- = - . ) B
. h., ‘Evaluation of, accompllshments - ’ e ‘
. K. Summary—-programmlng conslsts of plannxng, executlng, and evaluatlng
L3, Methods: .indlude-indirect contact, group and mass’ media methods (p. 274)
4. Evaluation: determlnlng the extent to.which objectlves have been met
5. Erogrammlng areas . . ’5 . ’ ‘
) a. Agriculture : ’ v )
b. Community development . - O & ot <
c. . Anti-poverty activities : . )
v d. Youth thrOugh WV - . . i .
- ” ;,:«' e . . : ’”” “ -
Profe551ona11sm (pp, 277~ 78) R o T ‘
1.° Cooperatlve E&tenslon employs some ofy the most compétent adult educators
. in ‘the world : (oo & .
2. "Runs & comprehehs;ve professlonai develbpment program A
3. Publlca+lon.of the Journal of Cooperatlve Extension slngs 1963

Pl

Problems, treéﬁs, and opportunltles (pp, 278~ 80) , ) : ¥ o, )

<’

1

3. aM&st continue to make use of program alds and sub-professxonalg in the

—
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.~ . Haygood, Kenneth. - "Colleges and Universitiés," pp. 191-212. Chapter 12 in ‘' .
. ° Handbook of Adult Education edited by. Robert M. Smith, George’F. Ader, and S
; " J.R.’Kidd. New York: Macmil¥an Co., 1970. ’, - - ;
< - - . . . » . - [ - > . }
T ; ;"The 1nteractlon betWeen ‘youthful growth and 1ncreas1ng urity character- T ) j
’ 1zes the fleld of adult edUCatlon at this time {p. '191). o R . A S )
.. : . 2T T . ‘ T /.
- Background (pp. 192—94) S . " ’ ‘]
- . 1, Adylt education has: sprung up 11ke a weed in the unlverslty L - |
) ‘ 2. Summer school: started in 1869 at Harvard and well established by -1910  _°° i
" 3. Evening colleges grew greatly durjnag 1mmed1ate past “World War I and ‘:i, s
World War II eras - x% . ‘, "
) . 4.. Was a gradual dec1slon to spec1fica11y design programs for adult learners ; L
' 57 . Institutional forms of adult-educdtion that emerded e, o '
‘- -a. Geperal university extenslon b ) . * ) - T, ’
) - ™ b, Cooperative extension o e o L :
T el Evening ¢olleges - . T T “?
) d. - Residential continting ed ation . ‘ oL - w . ™
. I e.: Correspondence education 70 T .
- c- £, Mass media prdgrams. . ; ’ S -
L 6. Schoenfeld. "It has always.been ‘extension's role to ploneer, to £ill .
- . gaps, and then to ‘work” 1tse1f out of 2 job* by‘creatlng or encouraglng
i L substitute agencies (B. 193) o
; . - o e
Current and recurring issues (§p._194—96) '& Lt
1.  Question of purpose . ' -
X ) a. How far should a college: go to meet the grow1ng varlety of adult ) o~
- : E - = education needs? - < ) *
" b. Some colleges have deslgned degree-programs to meet adult needs |, ’
c. Traditional demands of research and scholarshlp verses adult educa-
. tion and community service . 1
‘. L. 2. still 1ssues exist over how instituti®ns interpret’ their. objectlves de- ' :
* fine and serve their ¢lientele. . . .
. Significant, developments (pp. 196-98) : ) . K
1. "The nece551ty for cont1nu1ng education is a fact df modern life f—/"\\djf
o, ) ‘(P. 196) . K . ®
2, Continuing edtication becom;ng everyone s bu51ﬂess . e
. :3. University's role = o : .
’%5 -7, a. Training centers for professlonal development - - .- «
" b: . Research : L - R !
e e B N - . R . “ R ‘-g\ ’ o ,
; . » ) . ; . .
. v . ’ , , .
Lo . .
v « .
. : 56
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. .c. Dewelppment of curricula’ and maj:erlals e .7'« oLt e o
'33%:;_‘ . P < d. Testing, counse11ng, and referral services for, adults D “. "\" .
) 4. gmergence of a subsf,ant:.al body of 11terature reIated to the fleld L
Jhdult educat:Lan in col*lege.s {pp. 198-204) e e o ," S , . <.
5 - \‘_'1,;. James larey: Growth pattern for evenlng:’ college_,s and extené.lon serv:.ces ., "
) --departmental domx.natlon, autohomous deVe.lopment, 1ntegratlon, asslml- . . .
v L 1atlon--are not nece¥sarily ideal stages : . e L s
e Co2. Organ:.zat:.on of adult education .~ - . . Tt o
RS - ‘a.\ No set organlzatlonal form exists . = ® : et .
K B Varlety Of faculty dfrangements: problems of salaby and. incentive R .
. dlfferentlals as compared'to regular coIlege»teachJ.ng , . ) ’
""“3. Program areas = . g ). . o - ,/” )
. . a.. Credit and degree programs s . ~ o Yo
2 . (1) “About 900, 000 annual enrollment . A A ® i .o '
s - . (2) About 800,.000" engaged in sg,udles for degrees, yet only about 5% P
R e ) evér é‘a.rn thent -~ ‘y " - R
T ‘f R ) B Developmentyof a.new category of non-—degree cred:.t--ls on xhe " .
- N - increase X oo s, .. X '
v b, Non-credit programs.x - ' . ’ o7 .
: | * (X About 1,800,00Q annual regis‘l;ratlon in non-credit classes, short, - .
‘ . courses, correspondence “courses’ and conferences . oot
. - (2) Great deal of innovdtion and, exper:.mentatfon possible in t}'rese I
o s T programs ) »
T -« ¢ Con\t nuing professional educatlon. has,expanded dramai::.cally - :
: v .7 d. Libgfral adultzeducation i R S0 TS
-:"‘:" . ¢ (1) leflcult area to develop_,beoause thé programs selgom are self- . .
T S~ supportlng N R " . . Y . W
' (2) Natural cllentele\ m:.ddle-a:ged m1dd1e class,” largely profes- L -
™~ L s1onal group - R oo T e,
I e, -Spec1a1 c11entble groups--e. g. , labor, .aged,. women - o L
c G I > e, ~ N <L ) ‘< um ) . s )
"Wx.th no;:able exceptlons hlgher adult educatlon programs have _heither money .
nor, sta??’ tlme for Systematlc program ana1y55:'§ and develppment (p. -204) .=, b .‘n —_—
. Ly . ‘ f i _: ) .o
NG ” Urban e»xtenslon» and commuhléy educat&on‘: (pp. 204*07) B e T :
> 1. Cooperatlve extensidn t6 Jbe an 1mpo_j:tant force :bn urban. are.as ‘in tbe ‘ - .
) 22 Future RN NPIIRE 3 ) IS R
¢ 2. Genex;al Gniversity éxtension b . B . T ~,
v~ . a. Has gonducted many’ commmlty deVelopment programs .t . ot REER
A 51 ., be Still’ have nat” solved the *pr@olem of allocat:.on of un:.Verslty L ’i
S s resources o -, . - : ! .
i c. Have serVed' upwardly :nobxle populaj:mns - 0T A . 2 R AN
. .. 3., Otliés programs _Q;-’, A SR e N el .
. a. Store front unlvers:,ty extens:.onl - e e ) .
. ’ b Conferences, studies’, tra:.n:.ng prograt’né» e T R ' o
P . B . ’&-,- * :..’( L ) *
- Future approaches 123 ,adtrlt 1earn:mg (pp. 207-09) . S S SR
1, Use of monference centers-<most future adult educart;;.on prograins either
. _ - w111 Have such fac:.lit:.es or, haue access “to.themr \;‘(‘ o o0 ! "
w - - .'.‘ o Do - « PR 3
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T, ) L2 Independent study programs (Johnstone. §% of\adult,fearners enéaged in -
e T ~ such proqrams in 1962) ~ , 5 » e, N
¢ ~ 3. Communlty learnlng.centers——places for 1ﬁdepehdent study, tutorlng, and
N SRR dlrect 1nstruqtlon in small’ _groups ~ e . .
- 4, - Should not be a,nonoiltlc system, but a571ntegrated whole ~ -~ * -
5.\ Most likely unlverSltles w;lk monltor siich a’system- _. o . v .
) 'Financinéﬁ tu1t10n, fees, state sub51d1es, foundatlon grants 95’/;09) h . ; .
- .: ” . ot . "/‘- ) - M
K Coordlnatlon (pp 210-11) - © : : Tal e ~e
A PO Natronal Univéré&ity Exten51on Association (NUEA) - R )
) 2.~ Association of University Evening Colleges (AUEC) . . ot Mg
.0 3. ‘Closer assdciation of'Cooperatlve and Genéral Extension ’ .. o,
‘ i 4.: Bétter local—state-reglonal prannlng and’coordlnatlon . e - . ot
. " ,7 : RTINS ‘,' = A Y % - ‘“ . L0
ya _-"‘ 4 * N ’ v ¢ '
I StirzakXer, N.A. "Un1vers1ty Contlnu;ng Educataon," Adult Leadershrp, 22 ) .
’ ) 'Aprll '1974)-, 329 =31+, ot “ - . . <
Trends contflbutlng to increased activity in contiruing educatlon (p 329)
, L. Rapid téchnologlcal change’ °* . - Pa L. .
- 2. Accsllerating urbanization A - A " -
3, ) ‘3.' Impact of greater leisure . “ .-‘"‘ . ) '
. 4. ' Steady pressure-on the" voter to render sound judgments oo -
5., New-found appreciation of scholarship' =~ ' e, '
Lo L GL’VA ‘trition of conventional frontlers and emergence of qthers -7
‘. 7. Pbpulation press . - o .
‘. 8. Relatjve high economic stabillty level . ' e,
. ,Qﬁ Populatlon contdinipy .an-ever hlgher percentage- bf adults v
’ L10. These factorsqhave created.a sense.of urgengy to-do sometthg 1n contln— s -
’ - "‘inq adult educat10n~to meet the new demands. However, has led to great
’ ! N bewilderment in adult education e . B
problems (e 329 32) . L. - - .
- . 1. Lack of dlearly deflnqd p011Cy statements whlch conc1sely ehumerate the -
»~ . phllosophy of the institution regardlng cont1nu1ng adult #ducation - .
A ., 2, &Statlc or deq{ea51ng campus. enxollments have caused, faculty to seek ..
. - - P : other‘ways to guararrtee their 11ve11hpod~ are becoﬁ;ng involved in o,
-, T “COntlnulng educatlon. “ : N
. 3. The continuing edugatidn functxon has recelved little more than lip Lo -y
oot " . sexrvice in’ many 1nstitut10ns of higher’ educatxon . T, T ,
R a. Inadequate.budgets - ; e Lo , -0
DY L. -b., 1iack of. ﬁaculty tralned in” contlnulng educatlon A ’ ot
- 4, .Proilreratlon of. bureaus, centers, and 1nst1tu£es on college campuses--
P I often operate w1thout regard to_what each 1ssd91ng or to the clientele g
. being served . = . T - . o .
... - 5. Such bureaus and centers sSponsor conferences and short courses often
R ’ '; 7'w1thout adequate knoyledge of, good educatlonal technlques that'w1ll help. -
- *’  make the program a Success o . o . .
» - ’. ‘ S - 4 o .- !',_ [ *- > , ';lvf-.
. ; "_‘ _-‘ﬂ\.._ . < ! -~ . . -0, ‘,.
. o ] e.:’ e i . \ ) . -
[ . .. > “ - ' . N .- .'-3 - ¥ ,,;/ . .
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6. Physical plant planning at institutions of hlgh.er edu;ation has not '
) g:.ven consideration to cont}.nulng educat:.on progr;ammmg - :
- v Lo . . ,\r - N
Hopeful indications of better things bo come {(p. 331, 336) - -
< 1. Development of pilot prgjects in universities for contlnulng educa.tlon L
=~ T programs--mostly spensored by the Kellogg Fourddation ' . ‘ ’
R 2. Small ampunt of interest in-the development of adult degree programs - .
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McMahon, Ernestt E. "The Needs ‘of Deople and the Needs of Their Communltles,“
pp. 25-50., Chapter 2 in Priorities in Adult Education edrtea by pavid B. ﬁ
Rauch. New York: Macmillan CO ., j972 . i
Individual and community needs Cd T L
1.7 Communltz is defined as the ‘specific’ populatlon wh1ch .an adult educator ) "
v or his organization ar institution seeks%td reach with ‘respect to a 1
. i particular problém or set of problems (p. 26). - \;’ e . -,
’ 2. " Historically, adult education has fogused og the individual and hi< needs,
but is shiftind~toward an emphasls on the coﬁmunlty (p. 27) \; . 3
- The individual {pp. 28-29) A - e A
a. Early nineteenth century remedial empha51s to 1ncrease functicnal
literacy--has evélved into ‘Adult Basic Educatlon(prog ams . - i
b. .Parly emphasis on provision of cultural opportunities r individuals S
- ' €, First general university extension efforts directed toward general , %
) - b education | . .
' .Y ds “Cghrses then'offered to upgrade 1nd1vidua1 job skills L e LA
4. The community (pp.-28-29)_ ' . ’ .
“&. The failure to add the commynity dimension is a major reason why *
7 ‘ the relevance of adalt edutatlon programs is challenged - *
. "7 B. Need to identify common needs and interests as a major step in . ’ -
R . community plannlng without abandonlng efforts to meet 1ndxvldua1 .
s ‘ needs . . - " N ey
. . i . :
.. Meanang of need (pp. 30- 35) ) = ¢ : N ‘
' A Each program must have its own understandrng of the meahirng of need-- B
. . "The objectives and purposes’ ¢f the sponsoring institution or agency --. s
) ." will hdve an infipence on the final determination of need, and so will =~ T
: the capabilities of the Sponsor (p. 30)." RN )
2. 1Interest and tivations of potential participants affect determination’ : .
<. 4 of need * . T
© 3. should c1ar1fy~the relatlonshlp between needs and de51res o ) .
g,' Must be defined in broader terms than Jjust baslc survival needs--need -
’, * and des;re become more congruent as one moves up Maslow's h1erarcy : -
’ ) 5. Should accept the notion -and need fo? Self fulfillment © : T |
6. Should discriminate tWeeﬁ felt. needs and actual needs--need to retain ] )
. a_proper perspectiv‘ of, rea11ty ; o 7. . . . - )
\ .o ’ : ) e L <, ,
~ - . .- . - '
s : . . . '~ : . " o 7 . .
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Obstacles to program developﬁent (pp.,§5-38)- 'R et o T o
“+1. Lack of adequate funding . o e . ot Eg
2. Too many words; too little action WS . o " }
3. Unchanging programs . . i N .. |
*4. Confusion on the part of adult educator over hrs role ° b S ° |
. - - T,
Who determines need? '(38- 40) A o ‘

1. Should -be done in a partnership betwe educators and part1c1pants, but
unfortunately, the interpretation of needs usually <continues to be an
.agency decision
.. 2. "Iﬂ the last analysls, it is always the cllent who miakes the judgment
< ) about his ownigeed and what will satisify that need (p. 39).

RN

B
Ways of determgnlng need——Blackall s system (pp. 40-43) RN
. Prescrlotlve process--someoﬁe decides what someone else needs; not el :
— ~  recommended EAR M . . ) ‘ N
ﬂ,)’} 2. Communlty study--the rost thorough method; must examine e
) a‘ PoPulatlon base - .- . - S s
. - b.. ;nstltutlonal structure of‘tbe communlty €.
RETNE - V&lue systems of the people (to identif\priorities)
oad. Soilal st*atfflcatlon . N : )
)e. Informal soczal relatlons 5 '

f. PoVer, structure of the community" : :
NS .g. Ecogogy of the communltyL-spac1ai and Fundt&onal divisipns, of a N
» | communziey . : - - : .
3. % Community, stﬁa --Samuel Hand S approacn (p. 43) - . on .
,a. Social welfare ana1y51s of agencies * ' S
s Study of the community as a social unit
c. Use the study itself as an educational process leading to soc1al

Py
]
"

-
.

action . - . P -
4. CheCkllStS . M o s > . .
b 44-35) M. v~ - I A BN - ,
", 3. Surveys f{pp. ) e . N ) S < .
L3 L. Questions must be clear . o . o ‘
5, No wﬁ?&to measure motlvation. . . . o T .
. c¢. Danger o%f.gap, between interast- shown.and motlvaﬁion . e T
. d.- Ask. spec1F1c qpestlons . . ~ . ‘
. e, ™... an dSpinion on a auestlonnalre is only .an opipion expressed . .
‘at one point in tlme (p. 45). : ) ,
6. Study of'communlty power, structireé ,(Bp. 45-46) . .o -
a.  Must be understood if communzty is to be under stood . -
¢, b." Power structure elements in order of communzty.lmoortance oo
- (1) Business L “ o e
e {2) -Government - o . . )
Ey (3) civic associatidns B P .ot LR h
- (4) Soc1ety &CthltleS . ¢ ) . . -7
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ﬁ,Office of Education.
. tion, Higher Edlcation Act of .1965--Title I.

60 ¢

Communitx,éervice and Continuing Educa-
" 6th Annual Report. .Bureau of

Progrim IMPACT.

-:

‘1'

‘f‘ 2.

-~

24

~ ‘\'

2.

[/ o ||m Provided nau:

:ngher Educatlon, Washlngton,*D C..

People served (p. 5. . . " .o

;ratlonal puroose of thw grogram (p. 5- 6)
" states in the solution of communlty problems .
, . the communltzlserv1ce programs of colleges and universities.lp. 6). ’ '

Program administration (p. 6) ce K »
) .

Program statistics {(p. 9
. 1.

[mc .

Fiscal Year 197]. 18 pp.. ERIC:

' R . ’
.

Were 305 2&9 énrolled in higher contlnulng educatlon in ‘584 projects
sunported‘by 48 stat&s through continuing'education grants under’ said .

‘~legislation

Majority of progects focused on well-deflned target groups
"A551st1ng the people of the Unlted
. by maklng grants to strengthen.

o,
>

.
~ ~
>

Office of Education responsible for overall administration
De51gnated Stage agencies determine state prloritles

3. regeral funds dlstrleted to the states on a’ formula baé@s
Sl S
Examples of projects (p. 6-~7) >
1. Skill upgrading for pa.aprofe551ona1 nersonnel in communlty agenc1es
(16 .projects)
. 2. Continuing education for women , .. -
y . 3. - Programs for minority businessmen
4. Senior citizen programs (12 projects)
. 5. Penal 1n§t;tut10n imnmate projects--is increasing 1nd1v1dua1 success ang
sqcretal achievement of releases -
6. Comfunity education dnd comminity problems programs--e.g., drug abuse
S e proggems, neighporhdod councils, cége&rned cifizens groups’ ) .

. e -y LI

.o . * , i.

2 total of 1,566 edacatronal pro;ects in flscal year 1971 w1tn 584

reported completed .

"Types of activiky "“.,. i .

a. Direct instruction:, 64.8% . ) . . .

b. Technical aSSLStance' I5.9% . ‘

c. Other--research, information ae551m1nat10n, and multi-media presen-
tations R " .

30% of eligible higher education institutions provided ¢ ntiﬁuing educa-
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Gortwright, Richard and Edward W. Brice.
. Chapter 24 in Handbook of Adult Education edited by Rober

-

L.

Definition {pp.' 407-08)

1.

]

. 2.

* Recent developments (oo 409~ 1&)

1.

*

2.

3.-
4.,.

s
5.

6.

7.

B.

LI

Goals® .and resources (pp. 418-20)

1.

; and Urban Development Department “of Labor, Natlonal Alliance of

2.7 Development of adult remedial and basic educatlon-

-
-

ADULT BASIC EDUCATIORN.

v

DI

.

"adult Basic Education," pp. 407;24.' . - j
Smith, Geonge |

p Y 4
e .

Y

Ader, and J.R. Kidd. New York: Macmillan Co., 197G.

-

hEY

"Instruction in communlcatlve, ‘computational and sbc1al.skllls for adults
whose inability to effectively .use these skills substantially impairs
their getting or retaining-employment commensurate with their real .
abilitys.in‘order to lessen or gliminate such 1nab111ty’alse thelr .
level of edycation, and enable'them to become more productive and re-
sponsible citizens (p. 407).

ABE programs eau1p adults to function at the minimum of an eighth grade
* level

-~
s Pt

>

1960' s——"among 321 selected occupat;ons in thé .S., g revuew of" the
medlan rumber of school years completed showed sthat* none- of the occuPa—
tions had employees with legs than eﬁght4years of schooling Ap. 409).
"One-third of the unemoloyed have not gone beyond gzade school and twd-'
thirds of the "unemployed do not have a high school’ dlploma (p. 409) .
Federal government became directly interested in adult education in the *
, 1960's and aided programs through part of the manpowar developmeht
leglslatlon
Legislation aiding ABE:* Manpower Develooment and Training Act of 1962,
« Vocatiofial Education Act of 1963, Economic ODportunlty Bct of 1964, Adult
Education Act of 1966 and subsequent ammendments to this act
Scope of need: "About 23 million people 25 years &f age or older were
he eéucatlonally disadvantaged population of 1960 (p. 410)."
Teacher training--first federally supnorted 1nst1tutes held in 1966;
were designed ta prepare participants ‘to conduct in-service training for®
teachers, administrators and volunteers -
. Sponsoring agenc1es: Model Clties Program of the Department of Housing

-
-

; Businessmen, . -
Special pro;ectSv—funded with money avaxlable from the Adult‘Educatxon

ACt‘. [N

<

* .

.- -

. +
-
- ~

Developmeﬁt of. better adult educational materlals becoming a reallty
adult High School
-(AHE) and High thoof Equivalency (HSE) as well as spec1al college
éegree programs ror'adults -
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3. Growth of ERIC system.for adult education and the NEA Aduit Educatlon‘

Clearbnghouse ; . . i Lt v,
Research (pp. 470—71) SR . o
. . 1. Student characteristics: those in stipend programs differ from those
" enrolled ir nonstipend’'programs .- .

>

2. Dropouts: most in late thirties,-married, low readlng levels, leave

v

after completing less than 50 hours of instruction ,

. Future: Recommendatlons made by Nat10na1 Advisory Commlttee on adult Basic

-Education (pp. 422-23) . - L
" 1. Focus ABE on nation's edu¢ational prlcrltles * . ’

2. That federal Office of Education look favorably on state’ requests for
, - funds for prqgrams in areas of urban crisis

3. That Offlce of Bducation develop a ten year national plarr

. 4. That 1mmed:ate steps be taken to strengthen the Natlonal Adv1s6ry
~ ' Committee on ABE

- * 5. That $200,000 be allotted annually to support a committee staff .
! 6. Strengthefia continued training program for teachers, admlnlstrators,_

. S counselors, and*other leaders
) 7.. Needs for exper;mentatlon and demonstratlon essential to improving ABE
L. 8. Extend.ABE beyond present eighth grade functional level ;
R ' . -~ - ;“ ’ . T - l ¥ R SR .
. - Scholes, Gene W. and’others. "Flnanc1al Assistance for Adult-Educatlon ~ .

Programs——Adult Basic Bducatlon," Federal Regaster, 32 (Apr11,21 1967),
11 pp? BRIC: ED 068 79%: . . - N

. . . " . . ~
N , Y .
» . A .

. . .
e . . -

- - =+ ! Purposes of paper (p 1) . iR
1. Examine goals and intent of the Adult Educatlon Act of 1966
2 2. - Examine progress toward stated goals . : ' .
' ‘. 3., Consiger ways of reaching target populatlon ! <

-, ‘ 4, (QConsider conseauences of - r -

- 7

, a. Suggested changes in adul't clientele . .

. b. . Influences of congressional approprlatzons and fundlng .
". .

-

. where we were, supposed to go (p. 2-3) > ,‘ .
. 1. ‘Though Gongress concerned dbout illiteracy, only in DGZlOdS of cr1s1s
. % . has legislatieop been enacted—*e .gy, for emmlgrants at beginning of

- e f "‘twentieth century, 1n‘Great Depression ¢
‘ o 2e 'POVerty and adult education linked--1966, act des1gned to attack two
. MR precursors of poverty: inadequate academlc SklllSﬁ and concomitant
" < lacks in ccplng .skills e

3. Intent. of 1966 legislation té -elimihate poverty in absolute terms
. 4. 1Intent not to provide each American with a minimum level of educatlon,

‘ but _té deal with the" erad%catlon of poverty vt
. 5.7 Tools to be used to eradicate poverty are academic organlzatlons

. ~ 6. *Stated goals of act to eliminate poverty

T ’ ‘'  a.s, Overcome nngllsh language llmltathnS * .

LRy

b. ' I@prové education for occupatlona} training
c. Develop indbre produetive and responsible citizens

5

- - »

. Q ‘ . . ‘ . . . . , - ,
ERIC - . L,
P - - - - * . . 4 \

« . [y < .
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7. act ammended to encourate "The establishment of pr grams of adult public '
education that will enable: all adults to continue rheir education to at .
dedst the level of completioh of secondary schooli. . . (p. 3)." . . -

8. Possible explanations for the expansion of the deffinition of basic

. education-beyond eighth grade
a.. That the ,eighth grade level ba51ca11y had been achlevedd-when in

-, = fact not so S e s ‘
) b.: Former deflnltlon was 1nadequate to meet pr;mary goal of e11m1natlon
’ ‘of poverty .
fo 9. Position--primary goal of act,mot being met because
. _ - a. Discrepancy between goals of leglslatlon and goals of ea511y ’ Jy
N ] reached students

. b. Spec:.aleed program: deslgns for target group not widely instituted
c. Measures of success have not been functloﬂal in fulfllllng intent

of legislation y
! d. Not enough Congressional funding ' ST B .
©o ‘Where we have been (pp. 4-6) ' - b i
(l-\\\ 1. -Findings in six states indicate .
) a. Relatlvely few ABE students are "hard—core" undereducated
. ' b. DPriorities for ¢lass’ scheduyling first at 1-4 level then 5-8 level

’ B not det . B

: c. Maip reasdn students enrolled in program was to pass GED. 80% had

'comnleted at least seventh grade education o

Cl'ient needs require goal shift ' . “
. The ABE student (in Appalachla) : .
a. ‘The gasily reached rather than dlfflcult to reach
"b. More enployed than unemployed
c. More females than males, ‘ T ' ’
-] d. More over-35 adults .

e. More advanced 1eve1 than beginning level students

n

w N

e, : f. Were already an upwardly mebile group before coming ‘into contact
L e + with ABE .
‘ . 4. '"The literacy goal was the first gcal ch01ce of males, black students,
‘ and beg;nnlng level students; while the hlgh school, completion goals - ) 3
was the flrst ch01ce of females, white students, anévadvanced level
VRS \ L. students (p. 6). Therefore ABE responded to the goal orlentablon of .
’ { the easily reached - ) _ : ,

Y

L . Where we should be going (p. 7-8)
. 1. . More resources and better strategles needed to reach the beglnnzng 1eve1
students ., y , . .o

2. Usé of .ABE Hame instruction courses encouraged

‘ The fare for getting thexe (p. 9-11) .
1. Are three potential student groups which may be eerved under‘ﬂBE S
’ . a. Elementary level adult who is very poor or in danger of belng so” :-
‘ b. Veryipoor second#ry level student ’ ,
c. Non-poor student with 9-12 grade- educatzqn who codld suffer economic -,
- P depzlvatlon because of lack of flex1b111ty in skills * . .

. 2. TFormula: delivery system 3 .time + money = goal . A
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Many past state plans-have forbidden use of paraprofessional teachersr
home instruction, or transportation-.to educational facilities
4. To make ABE effective present evaluation systems and funding levels must
be improved - . , .
5. Evaludtion methods have Been )
. "y - >
) a. nual average grade level gains
s . b.{.annual bercentgge of graduates employed t . ‘
< ’ - - v )
Conclusions (p. 11) ' K SN . 3
1. Intent of -1966 Adult Education Act is to eliminate poverty
2. Unreached principle target population--young, unemployed, elementary- p
. level males . . - .
3. The easily-reached population has goal of secondary completion N
4. Alternative delivery systems to exist fqQr reaching target group
« 5. Present evaluation methods defeat the purpose of the original legislation
6. Present funding levels actually eliminate sérvice to elementary level
students . N .6 - , 'ﬁ"
» . v : ":1:’-’ .
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. . “« THE ADULT LEARNER . ‘

. . .
% . LT
- <

-

. Ameri¢an Council on;Education. Higher Edycation and the ﬁduit Student. A
special report. Washington, D.C.: Ameri¢an {ouncil on Bducation. October -~

25, 1972. -5 pp. BERIC: ED 069 238. - .-
Traditional assumptions of the past have controlled the direction$ in which
colleges have moved (p. 1) ¢
* 1. College students are: all young and flnanc1ally dependent

2. Fundamental difference between what is learned in res1dence and through
7 extension or correspondence - )
, 3. The ideal college’ serves essentially a middle-class cllentele N

.
¥ -~ -

'Recommendations- deal wifh the naturée of the cémmitment an.1nst1tuxlon must
» , make if it is to serve adult students (p. 1) N .
] 1. Facts ang beliefs influence recommendatlons o
- . a. The absolute number of. students. carrylng aduJ,t respons:.b:.l:.tles will

- be higher ol ! ’ .
‘e " b. Mest students in many. higher educatlon 1nst1tutlons even now are
. over the age of majorlty R .
. ! 2. .Considerations . - g
: “a. Higher adult educat;on now deserves the attention of the h1ghe3t
‘L administration and faculty levels N ‘ ,
. ’ b. Decisions to 1mprove adult education programs must be accompanyed
- ’ with resources and structures commensurate with the job L .
4 - ¢c. The recommendations w111 only be as valuable as the attempts to
ee ot ) -implement them ) .-2 . -
3 . 3. Commitment ) “ -
a. Colleges include as a forma1 element of plannlng giving 1ndependent .
.- Lo atténtion to adult and youth programs e
. b. That colleges—express their commitment clearly in alms and programs coe
et ¢. [hat colleges establish cooperatlve éfforts to increase availability
. B : o of educational resources and reductlon of dupllcatlon ,
-, 4. .Structure, - - ) g
i1« ., a. That colleges survey present, cllentele, project, data for 10, years
. and di'sseminate information o the institutiodnal communi ty -7
T, h, That each institution formallv review academic and administrative
) Y . organizations and modify structures wheréver it does not adquately
e .

méet studesrt needs '
c. That state, reglonal and natlonal supportlnc agenéies encourage
= « program experlmentataon . <L . .
.. 5. curticulum c e
a. That colleges advocate the primacy of student needs in curriculum

. . ) .. plann;ng , ot e . , -
L) . . » . - , - m‘
. a . = . . ) ’ /
v [ : - . ) ’ . ~ -
. ) 4 [ o 4 - ’ g:‘
. . . - + L
Q - . = . . . .
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6.

.4

8.

9.

- 10

ll~

12.

.

'b. That adult educators plan and conduct community 1nformat10n plans

v . N7

“ That adult educators advocate and help establlsh mechanisms for
educatlonal guidance for adults
c. That adult ‘educators advocate that institutions be more flexible
with curricula, instructional methods, and meet1ng locatlpns to
better meet the ngeds of adults . :
d. That adult educators 1nform currigulum planners of successful o <
experlmental programs in adult -education
Educational resourées s ‘
a, /[That adult educators take lead Ain designing and establishing coggera—'
tive activitied that will give adults access to educational resouktes ) 3

¥

about educatien opportunities, - '
¢. That adult educators devise and conduct exper1mental programs .-
Technology o - : . g .

a. Move dellberately in the development of new, educational technology

b. TInitiate working relatlonshrps between adult educators and technolog- i ;
ical specialists’ . . ) - Ve

c¢. Take lead in developing guidelines for the preparation of technology- -

basea materlals.

Credit and degrees ~ i . " .
a.. Stand firm-for adult credit-free learning, cred1t programsu and e
balance between both '
b. Give youth and adults ejual access to degrees and*Gertification S 4
Accreditatlon and licensure ' ‘ : . .
a. Involve accredltlng and 11cen51ng agencies in the development of . - * ' . 7
non-tradltlonallprograms N - ¢ )
b. That as part of continuing evaluatlon, the accrediting agencies
e review adult and continuing education programs e T
c. Take steps to inform accrediting agenc1es of the nature of adult o
~ education programs ) . . ) A
Quality N “ J . <L A T N
a. Particular attention should be* given to how each model program . > .
. effegts desired changes in students . e
b. That profe551onal;assocLatlons (e.qg., MLA) study the characterlstlcs
and academic necds,of an increasingly d1verse ‘student cllentele ) :
with a view twoard recommendmng program modlflcatlons L. P \;(/
Faculty and administration R ) R T
a. Engage the facultles of all appropriate academic divisions in . | ~..
meeting needs of adult education , P < L. 7 X
b. Qualifications, performance standards, and rewards of cont1nu1ng ) oo
’ education faculty be commensurate with day facilities ! A N
c. Adult educatlon organlzatlons 1dent1fy, select and reward people ) .
in college communltles “who may be ‘available as adjunct faculty e~ ..
Research . - <= - T
a. Establish mechanisms to improve evaluatzon of adult education R .
psograms il Coee
b. .Improve the nature, scope, and timing of the collectlon of natlonal
data concerning adult students .- - . s
c: Adult education associations cooperate in formlng gdidelines for the - . A
.. collection of local and regional data on students - .t b
d., Adult educators ™ select and develop a number ‘of data collectlon and < S
‘- contribution centers ’ . - . -7 .
. . . - - . . "‘, o o ¢ 2
- ¢ ! B N A
3 : e *~. ol =
v ¥ 3 ‘: & kY
L L, ¢ ’ '\ a,
. ’ . - ~ ;.;f.‘)‘ ‘;‘.
s * ! ‘ : - ,' At
- - .. - . '? s -
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e - . a - N . . )
. . R | ) ‘
’ - N ~ , ¥ -" o 6:7 &
. : . e. Administrators of conference ce“ters study. ways to expand uéb !
- £ Undertake basmc &studies of the nature and processes of adult ' Ce T
e * educatjon " A
o o . 9- Encq&méﬁ%&tﬁe uge of adult educatlon‘programs as testlng places for
- . hypdtheses’ln the soc1a1 sciehces . . -
© 13, Costs ¥l & ‘ . - ) i .

N a. Théé the Amerlcan Gounc11 on Edudatlon establlsh a cOmmittee to

- . T, deylse“aﬁd promulgaté appropriate ways of funding adult ed?catlon
b. That colleges establish present allocatlon practices and make adjust-

’ . £ menté*where necessary to equalize mongys for youth and*adult pro- = i
grams- v /. <, , . .
, 14, Adult’ educa ion organmzataons . ‘s a .
s . a. De eio@ strorg,. national representatlve body “for providing infor- ’ »
.- " . icp d adV1ce o educatlonal agencies and the public » .
b. That academlc 1nst1tut10ns dlrectly 1nvolved in adult educ pay
. ‘ ! substlty to this national organization .
. " ¢: That the severaLgadult education ,organiZations develop a means to . ,
* Vs o guarantee regplar and effectlve commynicatibn
K o, ‘.(,. - 3 i Pl . . ' L - .
N 3';- :i . 4 - e - . Ce . . . ,
.. - - . . %
’ < ‘Anderson,,wllllam H. '"a Comparlson of the Adult Evenlng College Students and
ot . the RegularQCoLlegé Student,™ pp. 12- 21. .In Adult Part-Time Students: :
= L Individuals in.Higher Education ed. by Jerrold I. Hirsch. Pr0ceed1ngs of -
<. # an APGA convention workshop, Manch 26-~30, 1972. Washlngton, g C.: 59 pp.
: ERIC' ED. 070 981. o , ; o

- I -~
4 (-

1972 CarnelglefCommlss1on Report: Gives, several sweeping recommendatlons that
could énhance the lose with which adult students could continue their education:

- Reducing time’it takes’ a student to-get a degree ) gf . L e
. . . ) ) b
= Z. Easier entry-exit proceedures o, ! . .
.7 -3.,, Greater.-use of open univérsities and external- degree programs that

: woild utlilze the latest educational data -

. ve : ”

- Finding a-workable deflnltlon bf:the term “adult“ has been a major obstacle; -
C- avthor deflnes “the t&#fn: ""An adult is an essentially self~sustaining and/or

soc1a11y 1ndependent person, regardless of chronolog1ca1 age and he is regarded
* by society and self as fulfllllng an adult.role (p. 12). Deflnltlon is
adopted from Maslow.

o~ N

LY €
. ., The Ss of this study were_ re51dents of metropolltan Nashville and mid Tennessee
i . who were enrolled for one or more coursés at Nashville University during the
¢ fall ‘quatrter of the J971~72 school year. All Ss were enrolled in college N .. !
‘ credlt courses. for elther as degree candldates or for personal enrichment. .

. Data for the- study were collected during | the fali 1971 regsstratlon {p. 13).

®

. Ihstrument: The College Student.Questlonnalre; Part II,'publlsbgd by ETS
g (p. 13). *° oo .. .

’ ; i R © e o .o ‘
R - . . e
Scares on the College, Student.Questlonnalre » . . . _

Liberals (L Scale)--pol1t1ca1-econom1c~soc1al value dimension .

‘. - . . ! v
- . . .
s ' 3 ~
- R . . . a -
4 v ’
- . Y . N % ' 3 R * s 5 .
3
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B : . .High scores-—support organlzed labork ‘abplition of dapltal punlshment
] T Low scores--oppos1tlon to welfare .legislatidn, etc. ! -

Social conscience (SC Scale)—-moral concern about p%rcelved soc1al 1n3ust1ce

and "1nst1tutlonallzed wrong-doing” .. o R .
- * °  High™ Sgores--concern about poverty, JuvenLle crime, materialism, wrethi-
. : +~~ cal business practices’ . ik i
. v * Low scores--lack of concern or apathy about such matters ’ g .
o Cultural soph1st1catlon (C8 Scale)--an authentic sensibility to 1deas and
neoL. art forms developed.through knowledge and-experierce
< ' o ngh sdores--report interest in or pleastire fgom such thlngs as reading,
! . modern art, poetry, classic¢al music, ™ ! . e
Low scores--lack of cultlvated senslbllxty in the general area of the
‘ humanltles {p. 14) ) o o 2 n
Findings ~°, , ) .o ':. T ] R .

1. There were no significant’ differences bhetween the adult-evenlng student
; * ° and the general college student on the CS scale, the Satlsfactlon‘wath
. Major Scale (sM), and the Satisfactigfi-with Students Scale® (SS).
2. The scales showing significant. differences {using T-test’ with .01,1level
. of significance) were: .Family Indep¢ndence.(FI), Peer Indépendence {P1),
Liberalism (L), Social Cornscience (SC),.Satlsfactlon wlthsFaculty (SF),
Satlsfactlon with Administration (SX), Study Habits (SH), and Extra
. . Curricular Involvement (EI). v
- - . 3. Not only were adult evening college -students and the regular college
’ _students compared, but the male-female subgroups within both groups
were compared. Only three significant differences: appeared between
.~ these subgroups: .
" a. Femalt part-time students,scored s1gn1£1cant1y higher than the male
. part-time students on the PI scale. iy
"b. The male part-time student scored 51gn1f1cantly h1gher than the
‘female part-time ‘student .on the CS cale.- * .
. ¢. The male part-time student scored slgnlflcantly,hlgher than the .

full- tlmalfemale student-on_the SA scale (p. 15). ) :

) : . LI - »
* * L3 - 7
+ - . . > A3 n y . 3
. ~

Bischof, Dr. Ledford J. "Adulthood " pp 1-5., In Adult Part-Time Students-
Ind1v1duals in Higher Education ed. by Jerrold I. Hirsc¢h. Proceedings ¢f an
APGA conventlon workq;xn,March 26-30, 1972, Washlngton, D.C.: American .
% £ollege "Personne]z‘ Association, March 28 1972.~ 59 pp, ERIC. ED 070 981, °

L - .

~

e

‘e

Terms ’ . . . . . ¢ - N
: 1. Irrevers1hl11ty—-There comes a period of, time in the adult when one -
v " . cannot reverse the processes or go back and undo a ‘previous act1v1ty
. 2. Locked- in a vocatlon-—Many men find themselves locked intd a vocation as
- they approach the middle years . . .

3 -t

3. Locked in a'marriage--Two individypals having been married a. long time,
Lo discover an incompatibility, but being unable to be separated or gain a
‘ b divorce feel locked into their marriage - v
, 4. Middle’clags norms—-Most theory research *concerning adults 40- 60 revolves .
around middle class, white imdividuals; thus full data on the very rich
. - .and very poor does not exist - .o

EMC 4 . '. . ?’ ) ‘ .-.. . -

s ' : . Lo . .




/ Chapter 1 in The Adulé Learner: A Neglected Spec:.es. Hous’gox?. ‘G},llf '

Y

. i . * . . . . v - .
. -3 2 . ., .
. SR p . > . s . - .
~ Y N S AR ‘ N Lo . Lo - " e 2 . h
N N A J v g LT -, 69 .
i . . . . - .

9&'

Lok W e " N : -
< e ., - ~ . N . -~ . - s 2
4 . ’ . ’?. . [, . I e B - - i

&: 5. vRole comfort--—lv}addle aged people usually can accept and - SOl}d{Lfy the "g "
; ro,les they ‘play »:m ‘life.- M.so find greater satisfaction an‘cl’sklll m T -, <
] L~ the ro¥es they” play. Newer roles are minimized. . .- . -; -
- ‘6., ©Style of la.fi-rby middle age, ,apparently changes* litele B . U
- e 7. Czitical per st—-The value of past: expeflences ~&nd knbwledge no 10nger * N
. compensat s-.fore, deterloratlng psychologlcal and physldloglpal skllls T -
Lt Ap. 2) / ST et T JoooT . Lo
P . -5 T Y ’ :,:. . S ‘e . .'74
Au:thor conducted reseqrch prlmar:.Ly on m1dd1e~aged women over the past e:.g'ht o
yeers’. Used approx:.mateix 500, women in the sé:mple for thls research 1p. . 4') . ne

“* . Sy ¢ ’ .;x "‘” . ’ . :’",’, P
Fifdings o - - - ) . e = T
1.. The B appea:rs to be some role confus:.on in nu.d-lz.fe 111 'regard *to marrlage._ T -

- ~
e ¢
\

e and’ parenthood . - . . et Lt et
2. Many. m.ddle cl were AVery. prone to over :Lde,rrtify w1th structured , .
. "+’ life patterns conti ng toward upward mob:.l:.ty . RN CL L .

S . "3. Persistent worries ) ool \',‘, N
Ce Female - > . Male ' ' e T

Chlldren L : .t Family-as a smgle um*‘ Lt - oo

Husbands TS and .image Ve Lo M

- ¢ A . - .
el . Parents ’ - L. Parents as a Gnit - . A
. . =5 . . .

e . ,4SeIVes . l e, x " v o e, T, DI v - ] -~
4. Problem solvmg techrrlques B S oo N ' B

. Female - ‘ S -7 Male | - R
A S Solitcit advice from every ,'h' Sm:ong ..sens:.t:l.v:.ty boward . e S
<. source thén make ug own * - 7 - criticism frofy other- men ) - -

g mmd i 7T <oply. octasicnally discuss T -1
- B ' o e prpblems«m.th w1fe TR IS ;

“

hd B
-

Knowfes:_, ﬁalcolm. "Explormg. the Strange wOrld of Learng.ng Theory,". pp. - L-ll.

>
A
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- +  _Publishing go-, 1973.\ ' \ RS - . ST Y
I. What s a Theory” ’ B o : T . L
A. ' -A good theory about human learning should prov1de <. Lo, Tt ..

- 1. Expla'natlon of” phenomena < . - . st

~ .
- L g - ;. ~< b

% . 2 Gdidelines for action : - RN - v
3, Assumptlons about human nature the purpose of educatlon, and - -

) desirakhle values (p. 2) Dt A o ; ., ‘
o B. Defined by Webster' s chtlona.ry (In’cercolleglate) . . . . s,
7 . 1. The-analysis of a set of facts and their relation to one another : ’

’2., General or abstract prznc1p1es :of a-body of fact a science .or -

’ e

e an art R ‘ .
3T /A plaUS:.ble or. sc1ent1f1ca§.1y acceptable general prmc:.ple or

. - body of pr_mc,lples offered to explain a phenomena -.°. ;
. 4. A hypothes% ‘assumed for the sake of- argument or mvestlgatlon

.. .. ' 5, abstract thought (p. ‘3) - ) ,

D v 6. Learm.ng theorlsts use all f:.ve definjtions \ .
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.. P - ., - ) . o . ‘- . _r . , - ’ N :.- %y
.4 '~ "&. ‘Otiiersexplanations - A P .
T, I "Generally, we use the, term thedry - in sense-—to refer "to
LT “&ny, systematic ordering, of ideas about the phenomena of a field ° -
U s U o Tof dnguiry (pe )" L L o N Y O
oo st 2 ,Kn;ij:ll_.'es‘ definition: "A theqry is a’ comprehensive, coherent, and  ».
s L o) ¢ Tinternally Sonsfstent system of ideas apout the phenomepa of a ,
.ot " .  field.oP inquiry Ap. 6).% g - R . R
o : -\' ct ,~ o -”,-"' ) - . - ;"- . i "'ﬂ‘ - . : - z ';‘" . .
IL. - wWhat is Learning? ~ . S . Vo e -l .
. " .A. . Gropbacdk:: ' “ledrring is shown By a change.In behavior a§ a résult “of -«
» * . .+ -experience (p. 7)., . “ - e ) IR A ’
= . .* B. . ‘Behavibralists: - Regard learning “45 a process.through which bghaviqr: - -~
L . f c s s chénged_, shaped, and.controlled.¢p. 8).- . R
BT © , C. -.Competency devgzlopn;ent,theorists_,(‘B;uher) se€ learnipg- tn -terms of
e oo ',’ growt'h, dévelopment of competencies, and fulfillment of pqténtial - )
. , . - "(‘Ps 8).. '_'»’ ., Lo B . o - - N ) -
i - .?;1- . -D.- €arl Rogers: Learning” has the guality of persaqral ipvolvement; is |, .
}9 R 3 o ~ ‘self~initjated, is ‘pervasive, is evaluated by, the learmer, and its'. -
- “ ’ essence, is, its'meapin’g (p. 9-10). - . (' \' PR S ) -
\ E. -Maslow: .Goal of learning is sélf-act lization--full use of- tilents,
' i+, ., capacities, -and potentialities, (p. 107.. « ‘ o T
_ + F#43-Sidney Jourard--independent learning: Is.not a task ot problem, but
. .ot a way to pe,in the world {p. Il)> - . . e SN < b
‘ - G. Gagne and cthers question whéther learning can be defined as a singlé .
- ~ process. Gagné defines it iy terms of five domains,of, learning ~ o,
, .. procesg: motor skills, verbal information, ‘intellectual skidls, , ..
' .cognitive strategies, and attitudes (p. 12)." | ) ’ st
J H. Important to understand personal definition of learning, as it »
) R *  .infl{ences how one theorizes and implements learning processes Ap 12) 2 +°
. R . .. 4 L= . .
-, -2 . 2 . “ . . o ,' i >,
e ‘Knowles, Malcolm. "“Theories of Learning Baséd on” Studies. of Animals and U
Y fj Children,” pp..12-28. Chapter 2 in The Adult Learner: A Neglected . Ly
o Species. Houston: Gulf Pubtishing Co., 1973. . -
we ‘o _ . N "4 ’ ~ >
. ©o.a. " Some, comments on theories of learning. - e ' . ’
RS W) The ‘majority of theory pfoduction odcurred in the first half.of the -
Lo ’ -twentieth century; whereas the bulk of interpretation has appeared i
- » . since 1950 (p. 13). T . . .t
. ¢+ . B. Types of theories” (p. 18) . ““ ' - )
L. 1. Tw\g major fan}ilie§: S-R and cognitive o
‘. . a. S-R: Thorndike, Pavlov, Gutherie, Skinner” - N . o
“ . b. Cognitive: .Tolman and classical Gestalt psychologists : ’
©oe ! 2. Six categories of theories (as suggested~by McDonald) p.s16. - 1
. - 7 . sooa. Recqpitulation {Hall) - - e
.Bb. Connectionism (Thorndike) ’ .
c. Pragmatism (Dewey) =~ 4 - A . . .
. . . d. Gestalt and field theory (ogden, Hartman, Lewis) :
’ . - e. Dynamic psychology (Freud} 1
’ . f. Functionalism (Judd) ' St .
Iy
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o , b ‘3.' Gage Ldentlfles»‘three fam:.lles' *Condatlonlng, Modeling, and .

A o ' - Cogn;tlve (p. lG,T. . . N < S s, .

s . ~ . ~ e &L . 'I' - :\““ . ST " .
Ty II. Mechanls‘tlo‘ and prga:m.sml,c, moael\s ~“,-' R N R J
7 ’ A.. Distinctfon betweerk ‘ b SRR ,
.. 1. Mechanlstlcv.@i‘ﬁze‘ bas:.tf metapi'(c;: 13 the machlne--reshlts 1n a )

2o T ., . reactlve, passivey ¢ emgty-organlsm model of man in wh:.c,h aCtJ.vz.ty

Ty i's the result of external forces {p. 17).c ‘ - )

IR = 2. Orqam.smc‘ Bas:.c metaphor is the’ organlsm--represent.’é the ,
’ RO uru.verse as a unl.taryJ interactive, deveJ.opmg organtsm. The

s b . .. ., essencé o?? the model ‘is ac':t:.v:.ty-—an a¢tive organism model of ..
2 N . " mah {p. 18) > - . . \ o .
Y "B, » Theories based on thé mechanistlc model T, ‘. ’

o <o L Thornd:.ke p.rIo-) ‘o - . " L0 %
PR . * - a. 'Completed the First, gs, 'systematlc 1nvesh1gat10ns of learn:.ng
S . 7‘ . (used‘anlmalgsquécts) e <
S T b," Concelved of* learners -as empty organlsms resooﬁdlng to stimuli

e a ) ’ randomly ‘and automatlcal..y . v ‘-
~ T 7+ % c: specific’R is conpected to @’ Speczflc s when rewdrded .
s I d. Bond or connecﬁgon. Essoczatzen be,tween serise 1mpress10ns
T . AT r and 1mpulses to actlv:.'ty--hrs theory sometimes called -
2 - - .connectionism , ‘ . o
C T T m v s el Was the original S5-R theory of 1earn1ng, grov;ded the
q e . - foundat:.ons fox behav:.oral theérles of learna.ng R s
: £. Laws governing learning . " & . I S
- Tt ] "{1) * Law of readiness ’ - C . )
? ) g N 3 w of e:s(ercxse o ’ . - ] N .
[~ ¢ ] . (3) "Jaw of effect e LT . ’ |
R 2. ivan Pavlov (p. 20-21) . . oot
T, ", B ‘a’. .Develope& the concept of conditioned reflexes with ~components ]
T ’ < of relnrorcerdent, ext:.nctlon, genera,l:.zat:.on,- and dlfferentla- ’
SRR - I . tigm
t B * b. His,system called classa.cal cond:.tlonlng te d1st1ngu1sh it ,
- s from 1nstrumental and ouerant cdnd:.t:.om.ng A
L ¢ 3. .John B. Watson (p. 2I) 7/ . . '
- o a.. Generally credited with being the 'father of behavioralism -
: '-"" ! a : , "b. A science of psych010gy must be base’a on that which is overtly
et °, ‘observable o . )
<. 4.. Edwih R. Gutherie (p. 21) - .
s P a.’ Added the .'nclple of cont:.gu:.ty of cue. h response '

. £ ¢ b. Law of 1earn1n "A cambination of stimuli which has accom-

" < paniéd a movemen¥ will on its recurrence tend to be followed
‘ o * by that movement Y., 21)."' , :
’ - ., , & scanning: 'the paré playéd by the learner in sereening the
. ‘physical’stimuli to which. he might respond’
. s, B.F. Skinner -and assoc:.ates- current’ educational ~technology- of
P '{rogranmed .nstructlon drd ...eacﬁm machlnes derrived from his
N .o s ork (p, 21)& P a’ N . .
PR T 6. Clar)c,L HuIl :Systematlc behaviorad theory based on a compl:Lcated
Lo - ‘"mathematlco-deduct:,ve" theory (p. 21) . ’ -
’ Y — : . 4 .
ah " . . . [ S .. .. O ,:
! R i . ’ i - ] » 3
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R '1st1c and organismic models \ . . -

Other theorles

3,

r

.

.therefo're self-actual:.zatlon is the mot:.vat:.ng force’.
‘Plaget and sevolutionary stages of learnz.ng (p. 27}

-

- Theory behavioralistit im that be rejected 1ntrospectlon as a
'}-*’”\’ method for. Dsychologxc‘a,l science ’ .
e ob]ect:.vely determ:.ned gnds: called his theory ourposfave B
' hehaviorism (Hul} ;:alled it sign’ 1¢=\arn1ng) . < s o
3. “Gestalt thedrists.(pp.. 124~ 25)--Werthemer, Loffka XohIer‘ N
a. Broke most completely with™ behav:.orrsm w:.tn the notion of :
1ns1ght leafpiing - _ o : 3 )
b: Learner tends to organz.ze perceotual field accoz\dz.ng to four .
laws T ”~, 4 -
Q) law of proxmldlty-*-close s oa‘;.erns tend to be Uercelved
) as a group - . - .o
- ’ (2) Law of similarity and: fam:.'llarity--objects Slmllllar

13

. . “».5 in shape ete. cend to .be grouped in perception; familiar=-

ity with an object tends to ac:.l:.tate the establ:.s!'unent -

v . of figurerground patterns MR S
e (3) L@a of closure--learners try to ac‘rueve a sata.sfylng end ’
N . st’a,te of equxl:.br:.um . . e L,
" +-{4) Law of cont:nuat:.on--perceptual oraam.zatlo;i occurs in
v, T such a mammer that a straight “line cont:.nue:s ‘to appear :
- as a straight line =~ ° . : ‘** o ’
c. Often galled fiéld theory: proposes that the ttiﬁal pattern -
- .~ or field of forces determine learning gt o
3. Kurt Lewin.and field theory (p. 25) . - .
! * Eaclr- mdiv1dual exists in alife s’pace 1mwhxch mny forces
., are operating : E' st -
, Learning occurs as a result. of change J..n tne:coq’nzti:ve
B ,structures . £ LT g . -

(1) Change’'in the structdre of the cognli:ﬁ,ve fxej#_
(2) Change in-the internal need and motlvatlon Eiﬁ.the J.ndlvz.d—-
wal s . e “’4{—-’ * , .
&. Felt Success %as & more potent mot:.vatlng force xMxemd Ct

b

, -

Dhenomenologlcal osychology, perceptual psychology, ,hunﬁm‘st:@
psychology, third-froce psychology—-all are the sarhe thmgﬁsséntlally
(p. 27)--ar'e ~copcerned with the study-of the pwgressivezde”qelopment ’
of "the mnd- see man' as always seek;:.ng greatér Dersonaf‘gdeqnacy, o0

1, Formation of the symbollc or semiotic fun¢tiom (ages

L
N
-
‘,{\*}
DRAN T B DO
N ST
o R
-
.,
-\
“»

b
+

@&
V4,

S b Saw Behavidr as ouxoos1ve--1 e., regulated in accordance w:.th R

“ R ° ] il - .7 >
' . . ‘ - . .(‘\_. f n‘- i . K
: ES ‘. “ . ., ® ':. . ’ LN
- ? > ;:" 7 y ;\:“‘ . ) ‘.‘\ ‘\:\\\_ ‘ 72. .
I . . Lo, A - - °: .. o
Theories based on an organxsmc model o \:‘“\‘ . DN },, ©
1. Jokn Dewey (p. 23y ~ ° ° A ~ oL, T .
a. Work is.edficational ph:.iosophy rather than theory, but has : -
. important thepretical mplq.catlons = L AL N
~ b, Empnas’ized ‘the role pf 1nterest anH effort “in a chlld s 0 N o S
* mot:.vat:.on ~oe o e - .- Yoo v “_\-
. = c. "His thoughts beqane the sta*tmg pox.nt for ’the later aevelope& w' -,
' ‘theoriegs of functionalism'® - . . RS
2. Edward Toman (pp. 23+34):: represents a -br:.&qe between the mechan-~‘~".,
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’ . N ’ i, 3 ’ .l s ”
¢ T T B *2§; Forma%uon of ‘soncrete mental objects (ages 7-0:38 -11 or 12) : .
'“g_j ¥ -3 Formatlon of conceptugl thought (11=0r 12-adolescence) - Al
Lt _z : c JeromeLBrune: (pr 2§Q- Thaory abmut the actjof 1earnLng-—o”curs 1n
' SR ‘thrégxaimozzksimultaneous processes .. . :
- s .T:\ 1. ZAcquisftiop of new informatioh ™ - A, .o
- o L2 Trahsformatlon-- manzoﬁlatlng kndeedge tp f1t neW tasks
’ .o “3. Evalaatlon et + TN " 5' . )
. . D, Cther new theorles -ﬁeuﬁophyszology, matbematléal m06911ng, anformatlon
- R . process!ng apd cybernet&cs, crea~1v1ty and ecologlcaI osycnoqogy . A
ois e (p. 28). ~ oo " ) . SR *
LT e Cow W . - . - ¢

. . » s b . ) e,
ﬁnoales, Marcolma. "Theoxles of Learnlng Based.on Studles ‘of Adults “;pp, 29~

49. Chapbter 3 in The adult Learner. . Neglected Sneczes., Houston' Gulf— <
Publlshlng,Co 1973~ : . .o T S .

-,
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I. -“ontrfbut*ons rom stchotnerapy . RS = o
A ., A., Is the discipline that has contributed most to learnlng theory on the ]
~ . ‘ . .basis of wotk with adults. (p. 29). . . R %
T B. :rndé-—saﬂ man as a dgnamlc animdl-growing and developing "through, the -
PR : efaetlon of bbb;oalcal forces, goals, and’ purooses, consca.ouc and ~ , -
, . , unconsc1ous-crlves, and ‘envirgnmental ln fluences.{p. 30). . ,' T '
- C. Humanistic Dsychologlsts refer to selves as tHl*d force DSYChO‘OngtS .
L - (p. 30)° ., @-. PR « D
, - D Haslow.olaced a spec;;i inte¥est on the rolg of safety as a‘ readlness ’ L.
. . codd‘z.tlon ‘or ef ec“tzcve learning -(p:.31) L . - R
- . BN Carl ?ogerS‘ Develooea a theoxy- of personality’end behavzor evolvé&
from~the stday of adulns in therapy then applied these to, educatzon-— N
L led*hxm to develop the concept of  student entered teachlng as oa*allel ¥ o
-, : with dl*ent-certered therapy; hzs Lheory @Esed on flve'baslc hypotheses ’
: STl we cannot teach another pe*soh dl*ectiy we can only haczlltate
~ - nis learning (p. 32). -
L """, 2. "Aperson learns: s1gn1flcant1y only, those thlngs which he berceives
as beiny 1nvolved in tne-malntenance of, or enhancemenb of, the -
structure of-self (p. 33§ _
. - © 3. T"Experience ﬂh}qﬂb if ass1m11ated, would inyolve change in the -
: ' . 4 organization of setf tends to be reszsted ‘through deﬂzal or dis-~
v o tortion ©f stbollzathon (p. 33)." * .- “ ..,
J t B 4. "The Structure and organlzatlon of self tends to become more rigid .
A . , under threat . . . (p. 33). . ‘
. . ’ ¥y 5. "The educatlonal sztuatlon which most:effectavely pronotes'51gn1f1- LR
. - cant Iearhing is one in whlch (1} minimum, and (2) dif feﬁéntlated )
> ‘ ’ perception of the field is facilitated (p. 33). . I
. 6. ‘Regards learning as a comoletely internal process, but 1§»a natural, H
i required 11fe process (. 34} . %

‘ ) . 4 - . - '-
PEEEEE - £y + ¢
. Ii.- tContrxbutlons from‘adult educatlon ) ‘ : ‘ .l

"X, "Howard McClusRy: (pl 34~ 35) . N . .
e . 1. WOrklng up a theory* of dlfferentlal-psychology of the adult potentiaI %
2. Central concepts of margln, comm;tment tlme peréeptaon, crmtlcal -

./  periods, and ‘geif concept o . . .
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; B. Cyrll 0. Houle and Allen Tough (p. 35- 39) o T :
. - . House-+sought why people engage in contanU1ng education _°
" 'a. ‘Goal oriented learning--no even, continued flogyof learning -
B T ' b, Att1v1tj oriented learmning--course-takers and group joiners . -
- «C. Learfing or;ented ceoplé--contlnulty and flow of cortlnued
education * ° - .
' .. 2. .Tough's findings : ) N - :
- .a. -Most. everyong undertakés a»mlnlmﬁm of one or tWO major learn-
.. . ing prOJects a yeaf > v -
. b. About 70% of’ pro:ects are planned Dy the learner ’
. c. ,Pro;ect phases--plannlng, deciding to begln, engagement 1n‘
g - " learging, episodes . L
c “ ; - - " ! R
g IIIv Progress vexy regressive educatlor (Do. 41-43), 7 - '
. A. ant educathnal procedures for heiplnq people learn-are ‘used ’n early
yea*s and .get worse as ohe ascends the educational ladder because
< from seeqnd graae on gost forces dea1 with achieving rather than with
N 1ea*n1ng ‘ . .
. B. The- neéagogj mlllstone: %ork from G eek dnd literally means the art
R or science .6f teachlng chlldren, tnergfqre is 1nangropr1at° to speak
: : of adult educational pedagogy . . . I L .
Iv. Androgogy (3p. 43- 49) . L T s
i A. Means the education of “the man (not child). . - )
. B. Qecogn12=s that oeoole s needs and-caoac1ty fcr learnlﬁg to grow as, they
N zha«._urn . . . ] ce
. C. Assumptionsg - > : . ' .
s 1. Changes in sel‘ concept--as ohe matures, he bécomes more lndepen-
LEssl dens | : - :

C 2. —Role‘of exPerzence-—xncreased exper ience w1tn 1nc4eased age leads

to learning needing to have Jless emoha51s on transmittal. te"hnlcues
and’ qore Dmphasrs on experentlal tetnnlcues ’

3. Readzness to learn-—as person matures, readlneSS “to lga,n is

" - aecrEaszngly 4 product of bzolog1ca1 develgpment and increasingly

'oa product of the developmental ,tasks’ reuulred £6r ongoing-life— g
areadlness,and tlm.ng ofteducatlon must, c01nc1dé w1th deveiopmental

.
3

- -tasks.” . -
4. Orlentatlon to learnlng--chlldren subject-centerea adults proBlem;

‘Centezéﬂ . a ’ oL
. T 1 . ! . ‘ . * ..l : )

..a."

fKnowLes, Malcolm. "Phedries of Teachiqg,? pp. 50-91. Chapter 4 in The adult

) < B.

- uearnér 3 A Keglecﬂed Soec1es. Hoﬁston: ,Gulf Pubiishing.f?i.,'19732‘ - .

- . v { - . ‘ ..' . . ’;‘-'
-4, - Prlﬁczples of téachlng from #heorids bf learnlng, . ' po
N ‘A "Wifile tﬁeorles of, learn;ng -deal, with the ways in’ whlch an organlsm '

-learns, theories bf -teachih§ deal- with the wdys in’'which’'a person [
-4, -

1nfluences an*organism to learn (p. 503 . ,

. Hllgard ~4destifies 20 princ¢iples of learnlng from S-R theory, cogni-,

tlve theory, and motlvatlon.and personallty theory (pp. '51-53)

@ " . . . . . .« =
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. ; o s .
'. _' > ) ) . N - . ,
N 1. S-R theory principles ' »
b a. ~Learner should be active rather than passive . .
. *b. Prequency of repition.is impprtant ; ° . . :
: c. Reinforcement is important ’ : )
d. Importance of p*actzce in various contexts shoxn oy generalzza-
. tion and discrimination S .
‘. e. Novelty in behavior ephanced through imltatlon of models y .
- f."Drlve is important in-learning N - . C Ll
g. In the Yearning process, conflicts and frustratlons 1nev1tab1y * B
. - rise ° - . . - A
2. Cognitive theory prlnciples o L ’

3. Perceptual featu.es seen, by the learner are -mportant cond'-' ,
tions of 1ea*n1ng .o . e

'. p. Organlzatlon ‘of knowledge shouid be an essent1a1 ‘teacher .cofi- - !
v eern . ) ) _— )
’ s €. Learaning is culturally relatlve : ’ . ‘
~4. Cognitive feegback confirms correct khowledge . < . : -
. e. Goal setting by the learner is 1moortan€ .
4 £. vaergent thinking leads to inventive, orobLém solvang ana
. . E convergent thlnklng leads to loalcaily cor rect -Answers ’ - ,s
3.  Motivation and nersonallty theory principles SR G
© a. " Learner's abilities are .important . - L ) . '
b. Tostnatl development as important as neredlfy . ..
c.- Learning_ is culturally relative i :
- d Anxiety le¢el determlnes effects of xznds of e”couragements to .
L) leayn . . L
- . - e, Tbe same 51tuat10n may prompt abproprlate motlves for one R
T learner and not for andther e -
. £. Individual organization. of motives anrd values is relevant {
.. g. Group atmosphere will affect satlsfactlon wzth the products of
' » learning .’ . ) B
- . - P L . B
Concep!% of teaching derived from theories of learning of animals and .
3_‘-ch11dren . - s . .
" ' A. Thorndike: Teachlng--the control of learning by the management of . -
T . rewaxd; manlpulate learning situations so learrer accepts the yroblEm
because of the rewards involved {p. 53) : , ' .
‘B. Gutherie (pp. 53-54) e ' o .
+ l.

]
.

To encourage a partlcular behavlorcby discoverlng the cies leaﬁlng
* - . to the behavior in question” . . .
2. Use as many stlmulus sqpports as p0551b1e to 501101t de51red R

. ’ behavior

C. ’skipner: "Teaching is slmply thp arrangements of reinforcement
econtingencies (p. 54). . . co T
D. Hull--development of habits and skills proceeds from the 31mnle to
- thé complex with & &lear understandlng of the. stimull and responses .
. to be associated (p. 56) P
E. Tolman--teacher s task conceived with creating stlmulus condltlons =To) T

the» learner. gan clearly perce;ve what leads to ‘'what apd te understahd
,'the dlfferent ways in which a. goal can be ‘reached {p. 56)
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GeStalt——teacher s task essentlally to heip 1nd1v1duils see sxgalfl-
cant relationgships and to organize exoerlences into functlonal
‘ patterns (p. - 56) S : {
Gagne--furctions of the’ 1nstructlona1 situation {op. 58—61)-* - '
. Presenting the stimuwlus . : " o
. Directing attention’ . '
Providing model £6r terminal performance. )
. - Furnishing external prompts . - : -
Guiding the direction of thinking AR -
.  Induting transfer of knowledge ’ )
» Assgessing learning attainments ) v
. Providing feedback - . ' ‘ -

* - s
LIRN -

1 - M ) -

Concepts of teacn‘ng derived from tbeorles of learning of adults

Carl Rogers: “Teaching . . . is a vastly over-rated function (p. 62) . .
1.. Because man lives in a contlnually"changlng envidonment the aim °
of educatian must be the ‘facilitation of learning - - - ot
2. dearnzng.facllltators must possess certain attltudnal aualltles
.+ a. Realness or genuineness ‘ . -
b. Non-possessive caring . . E .t
c. :mpa*hlc understanding .., s
. Maslow——woa;d prdbanly subscribe to Roger's theory, but place more ] -
emphagis on.fhe ‘teacher- providing safety’-{p. 63) -. . J

Tough sees teacher as an ideal helper with certain qualities -
1. Warm and loving : . .
. Has confidence in the learner's ablllty
_Reasons Fox helping must be unselfish -
Is an open, growlng person : - . ’ .

-

Concepts.of teachlng derived from theories of teachlng fpp. 68-73)

Dewey*s system 3
l. Key concept is exoerxence——select and 'present’ expsriences trat
‘}ive fru1tFully and creatively in subsequent experiences

2. Other concepts: democracy, continuity, interaction

3. Is not the subject, per seg;, that is educative
Teaching through inquiry--variously called the dLsccvery'method,
inquiry method, self-directed learning or problem—solv1ng‘learn1ng
(pp. 74-77) . '

1. uerome Bruner .
* a.  Difference between ex6051tory and byoothetlcal learning - ’
(1) £x9051tory: decisions prlnClpally determlned by the ] .
. ; teachér ) :
(2) Hypothetical: Teacher and “"student in more cooperatlve .
] position - - ’
2. Postman and Welngartner, observable behaviors in teachlng u51ng
inguiry methed .- ’
~a. Teacher rarely tells st ents what he thinks thex should &now .
. b. Questioning is the basif mode of discourse .
c. Does not accept a singl statement s an answer -to a guestion
d. Encourages student-studént interaction; ayoids acting as a ' '
mediator or judge ‘. . e
7 .\ R 3 ‘ , . . \g
: L] ° )
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¢ e. Rarely ‘summarizes ‘student positions -+
’ £.' Lessons develop from responSes of students
. 9. Each lesson poses a.problém fo students e
- h. Success measured in ‘terms of student behavioral changes
3. Cruchfield--four .sets of skills involved in productive thinking
{rp. 78-79) - . .
« - - a. ,Skills of problem d;scovery and formulation
¢ b, Skill 1n organlzlng ‘and processing prdblém information '
. Skill in ;dea-generatxon' ’
d. Skill in idea evaluation
*e, "THe notion that the development of skills of inquity should
be a primary goal of “youth educatlon is the cornerstone of
the conceot of education as a lifelohg process (p. 79).
C. Teaching thfough modeling (pp. 79-81) | ’

' .

-

.
-

1. x Bandura:  Social learnlng—-teacner s basic teehnlaue 1s
zole modeling o . e L
.~ 2., Bandura's teachirg considerations " . 7 ' L

a. Selection of well-dgfined objectives an ¢ssential asgect of
. any selF-dlrected prog*am'of chaan
. B. Contractual agreements used £’ promote selfdcontro‘llng .
. behaviors - .- : . -
- C. ”ODjeCthD recorés of behavioral change used as an add1t~ona1
*  source ofs reinforcement ~ .
d. Ffrequency of engagement in‘activities canlbe regulated by
alterlng stimulus conditions )
e, . Work toward orogr2‘51ve narrowing of stimulus coptrol over -
'oenag;or : . ]
. - . f£." Increases in desired behav1or attempted gradually > )
D. c‘f e theory (pp. 82-88).. -
Concerned with- 1nfluenc1ng the educatlve guality of total '
. environments . )
2. Characterigstics of an educative envrronment R +
a. Respect for personality , ' "
b. Participation..in decision maklng

'S

'

c. Freedom of expr2351on . )

. d. Mutuallty of responsibility - "

3. 'Concerned with the planmring of change and humah ‘relations

s training and the eghlcs of change agentry
- 4. Use of groups as insttuments of individual and organizatlonal
‘ T ‘change . . . W . ‘ A
. E. ”oologlcal'psygnologx. concerned w1th effects of~env1zonmentai
7;\:;t . settings on human behavior an& ¢donstructing a theory of bekavior
) settlngs {p- _89) . C . \}»;_\

1‘- . . .; . : ‘ . . 1" . . ': ‘ ‘,

N v - “e P . . . '.‘, . »? . - . . -, P
. e 'a f \ ‘ _/,

~ Knowles', Méicorm' "applylng Theoties of Learning and Teachlng to- ﬂhman .

* Resources Deyelopment» pp §2~}23. Chapter 5 in The Adqlt Learner.,
“ A Neglected Bpecies. Houston' Gulf“Publlshlog Cb»b l973.“ N
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Aruitoxt provided by Eic:

Con51deratlons in $e1ect1ng a theory

A.

.Questlons to ask

v
’

PR

PR

l.- How does a proposed theOry fit one s organlzatlonal management

r

~policy (p. 93) .-
2. How,congruent is theory w1th.organlzatlon s long range goals

(p.> 94). .
"Different theories of learning and teachlng might be approprlate for
different kinds of learning {p. 99). -
Also ‘must seé-theory within a larger theory of'human‘rel;tfons

development (p. 100) f ’ < ’
Eclecticism--risks ending up with a hodgepodge whlch falls'to incréase
ob3ect1v1ty and ‘leads nowhere _(p. 101) - .

t~ * . .

Y - $

An andragoglcal model of human relations QGvelopment (pp 102-10)

Diaghosing. learning needs (pp. 110 ~-16) . .

‘A.

B.

o uUls W

Is a process model ratlrer than, cantent apdel . <t
Tedcher resoon51b111t;es "
Establish climate ‘condusive to learnlng ‘ ) .
Create a mechanism for “mutpal planning
Diagnose learning needs . ' -
. ' Pormulate program objectiyes to satisfy needs
. Design a pattern of learning experiences
Conduct learning experienpces . .
7. ""valuate tearning outcomes, reassess learning needs -
Establish'a condusive learning cllmage
1. . prbvide for physical comforts g
2. . Make a rich source of research ﬁaterlals read11y available
3. Human and interpersonal climate . s L.
a. Reinforce desired behaViors ” : .
b. ‘Importance of a psychological climate of orderliness .
¢. Respect for individual and cultural differences”

.s .

. d. Contral of anxiety leveLs--safe, caring enV1ronment v
4. Organizational climate .
a. *Policy framework for human relations development- . .
b. Effect of management philosophy on program : .
c. Organizational structure - S ’
d. Reward system : ‘ L
5. Climate setting the most important component of Knowles' anarogog-

. 1cal model because if the climate is not condusive to learnlnq,
then all bthex "elements in the process are jeopardized
Creating a mechanlsm for mutual plannlng--learner should be agtively,
1nvolved in this process .

- ’

-

'fleed a medel--can be constructed from data on the 1nd1v1dua1 the-
‘organization, and society .

The androgogical model assumes*a high degree of respon51b111ty on the
part of adults; however, for the most part, adults have not yet 1earned
tosbe self- dlrectlng inguirers--have been conditioned to be dependent
on teachers~-because.of thls might structure some preparQry learning-

to iearn_agt1v1t1es : . . . N .
“\ , - . [ N . - :
= N b4
. 0 \ . Vu’ _ . - .
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. C Quallty of facﬁlty resources the c;uc1a1 factor in program operatlon

D. Evaluating the program--Donald Klrkpatrlck s method S o

1. Reaction evaluationr sollc1txng participant reactlons thle
. activity is taking place ' . o
2. Learning evaluatlon--pretest and postest to measure 1earn1ng
3. Behavior evaluatiofi--actual changé€s, in learnér behavior
4. Results evaluation--effects on turnoyer,’%osts,’eff1c1ency; .
~ tardlness ) ’ R
5. _Redlagn051s of learnlng needs--w111 help 1earn1ng become an’ .-
" ongoing process

6!, Use control groups whenever p0551b1e
, ) 4

_'-c‘ ;
. - «

. - »

?"A b Knowles, Maleolm. "tobward.a Model of Li%elong Education," pp. 160~164 . -
Appendix D in The Adult Learner: A Neglected Species. - Houston: Gulf
Publishing Co., 1973. . - ) . v
» Iz © Intreduction (po. 160~ 61) ° -
* A. Until first gearter of the twentleth century, the tire span needed for
. major cultural-changes was longer than the life span of 1nd1v1duals,
- therefore 1t was appropxiate to def1ne education aS“a process of trans~
. 3 - nltta} of what i$ known. . FU -
B. Now the’ time ‘spah for chdnge is muth shorter than the 1nd1v1dua1 life -
. span; therefore educatlon must prepate individuals for a _hovelty of
’ . conditions .. . ' .
_’1.‘ Role of teacher must shift from transmitter of.1n;ormatron to
. . fac11itator of self—dlrected rnqu1ry : -
T ' 2.‘,Unfortunate1y, school s st111 bh and large remaln tied to the trans-
_ mittal functlon ) - » . - .
. L4 * ~ - . - « - ' ’ . L S, .
N / II. Compétehcy development: for ‘life roles (op 161 64) ’ LT \J/
* . * A. Assumptions ‘ . R -
. _‘+'1. pPurpose of education ‘is "the development of. competenc1es to meet
‘ ) various life roles--need a taxonomy of these roles °
. Tl %, Prlmary purpose of. schoollng 1s to aid chlldnen in learnlng the
- _skills‘ef learnlng « . T
> 3. The organ;zed educational currlculum will most effectlvely achleve
. B the, ohgectzves of schoollng if organrzed in a splrallng serles of
. learnlng projects .l ‘ - ’
.B. Will be no-such thing as graduat;on, no such thlngaas adult education;
w1ll.only be llfe;png learnlng e . “ L
. - . * -, . N « v . s
‘ Kreltrow, Burtan W. "Research and Theory," pp. 137-49. Chapter 9 in Handbook
- of. Adult Educdtion edlted by Robert M. Smith, George F. .Ader, and J.R.
) > Kidd. HNew York:- Macm;llan Cos, 1979 . .
¢ - . - -
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Graduate programs in adult educatipn expanded in the 1960's as a result of
popular demand for adult education in order to deal with social problems-- .-
research took, root as an adjunct to the graduate programs. . .

- ’

Where we are (ppe 139~ 43) ; .

1. Ppsitive, developments : T - - .
a. Natipnal Opihion Research Center study- important data about motiva- - )
. tion. data, and research . . - o
b. Bruner and Associates study: overview of what hias been and neéds_to
. be done ’ . <o -
> C. Burton Kreitlow: relates adult-educatlon to other areas and proposes o
. prlorlty areds 1n reseafch in adult educat;on N B
. 4. Harry Miller study. developing a conceptual framework for the examlna— .
. tion of motivatiop and part1c1pat10n N . P
e. Ad Hoc Committee for the Study of Research in Adult Educatlon o e T
f. Research Committee &f. the’ AEA: seeklng,to focus greéater attention Y i to
° on research o . : S L. W
g. Evan R. KeislergCommittee on Learning and’ Educational Prodess of -
‘the Social Scieﬂge Research Council prepared a study.of adult cmn N
. ‘educational research . o, ) PR
h. New résearch arrangements in the U,S. Office of Educatlon R o0 ,
2. Categories fqr research‘appllcatlon ., , LN e
a.. Adult as an. individual and a ledrner < <o L <?i‘ . -
i b. Adults responsi ive to social~cultural phenomena . - - e .
. c. Adult education enterprise , - < . " .

- b .
-

How fzeld reached its present research status (pp. L43—4S) : ' L
1.« 95% of all doctorates in'adult education are Stlll employed Ju adult ' - ..

.

.- educatlon or related fields e, . . . ,

2.0 Changlng social atmosphere’ . ‘- - ' . v )
"3. 'Annual upward spiral of research seems to parallel the expanslon/bf T 7
' ,graduate programs M . . : S
4.. Federal government and foundatlons have teased along un1vers1ty research T
» € . . I %/ \ ) . . . X
New 1deas about adult 1earn1ng {pp: l45~47) ’ ! . . 2 f e 0
. -1l., Sociglizatidn over the lifespan.is of great concern to adult educators Lo .
2. "Research into.the nature of adult ‘learning has only recently prov:.ded -
. 3 base for making operational judgments ¢p. 145).7 . ", T
3. Adult instruction should be adjusted to-What has become known about S
adult experlences e . ’ ’ T T

H % .- LR I
. K .
- a
t

' . . . . - .
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Miller, Harry G, and’ Robert L. Buser, * Developlng the Indlvxdual in the Adult .
Classroomh. Carbondale, IlL-"College of Educatxon, Southern Illinois . o
University: 1972, "9:pp. ERIC ED 070 961. : '

Developed a self 1nstruetional'program {p-, preface) : . A
1, Students asked to work individually and 1n groups -

2. Group-51ze- recorménded 8-15 J . , Lo N
3. Directions accompany each activity ) . g -
.o - . . . - . “
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4. Program divided into four major; sections - . . - i
] a.- Role of ’adult education oL : SR i
g~ - - " bl ’Technlques for building a positive: self-lmage N - w &
S - ¢, Self-application of technidues _— . "y e A
. " d. Behavioral adjustment - / . Lo - - g
- 5. Instrument takes one hour to complete Ql oo o . - - i
AN J ) ° — .
e . Sectibn, I--role of adult educatlon (p. 1-3) -, ‘ . : |
£ . 1.. Summary statement-regardlng rapid technolog1ca1 advancement, Job - ; ,?
o, obsglence,”and need for adult educativn . ) . ’ i
, . 2.  Set Of' 10 statements which students axe "to indicate whether they are |
, valid, partially valid or invalid--e.g., Ehe primary purpose of adult . |
] .« + education is gainful employment .- . > :
' S, 3. D1schss responses and reach a group consensus on each 1tem . ' . s
. 59 . . . P 4 " Z
o " - - section IIL-technlques for building a pos1t1ve self- 1ma§e (p. 4-6) f . |
- 1. Openlng discussion of" - , Ce i
' “a. How modivation affects learning ) ’ ~ ’
b. How to build a positive self-image-=-use - \
(1) Positive comments . ’ .
R . (2). Comments which recognize anancknowledge but do not reward - R T
o . (3), Directlons provide clarifying, def1n1t10ns of‘each of the three
L ‘11, . ‘types ,of comments . . -~
L - v 2. Series of teacher ‘responses presented and students must decide which of . -
. 2 . "the three types of comments they are -’ . - ; )
. - 3. Group d1scus3es “individual responses and reaches group concensus
. A " L N
v
. Section III--self- appl;catlon of technlques Ap. 7 8)
) : 1. E%amples of possible stude t classroom statements given - . »
", 2 Students asked to provade sponses using the three- types of positive // :
.. responses ' - .
3.% Group comes bogether,'compares types of responses sélected .
Sectlon IV-—behathr adjustment (p: 9) & A . .
1. LiS&¥hree or more phys1ca1 or verbal be?aviors that student' would like _
- to change . T :
" v' 2. As a gro&p identify the three behav1ors listed most frequently and dls*
PR cnss poss1ble sblptlons “~ . - . .
: - i ) » ', ’ o ' [ 3 oL '
. . + . ~ , » ‘v
4 ’ ' [} * . ’ -« ( ’
> » N 1, John A. Communlcatlons w1th tire So-Called Dlsadvantaged--Can We Find a
g Common Ground? _ 1972. 12-pp ERIC: ED 069 747.
" “ “ - At
; Prefers the term Mcllturally différént" over disadvantaged g%cause the Jattér |
LA e -has a¢quired pejorative cqnnotatlons--explalns that in the North Amerigan -
i . te . culture, ¢cC u1tura11y ‘dif férent" has its tradltlonal meaning of referr1 to X
-, ‘groups.of people who share dlstlnctlve desxgns for, 11v1ng (p. 1). ‘
' %- * € ' -
- . Is toncerned w1th rural poor and urban poor (p. 1)» . ’ g . )
T R . . /
! Foquses ‘of copmunity probléms with the culturally different (p. 2). ‘ '
[ . . : * ’ v ° 1. S
. s éi . ‘ . ) Y
. * . C; . . 3 N - - é
SR - A ST . AN ‘ .. ; .
» :‘ - P . ’ - R ‘:: T ' . . ’ P ' . f:
-wiéﬁﬁ' . o . RS - . : e . /fJ
‘ : . f . ’ N i . B .




"communication™ as the process involving an exchange of meanlng between

Defined
the sender - LEncoder) of a message and thEbrecelver (Decoder)—-lncludes verbal
. and non-verbal transmissiohs$ép. 2).

.
e

Bases for differing perceptions of reality cause impedements to comﬁunication .
brocesses--e.g., different ‘value systems and attitudes springing from social,
économic, and other forces,operating in the environment. Other 1mpedements
include differences in language and, the extreme dlfferences between the "hard

»

y, core poor" and those trying to communicate w1th them (p. 4). )

Implications of communitation problems for adult educators plannlng programs
for culturally different people ’
l. Musgt realize his own background and training are likely to give him
~ different perceptions of reality ‘than- those of the adult :learner--to
) av01d th1s, is essential to involve the target groups fully’in the
program planning process.-
2. Must respect and understand the language of subgroups.' ' N
3. shbuld probably plan not to make head-on cohtact with the groups rather
ought to seek out "sophisticated and knowle eable_1ns1ders to assist
,him {p.~ 8)." -
"Should have empathy thh ‘the students, oo ‘!&dludlng patience with
their.fears and a sincere regard for their value systems and modes of

[

] communication (p. 8). v o2

© T 5., Must be awar%,of learner sensitivity\to non-verbal clues (p. 8) .
. * . L } . a3
Marcus, Edward E. "Introduption," Pp. In Factors Affecting the Self

Image of the Older-Aged Learner by Edward E. Marcus. yCollection of four
papers. .February 14, L973 75 pp. ERIC: ED 070 967\ . . :

"Older-aged pgrsons do not constitute a large segment of people enrolled
in adult education course offerings, and thkre is no evidence that they are
‘clamorifig to get into them. Nevertheless, reason does exish for belief that
the field will serve a somewhat larger number of persons in years to come (p. 1).

,Seems to be a reasonable hypothes1s that general differences with respedtvto
- learninggexist. between early and latér maturity because
1. *"Society determines that later adulthood is, like adolescence a
' " specifically identifiable period of human life.":
'?bcxal change and demands of the prese era requiré that special stress
~ be placed on the education of &his age= group."
3. "Older pérsons probably have distinct typeg -of learning difficultiess"
4. "Motivation for formal learnlng undoubtedly undergoes considerable
change during the life cycle  (p. 2)." ] -

-

s 2,

Argues that,“The mosﬂvigp;rEant aspect of the older-aged 1earner for the

educator is hlS concept O imself, whlch is 11ke1y to have been ‘changed' by
the experience of comlng to be regardedagp 'old' with all the invidious .
(p :

¥ concomltants of that 1dea in our cultur 3)."

L %Y
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Marcus, Edward E ”The Educational, Plight of Today $ Elderly," May 8, 1972,.
_pp. 19-34. - In Factors Affecting the Self Image of thg Older—-Aged Learner
by Edward ‘E. Marcus. Collectior of four 'papers. ‘February 14, 1973.

-

£ 75 pp. ERIC ED 070 957. -
: - ‘ . -
"More than 70% of those Wwho are 65 ybars of age and older have had no
more than an elghth-grade educatlongxxﬁany have had much “less. Seven per cent

have had no scheooling at @all), and abqut & fifth are con51dered functiondl’

1111terates, constltutlng a third of,khe nation's populatlon so cla551f1ed
(p. 200" , ) ’

,‘..
\
\

¢ o, .

N
Quotes Ecklund: "Though retired ﬁrom his job, the healthy older person never
retires from &n intimate, uniquely human, trait with ‘which he has been blesSed,
a contlnued search for meaning aqd purposefulness in" his life (p. 23).

'

Reitterates McClusky's summary of - long—range goals of educatlon for older

~

:people: . - . L
L‘\\’“-~‘\_~“é~_’§rggth in- ﬁulflllment of Ilfe ~time potential. : o
’ Development of abilities uniquely available *in the later year§: *

3. Facilitating the service of the old as models for emulation and guidance
of oncoming generations.

4. Acceptance by all’of the de51rab111ty, legltlmacy, “and fea51b111ty of
these goals. ’

5. Promoting contlnued opportunity in. llfe—long learnlng. ‘
6. prdvision ‘of spec1allzed programs to meet the partlcular needs of the
old. - .

. 7. Delivery of educational programs £o those who- are non-part1c1pat1nq

.« ..—. » and_isolated from the. mainstream of communzty seryices (p. 24;;

’,
27
- * - - '
L . N N : - - . - - > . -
ks . ‘
k4 - .« -

.AewWolfe, Virg%agp and Patricia W. Lunneborg Discriptive Information én Over-

35 Undergraduage Students. Un1Ver51ty dEWashlngton,Seattle. ,Buréau of

Testing. Deceﬁgs\\r:z7z 17 pp. ERIC: ED 072 745. . .
Report summarizes infoxmation about the 100 women and 53 men over 35 years of

age who entered the University of Washington as undergraduates between Sprlng

- 1970 and Autumn, 1971. Information gathered through a blographlc study

completed at the samé -time.as the’ Washlngton Pre-College Test {abstract).
. I’
ngh school background and early famlly life ) _ )
_.1. The majority were high school graduates—-with all women belng graduates
"and eight men saying they got high school” equ1valenc1es. ) ™
2. -ngh school GPA: Women quite superior to gnen
. " Women Meéen °
- Below 2.0 . . . 0 ete e e 25.5% * .- 40% ) .
Above 3.0 . .+ e« + o o . . 52.1% .28.5%
3. Pparticipated in two. Or more hlgh séhool act1v1t1es . -
7 'Men......°.30'2% . :
- women . . . . . . 47.0% ‘ » °
4. Men and .women had similar family backgrounds (p. l) . -7

-~ +

.

~
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General profile ’ : : ~

1. Average age: Men--42; women--43 L.
2. Veterans: Men=-79%; women—3% . o » )
3.. Financing educatlon no problem to 41% of the sample; llttle significant

. difference_ Between men and women . .

v ‘4.7 99% said their health was good to average

N 5. .0Only four in the Sample had had no college experience prior to the test
T ~ date. Suclf experience was gained at four-year coIleges for 55.8% of
7 the men and 37.1% of the gvomen . -
* ' 6. Three-fawrths of the sample were juniors at test tlme ’ ] SR
te ) 7. Most c1ted non-vocational reasons for coming "to college most often
. - cited reasons were ’ -
a. Improve self intellectually and personally ' . /
Women--51.0%; men--37.7% .
b. Yo provide "insurance" in case need arises to support famlly .
T Women--35%; men 11.3% | ’
8- The majority of students were married or remarried ’

9. source of income for educatlon--whlle women were more dependent on their
.spouse for support, men were supported by full-time employment or
. savlngs or the G.I. Bill
. 1lo. Participation in community act1v1t1es since high school : \,
* - Men--68%; women—-89% {(pp. 4-9). )
, 11. 6 % of female students had husbands .with a college or post graduate
g . degree, and 86% of the husbands had at least some college; while ‘only
_31% of the wives had a college degree and 63.1% of the wives had some * -~
i col ge work. —
* 12, Fehales’ averaged more ‘children (3) whereas 2.5 average for males (p. 9).
a9

Acad8tmic profile

1. Majors - S
!’ , Men - . Women . ’
Business--37.7% Humanities--39.0% \
" Humanitiés--20.8% ) Pre-“major--21.0% . ] \;
- Social .Science=-~%5 f1%° Social Science--17.0% .
) 2. In good adacemic % anding at the University of .Washington R . LS
Women--86%; men-—83 . t ’
3. OGniversity of Washlngton GPA . . -
‘ o Men Women . ‘
Belowéo.'.....”...'365% 28.0% ] )
. T mbove 3.0 . . . . .+ 4. . . 27.0% . 43.8%

4, Over’ 50% of each sex expected to go beyond the B.A. degree: Men--69%;
' women--54% - . : o
5. Expected length of t1me to receive degree ) . ~

, L Men Y Women, ’ .
One year or less . « . . . . 39% 13%, h _ :
3 _TWO Years « . . « + « v o o, 13% 54% . !
* Three years . . « . « « .+ . 86% * 83%
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- ' Berry, Jane and Rosalipnd K. Loring. "Continuing Education for Women," pp-. -
. ’7 499-511. Chapter 30 in Handbock of Adult Education edited by Robert M. N

. ) Smith, George F. eder, and J.R. Kidd. New York Macmillan Co., 1970. o .
\

Programs for women have more than doubled if size and number during the past
ot decade (p. 499, t k , O

Y s
v 5 - >
- : . ~

Sociological and tultural factors relevant to programmlng for.women (pp. 499- /} ’

5007% . : .
1. women's roles have changed dramatically during the past decade . :
' 2. . Discontinuity of women's lives is appdrent in their educational patterns ' . .

3. Educational attainment of women prior to marriage and child rear1ng
*higher than that of women of previous generations
. 4. Many women now ¢opvinced of the overwhelming value of efucation -

5. Appropriate timing and locatlon of programs hecessary to accomodate ’.
’ dlverse family patterns and varled schedules of women ‘
Lo + 6. Labor demands and shortages have’led to some financial support éf adult
education for women - .
. 7. Almost every family desires a hlgher standard of living ‘ . % )
K 8. Technological improvements have radically affected housekeeplng 5
« 9. Inéreased émphas1s on education for leisure
10. Women becomlng increasingly concerned about themselves as 1nd1v1duals
Program goals (pp. 500-01) : . .x <. o T v
. 1, Have tended to be broad and unfocused’ ‘ ’ ) .
.2: Major emphases have been on ) ‘ )
"L a. Training or. retrainipg in spec1f1c vocatlonaI and educatlonal areas
b. Personal enrichment . . . - A Y
. c. Improvilflf community Leadershlp abilities X P -
) d- Promoting betfer understanding of self afd family - * : o,
“e. Improvement/development 03 work and/or homemaking skills® - p - Tt
- . T, £ ‘Para-professi&%al training : ) ‘ ,
‘ = "‘3__ , . - ‘u s -
: _.-Patterns of sponsorshlp (pp. 501-032) ) - .07
. - ‘o 1. Continuing education programs sponsoregd by spec1a1 d1v1slons or e tens1on e
2.0 e . divisions, of colleges : 3 . . ’ .-
- B 2, Jplnt community. sponsored,programs for women-broad and SpelelC
- ‘3. A few prlvate, cormercial programs . ] ’ r
’ - > . ’
d A ¥ . - ( * ‘
AN - R »
A . r
. [ o * -
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.Program development, (pp. 503-06) ’ C

. . 1. WNeed to locate competent personnel to staff programs . ’
- 2. Weomen seem to prefer concentrated perlods of £ime to be scheduled for
J +  classes ) , . .
. .3. Credit courses have played a relative small role, but change is being

‘ " encouraged in this area '
L 4. Need a wide range of supr rtatlveAserv1ces

) + + a., Counseling v e ¢ i .
S 2 b Scholarship funds - ) ] '
. C. Consuftatlve serV1ces ) . .
., . 5. sufficient fundlng for .programs usually. nonex1stent ! ..
. ) Clientele ard promotlon (pp. 506-07) ) "5 -

1. Number of women in programs is increasing a11 over the country . '
. : 2. Vvomen ténd.to enroll on the recommendatloh of former. partlclpants

’

-

Resources (pp. 507= 09} : ’
+ 1. /ASSLstance often recurested from the wOmen s Bureau,\U s. Department of
- Labof‘-prov1de printed ) matexrials, speakers, continuing information, -

special projects L - te P,

2. State advisory Comm1s51ons on the Stafus of Women . Lo

-3." Women s Organmzatlons .t " »,'-

4. sSelf-help groups ] . g }\ ’ ' g .
AR 5. - Local, libraries ? L o <l ) . o o
N "Further needs (pp. 509- 510) o - S L - ‘.

Y.. Being able to employ a counselor forwomen on the cont1nu1gg eaucatibn‘
h e staff of colleges A ‘ . .

. More extemsi ecaluatlon ‘of. on- g01ng orograms K SRR S S N ‘
Careful examination of the researchers' qualifitations )

2

3

4. Maintenance of better records ' . P ) ) 1

5 ¢« More certificatipn-type programs f . - ':' )
p. 1ocal information c1ear1nghouses : <o
-

A . More educa,)onal opportunltles for women seeklng hlgh'QESEEEEiSE?l ,,,//”\\o
. . + levels ' : o
) ; : 8. ..More informat}on concernlng the effectlveness of unlverslty extenslon Co e,
. L o programs g ! . o : S

"y . ; . . B N ; . . .
! P *, . . . -
. . . . - . .- e ? » .
) . 4 ‘
' ‘ 4 »
. . s * . . - . - v
- ot , . ’ y : ¢ . - . »

Byas, ‘Dr. ‘William. WSoclologlcal Impacts of Educatlon on Adult Minorities,*"
s o pp. 6-7. 1In Adult Rart- -Time Students, Ind1v1dua1s in-Higher Education qg; ”
: . ~by Jexrold I. Hirsch. ?roceedlngs of an APGA conventlon workshop, March
.. 26+ .30, 1972. Washlngton, D.C. Américan Cbllege Persohnel aAssociatiop, - ..
Mareh 28, 191& 59 pp ERIC ED-O7O 98i. & . .

Y . -

. ) T "The exposure o higher educat1onal opportunlties for adult;minorgtgzép , .l
) '(Black, Chicano, Native American)- often gives them a greater;awareness. .and -
: puts~¢hem into pdsitior to reap thé benefits of -the following -iestitutions: ! -
1. Economics .o E - 3. Hou51ng
., . . 2. Politics, P . %§~, 4. Education (p. 6)."
The fouxoxssues are 1ntr1cate1y related. . : . . -

’
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- Econemics: ". . . economiws is the chjef motlvatlnq agent for mlnorltles N
'\\ gettlng.;nvolvbd in education at the adult levél (because), It is economics
ich determmes our political structurle- (p 6)." - Co ] SR
. IR - ’ -
. Politicss Adult'educatlon should work toward. unlocklng M1nor1t1es minds to ,

"thé extent that they can easily ‘see that’ the polbtlcal structure of this |
nation Has'more influenc¢e on them than gll other 1nst1tutlons eombined _{p. 6). .

Y 4 . . - .
, Housing: Ty has been proven- that our nelghbbrhood determihes the ‘type of
. . schdols that our klds are-exposed to. Thls\lssue of schoels is pne which .
. - adult mrnorltdes must be highly concerned with if thexr ixposure to hlgher
’ :edugation will.really mean sémethlng to, them (p, 7)

e, - e, oy
[ . - M
. .-
N .
. > 0 . N ’ .
Y . . L .
. ‘. @ N , > .

Davas, Earl E., Warren A. French, and Rudolph L. Kagerer. "Training Blaeck .
* ?ntreprenhers," Adult Leadersh;p, 22 (March, 1974), 304~ 309 .0

- Y Y
'
» .t

‘1. Pre-business tralhlng programs—-~trained in skills and asslsted in )5
- * .starting a busines§ ' N . .
- 2. Post- -business operatlons--consultatlon available for minorities to

\ "© 7 _ Efforts to assist Businéssmen (p. 304-305) o ‘ 4 . 1
|

, 4
//_\\‘\.;” ' dvercome their problems; most programs *have been of this type ]

( % . .3. -Article focused on the ‘training phase--joint effort between the College -

R + 7 'of .Business, University of Georgia in participatien with the Athens y- -
A c - Model Cities program to develop a pre-business training program for * * K

o o m;por1§y“bustﬂessmen_¢s—~ﬂ'”” T : , o '

. 3, -

_ Y. J o . R — - |
: ”raln;ng stageﬁfiip,pfbposal)--(p 305) - ~ ! P \ -
’,<;-_____“//ﬂ/’_,4 Philosophy of flex1b111ty and a focus égedifics. .
Btages . N . . < . .
-~ a. Pteparatlonh—selectlon of a bUSLness opportunlty and’ plannlng for it :
% b. TFormal instruction . )
. ST e s (1) achievement training LA BRI . -

: o : (2) . Training in business management . > T~ '

. . »

-4 ! . (3); “Training methods - - ~ oo . -~ -,

‘ . . + (a) Modular units--e.g., accounting, marketlpg . - - '

. ///'r " (b) Use of .self-instruction, particularly programmed .tests |

SR " S (e) Prédomfhant 1nstructlon--sma11 groups and in one-to one s .

- ' " tutoring - ' . . 'y . N
" , , . ¢ (d) .Problem_orlented 1nstruct10n--u51ng seminars and worksﬁops .

- (e) . ‘Emphasis on 1nforma1 txalnlng--retrgqts, case studles, _'
R L . * business games’ . , g .
v "3.. Use on the job 1nstruct10n . S .

- 4. 'Follow-up!;ralnlng R - ) ) ) S . ~
: ’ ¢ ‘ ) e
L] - 4
- . [) * . . ¢ .
» * - , . v
’ R - =
- ‘ . ¢ . 4 " 4 p .
< ‘ ' e v ' N .
o .Y. ° » 4 i " ) &‘"
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Prébosal implementation and evalbation (p 305-08) ’ ‘
l.'—Began in June, 1971 With 15 partLCipants, only 5 trainees completed the

2.

program with only ohe successful in buSiness

»

Proposal for implementing formal instruction stage ’ ’

a.

b.

Provide pa;Picigants with an understanding of the—small business
environmen —_— '

Train partiCipants in the use of small business tools st
(1) - Accounting cusriculum * . . .

(2) Managément curriculum - . -
- (3) Marketing curricuium : v

Degree to which the four training stages met exoectations -

a.

Preparation stage--included assistance in bus1ness planningh-major
problem was the inability or-UhAwillingness of graduate assistants to
perform required tasks adequately N

Formal 1nstrUction methods--times when the fbremat seemeﬂ to work in
&pposition to the philosophical guidelines of flexibility and‘meetlng

;ndiVidual needs - - ’

(1) Modular units—-modular bLocks of 20 hours to bt assigned in
three study dreds; did perm1t flexibility in scHeduling but
sometimes at the cost &f sacrificing adeQuate coverage or
integral ‘flow of subject matterl

(2) self-insttruction--difficult to find suitaple books for the . .
students in_the program as’most books focused oh abstractions
rather than prinCiples--use of this. method proved unsatisfactory

(3) . Sma2ll groups--very positive results but ex;remeby demanding /on
instrudtor's time -

(4) Problem orientedrsessions-:kgudent reactidn to this section.

~ ‘very pOSitive, problem iIn kee%}ng 'students attention whose
problems were not being discussea at a particular time , .

L4

_{5) 1Informal training—used , .

’

C.

'(6) Retreat--deemed impossible becausg of time constraints i .
(7) Case.studies--used only ip manaqement training o cL0

13

On "the job training--internshrp program’ was pot implemented because

‘- of financial and time constraints--should not have been, neglected‘

. d.

Follow-up training--failed largely, because of disorganjzation
o

) ’ .

H

Prograth a5sessnent (p., 308) . - , . ‘3
Goal, attainfient in training--problem of evaluating instructional
effectiveness compounded by fadlure to determine initial compentency
levels and of defining the total system within which the new business—

men

wouid operate * PN 1 - ]

Faculty program assessment : ) . L .«

aﬂuﬁbusiness success would ‘demand more commitment- “of the trainee's time .
b.

Suyoess requires motivation, understanding of functional business
aspects, pbtentially profitable undertaking, strong financial
backing--majority of particapants deficient in at deast two critérid’
Achievement of furictional use of business tools-—success indetermin-
ate; traineesttended to fear numerical calculations > . .
Orly oné partiCipant entered business and the follow-up guidance -
not. good, for Him ;
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3. - Participant's assessment (p. 308-09) . ® LS
a. ‘Seéeral thought' they would get a stipend while in program
» b. relt tra1n1ng portion should not have exlsted in a vacuum _ -~
c. ‘Were, not crltlcal of thé formal tralnzng -,

L - . . . e
-

’

e Summary and conclu51ons (. ﬂ309) Coe *
i - 1. She primary communlty goal of tra1n1ng and placing bu51nessmen was not
= . fulfilied by the program . Lt
+2. The, develooment,of a pre- busrness currlculum for minérity groups cou&é~d
"Y' not bé evaluated ,, *

3. Program succunired because of lack of managerlal expertlse and financial P
resources—-the same reasons that most business fall

/
. M *

. - ~ - v - *

H B . PN N . v
: s ¥ . . . .

.
c . h - 4 .
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.‘Nesbltt Charles.- "De51gn1ng Relévant Programs forlUrQaQ Black Adults,"

a Adult LeadersHip;. 22 (January, 1974), 249-52. . T e
Introductlon (p. 249) e e - .o s . B
1. sSpecific empha51s must be pi aced on the development of programs for
, adult learners - ’
. - 2. Are the professionally trained people equ;ped to provide relevant
-, programs 1n'Black urban Amerlca’

3. Adult educators and, agenc1es need to establish a sét of criteria for -
R déveloplng ABE programs for Black urban adults

" ABE program characteristlcs (p. "249) : : )
. - 1. The de51gned programs axe baSed on middle-<class Amerlcan conceDts of o
' . educatlon . .
2. Too many "ABE programs hold up ‘White, middle-class valueﬁ‘to the Blacks *
as redsons why they should succeed in theixg educat’lonal endeavor
y 3. ABE programs should be 1nd1v1dgally designed fo?l the clientele they are

to séxwve--the prospectlve adult+:learnermust be 1ncluded in every phase

- , of program planning and’ evaluatron J R

A .
% - . K L - .

4 ' . . . N
Author condudted study to learn from three groups-Of experts their consensus ’
about #he’ structure of, ABE programs for 'Black urban America (p. 250-51)

* 1. Experts! (fine total) : R

. a. -Group Ar-Black urban ABE part1c1pants . .
‘b, Group B--Black' professlonal people from local, state, and national

e,

- levels qf government -
Y A c. Group p-—profe$51onal adult educatprs drawn from the Commission of
o . the Professors &f Adulb ‘Education ., .- PR :
.ok 2, Resultsg;xg . . - ! g . B
a. _Bla deflned as functlonal 1111terates reason as'well as the so-

.
[ (L

called educated *
fo ’ b. Most needed cyiteria for the'development of relevant ABE progranps
' - (1) Curriculum must. reflect—the‘educatlon and age lavels of the
J . . geographic area- 1nvolved ¢ ”1 . D - s
¢ (2)w Gourse of, study should prov1de employment skiyls”
= (3) Ex1st1ng values of the communlty must bé consldered

"
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. " J (4) Personal, esteem must be built through adequate rewards and- v
j relnforcement . . N .o
’ (5)° Realistic recruitment must be’ contlnuous using part1c1pant5' T
. as retruiters :
. (6) Multiple, modern learnlng'fac111t1es should be Bullt - ]
’ (7) Teachér training-to foster. sincere concern for .Black -ABE students ..
o ) (8) Structured verbal techniques developed to enable'aduLts to L.
oLt teach each other T " ., L
. (9) | Staff should be Black N ) . A
K . (10) Participants part of program from inception to evaluation
ot (11) Dpifferential staffing a must: grofesslonal to volunteer-’ .
r - *. (12) Planning should be on an interdependent basis with existing
. XBE agencies ° - - ST . =
. . . - < - - . L] . . L4 .
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Marcus,,Edward E. ’"Educatlonal Interests of the’Eldefly as Motives to Seek
T ‘Out Organlzed Instructlon,“ June 8, 1972, pp. 57-74. In Factors Affecting*
e the Self Image of, the Older-Aged Learner, by Edward E. Marcus. Collection
*aof four papers. Febrpary 14, 1973. 75 pp. ERIC& ED 070 957,

. 1

v p-problem with thé. term “Interests:” Historidally, the term "interests" has

, ‘Reen-used fo refer to * , . ! .

. ;1. dome aspect of all foxms aof motivation. .

- © 2.. special forms of motivation. 3

3. The place ‘of interests in personality and ego structure.
Crites llsted 3ix theories about 1nterests.. L ) ’
- 1. That they are learned. -

2. That they'are-adjustment modes.’ .
3. That théy are ah aspect of personallty ) '
4. That they are an expréssion,of the self-concept - :
‘5. That they ar® motdves. - ~ ) -
6. THat they are multlply-determlned (p. 60) .

| M

. . "Many authorltles appear to feel that the transition from middle’ age td

. so-cailed retirement years brings a shift from interests of an ins ental
o type.tq‘thpse that are more expressgive in ture. But an dintéres hat: impels
" one to seek to acguire education &s a meanggto fulfill the interest has an

. instrumenfal thrust (p. 61)." . . % R ]

’ »
~ a ‘e
v R .

’ "There Jds little evidence that any s1gnxf1cant number of older persons -
L is 1mpe11eﬂ t61seek out, education. . Yet, a major current-emphas1s in:
soc1a1 gerontology is upon educatlon (p. 61) : e T . .

.
; .
D . .« . * t ° -~

ey - ' "Studles of the vocatlonal ahd leisure-time 1nterests of adults do not. .
) ' throw much light on their educational interests.'. . . ilarly,  a recalled =
intgrest is.an unsatlsfactory indicatdr of educational intferest.. That is most
~ unfortunate, since practically the only,emplrlcal studxes of the 1nterests of”
the elderly relate to thHeir usg.of leisure time (p SBL) . e %

»
-

.Found few studles, al’ -of which were 1ess than- satlsfaetory on the educatlonal
" interests of the old as &entrasted with glaims of educators concernlng what -
older petple "need" (p.363).ﬂ . 0w . L3 . e
3 . - ‘ ;; -
Questions wj he; any study of ‘imterests operatlonally defined as "a response
of liking" 14 convéry .any 1ﬁformatlon beyond what people say f£hey iike of

dislike. "If-the concept of 1nterests has: not been thoroughly thought though

. Vv . , -

rorecrosieio enc - T . ) N
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empirical 1nfest1gat10n of the subject probably would reveal llttle about v
-effective motivation (p. 67) . ’
. - T LT
73 \

A "Probably all practianers of adult education proceed . . . to obtain
information about the 1nterests of. adults by asking the 1nd1V1dual. I have no
objection. to thaty surely only the individual knows best what motivates him.
But the persons who come within- reach of adult. educatlonal 1nst1tut10ns,‘Who
get the1r 1nterests countéd, are a select group: they are already 1mpelled to -
seek out educatlon {p. 68)." . v

. 0
~ . ’ *

e

>"
. . . > .

Studles of free time_availability and changing, time perspectives also can be

applicable for planners of adult educatjon (p~ 70).

‘Notes that Havinghurse, and Feigenbaum have concluded. that ". .-
“.more than situation, determlnes leisure style.

v -

., ) . . .6 . M . T
. personality
Successful leisure patterns

-tend to be autonomous, creat1Ve, 1nstrumenta1, v1tal, and egd'lntegratlve, - ) ',
whether communlty centered or home centered (p. 72)."

-
«

ﬁorkert, Carpenter E.

-

e * . -

~

~ 4

"pre-retirement Education:

A Community Responsibility,

Adult Leadership, 22 (January, 1974), 233-35. . ) K

Some effects of early retirement talk (p. 233) B ’ ) -
1. Hany m;ddle—aged'1nd1v1duals feel increased, stress when thelr organlza-A
“‘tions begln becdming involved in pre-retirement planning .
2. Retlrement talk can be physically painful to many people : -
;3 Unlverslty of Oregon study--found 9 out of 10 who retired @arly would
. do so again . ' :
4. Tofler: "Any.signs of overzealousness in 'talking-up' a pre-retirement e .
N education program may. just as likely be 1nterpreted as 'talking-down' i 5 >
. or demeaning the employee's ‘worth (p. 233). o
5. Many people. want to work:; bes1des few pension plans prov1de ;uff1c1ent . ¥
income ' N )

Confused “Progress

1.

[y

Y (p.-234- -35)
Often the idea that prOgress means change becomes thsted with .the per- -

st ceptlon that. change means progress

3.,

Into Eommunlty hands (p. 235)

1.

2,

"Middle age is especially Vulnerable to the v1c1ss1tudes of .the labor
“market (p. 234)." - L [ .
"What was generally cbénsidered to be a well-intentioned interest by RN

3

organlzatlonsaln educat1ng employees for retaxement (and may still be) -
is now becomlﬁg vaguely suspect (p. 243) . -

»
’

N . . ~

v . . ﬂv
. - N
~ . ¢

-
A 7

Thére hag* been evidernice that the comﬂunlty college is the rlghtful pldce IS
for prefretlrement programs,
author's study of & progxam‘ln -Iowa City revealed that attendees pre—~ ‘
fered night classes'away from their places of employment )

Coyrses have covered,psychology of retirement, health, nutrition, housing;

c'. S

‘1nvest1nd for retlrement, estate plannjing, and’money management




. Report prepared for the Annual Conference of the AEA of the USA; Section on

_ - o - . . 93

4. When an organlzatlon develops pre- retirement programs, a dellcate pbalance ¢
in ¢ommunication drises .
5. "patlernalistic pressures in urgig early good-byes segem to increase as
one gets-closer to the end of his career journey. And when a 50-year~old
is identified for retiremeht education, the gesture takes on a special
meeting . . . (@. 235) b . <.
6. _Recommends ‘ ' )
a., Coumpany sporsored pre—retlrement programs negotlated w1th the
community colleges
" b. Use of older adult counselors 1n communlty colleges to assist
companys in devising such plans . . 7.

v v

»

* N , s .
- «

Scott, Frances G. "Innovative Educathnal Opportunltles for the Elderly,.
Adult Leadership, 22 (Aprll 1974),, 337 43. ° .

-
Al .

Aging--discusses programs at the University of Oregon

Recommendation§ "For older persons to participate in educational programs,
agencies, organizations, ‘and government must prov1de incentives. ' These incen-
tives should be aimed at eliminating specific barriérs to the avallablllty

and accessibility of educational services for older persons including trans-
portation, free attendance, sub51stence, auditing pr1v1leges, relaxed -admission
requ1rements,'flex1ble hours, conven1ent locatlons, subsidies, to sponsors,
removal of legal barriers {p. 337) + . : -

~

3

The older adult as "Teacher-Learner" (p. 337- 42) . o .
.1, vView senior citizen not as "learner .but teacher--enable university -
students to have a close interpersonal relatlonshlp with a normal™’ .
~ - élderly person who was not a relatlve -
2. Positi¥e approach because v
a. Asking the older. person tp ‘campus to learn somethlng 1mp11ei that
( there is something he needs to, léarn’

. b. Role of ¢tudent often d1ff1cu1t for\elderly beople to integrate .

. into their self-concepts . 5 27
3. Examples of learning srtuatlons‘using senio expertise ~ “
‘a. Psychology of aging. semindr s
(1) Class meets off-campus to make 1t easier on the eQderly SPERC
‘ consultdnts - .
. .. 7 *(2) Every student paired_ with an elderly consultant for the, semester
) (3P The experience evaluated very positively by students and the " .
, .‘ elderly ® -
b. Education for retirement years--—summer workshps > ; i -
(1) -Purposes=-teach uniVersity students ~ .

. (a) ’ ’ .
- {b) areness and ability to.use communlty<sexV1ces =

< Id
- <(c) | i model of a post—retfrement planning program
. - ) ‘. .y, a I A -
it Lt . . ) . = .

- o -
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) ~, (2) senior citiZens involved in.the progran as .consultants, panel
}‘ : tnembers, demonstratibn groups

(3) Have learner that "The best wqy’to interest mature and senior
adults in learning- is.to present”a serv1ce which has helped
their friends. .. ; . If your program'ls successful, it will

* R ', - become popular (p. 340)." . ' v
.. (4) Are hoping to expand this program into an in-service, program.
LT for all University of Oregon classified staff over 60
. L. Field plaq@ment experiences t
_ (1) For univergity students * . . .
. (2) Examples—-worklng in a cooperative food market, senmor c1t12en
p centers, working at a local. tavern where senior citizens
gather ) N
. . Expansion of hlgher educatlon programs for the.elderly (p. 343-43)

1, Usefu1~p;&%5£ -
. a. +"Ask the sehlor to perform41n 4+role which he flnds acceptable

(p. 343).
t b. "Do not imply that the senlor.éhould de® further skills orsought to
T alllevate sk111 deﬁ1c1ts ‘or should be lnterested_ln new learning.
) ‘. (p. 343). ' ‘\
’ . c. "put control of participation in -the teachlng-learnl g situation,
»  in the hands of the elder (p. 343)." | o
. d. "The best way to interest.mature and senior adults in learning is
to present an educational service which helpedlégelr ﬁrlends
(p. 343). * g

e.- "Establiksh a strupfured method for 1nsur1ng that -senior'scholars
.- and unlyerSLty youth meet each other in situations that will enhange_
their joint participation in 'teching-learning (p.- 343)-. 0 7

2. Are currently planning a mature and senlor scholar program at the *

. UnlverSLty of Qregon . . o
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. INTERNATIONAL PROGRAMS e

» L4 C . N ) ’ .\. ' :/
Liverfght, A.A. and John Ohliger. "The International Dimension;" pp. 45-57.

Chapter 3 in Handbodk of Addlt Education edited by Robert M. Smith, George
F. Ader, and J.R. Kidd. New York: Macmillan Co., 1970.

/
—

I. Introductiop (pp.. 45-49) - Y C ’ =, . .
A. Adult education assuming an increasingly international dlmen51on
B. Factors inhibiting growth of international adult education
1. Has been sldw to emerge as a legitimate area of university study
2. Has been developing in so many, different ways in different cohntrles
that is difficult to make comparisions

‘ ting illiteracy

*

C. In underdeveloped countries, has been used as & major means of ellmlné\\\\

D. An international déefinition (p. 47-48)
" 1. pPotentially acceptable: "Adult education is a process whereby
. persons . . . undertake sequential and organizatized activities
with the conscious intention of bring about changed in information,
knowledge, understanding or skills, appreciation and attitudes; or
“for the ‘purpose of 1dent1fy1ng and solving personal and community
problems (p. 47).
2. Adult: is a person who no longer attends school full tlme and is

over -Z;
3. Concept of education permanente--lifelpng integrated education with
& concept of a planned, integrated educational system ‘ >

-
“\,.“‘ hi
<

II. International organlzatlons and conferences (pp. 49-53)

_ A. The growing number of organizations and gonferences is the most promis-

N _ ing development on the international seene with UNESCO being perhaps
the most prominant - - .

B. Specialized organizations: the three international labor organizations
have adult educat10na1 programs; also the Internatlonal Conference of’
Unlver51ty Adult Educators :

C. Relional Associatigns .

D. Foreign travel by adult educatorsg both to and from U.S.

E. Promoting international understanding N ‘

. '_ 1. comparative adult education’courses on a graduate level.

2. International adult education--American foundation support for, .
i adult education overseas-=e. g., Carnegie Foundatlon, Peace Corps, e
. ‘ churches . - . . . - - P
a ' >
v g . P /n
’ . . LR = . “ v . '
F T - ’ M - - - o
. ‘:»' . ’ ) /
» s L yd
\‘ , ‘\ » ] .
-’A . \ .. rd . . . -

”




III. Conclusions and recommendations (pp. 54-55) . - L.
A Programs are not as organized as they should be - ’ .
B. Should expand as the two major-associations' concerned with adult
. education——Internatioﬁal Congress of University Adult Education and’
the Adult Education.Committee of the World Confederation of'Organlza—
. tions of the Teaching Profesgion - a
C. Need closer ties between the various regional adult educational organ-
T izations around the world - ﬁf ‘ )
' D. More efficiently distribute adult educat10na1 Programs on an inter-
national level . - -
E. Wider national participation in 1nternat10na1 adult educatlonal
conferences -
F. Greater participation of U.S. adult educatcrs in overseas gonferences
G. Morxe overseas exchanges “

H. Expand the ERIT adult, educatlon research and clearinghouse program

, % s -
T e e L

Sheats, June Dow. "Always on Sundays,"” Adult Leadership, 22=4January,'1974),
231-32. ’ ) )

-

’ Article is about an open air school which meets every Sunday in Chapultepec
Park in Mexico City .
° , 1. 168 faculty members teach in the school (m. 231) !
. Fs an exper1menta1 program launched in 1965 \ . "
42 subjects currently being taught to adults arnd youth oL
The fee is either zero or three pesos (24¢).
Two-pronged reason for the inception of the school ]
a. Educate parents and provide simultaneous studles for the whole -
© family N .
b. * Help women gain homemaking and 1ncome-earnlng skills
6. The teacher-learner role is flexible and interchangeable
7. * The basit orientation is to nature .

7

wm b wN

g
Financing and adminigtration (p. 231-32) . .
l. Sponsored by a'widower of a lawyer, Profesora Abad Guerrero' no out-
side support *
2. Four similar scﬁhpls lapched in outlying Mex1co City and a fifth
4 being planned in Pu 1

i
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. -5. Eschews pubiicity; relies on word-&f-mouth ’ -
Some notlvatlons‘(p 323)
S 1. Improves ability td earn a living
2. Self- improvement-
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Typical enrollee (p. 232) _ s
L 1. Acts as a re-entry port for adults who want to continu;\éheir education [//
s 2. Many cannot satisfy educational needs just on Suﬁaay, so enroll ih :
. reqular schools ‘ 8 >

Easing the transition.(p. 232) I . N
l. Classes perform an enculturation fungtion ’
2, "Invited families to study and pl together

-

UNESCO. Adult Education in the Context of Lifelong Leafn:;;?

S C Basi¢ working N
’ o “paper for the Third International Conference on Adult Ed ign. Paris,., ——
;i France., July 25- August 7,,1972. Paper dated April 28, 1972. . 35 pp.

ERIC: ED 068 761. .

The paper basically reviews the main results of the 1963[Montreai‘conference.
N . ‘
"Adult education is one of the key areas of lifelong }earning as an educational
activity ". . . and, by its very nature, is firmly rooted in the manifold »
realities of life and is essentially concerned wimg/man in his environment;
without claiming it as a sort of panacea for every ill, one cannot deny that
it is a particularly important factor in the broadening and democratization
of ‘access to education (p. 6)."

-

"But the broadening of access to education does not mean simply pro-
viding,, side by side with the existing school system educational facilities .
for adults-who have had no schooling; it means devising structures that will
do away with the frontiers separating formal education from informal education.
It means recognizing the need for a life-long educatior that will teach people
how to learn and make f&‘possiblé for them to supplement and renew their store
of knowledge throughout the course of their life (p. 6)." X
Latest statistics have indicated that out of a total member nation population
estimated at 2,287 million, 783 million are still jlliterate (p. 6).

-Notes that among significant trends in the provision of programs in adult
- education, six have been especially noteworthy: . . &
i 1. The introduction of functional literacy programs.
2. Increases in the number -of programs for rural populations.
3. Training anmd retraining courses for labor 4nd managerial personnel.
4. Popular education. ¢ .
5. The education of women. . )
6. To a‘Certain extent, the education of unschqoled—or insufficently
schooled youth (p: 8). - . . g
e . 3 v . N ’
' Regarding education as a continuing acpivity clearly entails far reaching ' i
"'consquencqé——requires a rethinking of the function of the school and upiverl
“sity;in their traditional forms (p. 8).

- b . . 5

-
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In several member states more than 25% of the adult’ population is actively
engaged in organized learning activities during any one year (p. 9).

“"The participation of non-governmment organizations in developing adult educa-
tion has been one of the main features of the recent past (p. 9).

2 "Many Member States have established centres especially designed for
the use of adults. These centres are broadly of two kinds: (a) those which
provide general community and cultural facilities, including educational
programs, artd (b) those wh1ch exist solely to provide educational pr/grams .
(p. 9).

"Within the context of life-long education, the necessity of which
“has been unlversally acknowledged adult education has been intreasingly con-
cerned to foster the develgpment of the individual's productiwvew-capacity by

training and refresher-training- rses, to contribute to the development of
human relations and to the,respect o n rights, and. to assert the ideas of
peace and international understanding ( 11)." . -

' . . \—' /-1

Continuing problems
1. Adult educatidn is st111 all too often inefficiently geared to (a)
— economic dnd social development priorities, (b) efforts to improve the
material and cultural life of individuals and society, (c) demcerati-
zation of education. of soq1et1es. L
2. ., The fact that.the.general acceptance of 1lifelong education has not
resulted in substantial reforms of formal education has h1ndered the
development of adult education. - -
3. Adult education has largely remained the concern of educators and has
-not been made the subject of systematlc and plurldlsc1p11nary investi-
gation and practice. ¢ .
4. The number of those who have benefltted from adult education has not
been sufficent, nor have they participated to'a significant extent in °*
t the conception, administration and ap§11cat10n of the teaching deslgned
for them. . .
5. Despite significant advances in respect of literacy work, the absolute
number of illiterates has continued to increase.
6. Development and modernization programs. rarely contain an adult educa-
tion component.
7., International aid and cooperatlon have been inadeguate (p. 12)

Priorities for adult education .
~ 1. Democratization of education. o v R

. 2, Become as functional as possible. )

2 . Eliminate distinctions between “men's" and "women's" -education.

. Contribute to the regeneration of education as a whole. -

More definite, diversified, and 1n€ens1ve adult-participation in the1r

own education.

6. Get pubflc schools to encourage 11felong learning. ’ .

7. A good' pre-primary education is the only way of insuring the success

". of all subsequent educatiomn.

wn S ow

¢ . . .
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cial and

to the total spent on the formal schosl system.
‘marjority of Member States, the portlon
. , tion is negligible (p. 22) .,

s .,

FlﬁanC1ng adult education

"It has 'been estimated that in certain highly industrialized countriés,
notably in the U.S.A. and the U.S.S.R., the total resburces, physical, finan-

. ) - ,

. ' 99\

~

Main organizations ‘grouping people takg); more‘%%five role in prénbtlng
adult education--e.g., universities (p. 18).

To better meet the needs of diver ituations, much more decenterali-

zation of administrative.functisgie;juld_seem to be necessary (p. 21).

)

human, allocated to educational attivities for adults are nearly equal
On the other hand, in the
<ii\the budget earmarked for adult educa-.

3
. p <
8

N\

I
»

New a?ggoaches and te¢hnigues

The responsibility seems to be primarily, but not exc1u51ve1y,}%
reside with the public sector. .

Question: Should local communlties, univers}ties, businesses, neigh-
borhoodsh and representative organizations be required to finance!
adult educatlon of their const;tuenc1es° (p. 22). *

[l
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Ecolog1ca1 approach--is based on a thorough knowledge of 11v1ng and
working environments (p. 24).

Adoptlon of modern media (p. 25).

Mob}lization and training of staff required to expand.adult education
(p. 28).




FAMILY LIFE EDUCATION | ' . .

‘. * s . - . .

Castille, Elsie JH. and Etta Pearl Brew. "Teaching Famlly Life to Adults‘"

Adult Leadershlp, 22 (February, 1974), 263-65. « _*
R Article descrlbes family life education program in St. Martln Parlsh, Lou;sana
(p. £263)
1. People_(homemakers--175) receive monﬂiy extension letter, and visits
i from a home agent and librarian four tlmes a year .

2.7 Educational attainment for the parish averages fourth grade level

Home Life aimed at‘many different audiences (p. 263-64) - ' -
l.. Couples contemplating marriage
a. Pre-marital courses conducted “ ‘w
b.- "Bridal packages" given to couple and their contents descr;bed
€. Annual attendance of 150-200 people )
- 2. Young marrieds’ .o -
a. Very receptive audience, eager to learn -

¢

b. Do not ‘like to meet in reqular monthly groups, so conduct spec1a1 .,
interest grdups . - J %

¢c. PFurther assistance through educatlonal 11terature, newsletters,

" workshops, clinics, 'and home visits- : v

3. Pregnant women i
" a. Groups meét twice a month with doctor and public health nurse
b.  Group generally lacks knewledge of:. basic health needs during

pregnancy
© c. Make use of follow-up home visits ) e - - ’
4. Working women ‘ ;
. a. 35.7% of the women in the parish are employed full ~time, many
i 9 others employed part~time
b. Hard to meet in groups, so use bulletin racks set up in places of
’ employment . ‘

c. Some night groups of worklng nbthers do meet '
5. Fatherless famllles . ‘
a. 69% of the families are fatherless with an average famlly size of

5-6 members . .
- b. Need for family planning a‘necessity '
6. Elderly .

a. 6.6% of homemakers are over 65
! b. Have mbnthly meetings with home agent

”

¢. . Enjoy demonstrations on food and nutrition < -, .




te,
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Hou51ng proyects g $ .

a. Counsel with parents about their children's needs t

b.  Volunteer leaders provide programs on malntenaqce of their new
living accommodations .

Federally funded programs )

a. Parish has been awarded government funds

b. Bi-lingual groups and schools established {French)

C. Parent-advisory group/established P ~
d. Meeting with Headstart parents \
9. Other groups .

a. Food stamp recipient
, b.” FHA.clients
C. Home demonstration club work - .
4. Expanded foods and nutrition program : ro. o

—~
N

- * ; /
Hendrickson, Norejean and Andrew Hendrickson. "Education for Family Life,

Pp. 439-55. Chaoter 26 in Handbook of Adult Education edifed by Robert
M. Smith, George F® Ader, and J.R. Kldd. New York: HMacmillan Co., 1970.

¢

- 't -

In urbah society, family patterns tend to break down (p. 440). Complex society’

deemphasized the family even though the family is the oldest. soc1al 1nst1tut10n.

"How the famlly survives depends on our wisdom (p. 441)." &
Definitions and terminology . ) T
1. "In its early days parent educatiop was an excellent example of an
American folk movement. . . . Parent educatlon had two qualities, It

wds geared to parents and-it was voluntary (p. 441) .

2. The intérest in parent education developed inta a* broader concdern for

family life education (p. 442). ¥ . .

3. Definition: "Education for family living is that,branch of adult
education. which deals specifically with the values, principles and
practices of family life. It has for its general objectives. the '«
.enrichrent of family experience thrOUgh the.moré skillful part1c1pa-
tion of all family members in the life of the family group. Its
offerlngs 1nclude learning opportunltles for both sexes and all ages,

¢ (p. 442), D

4. 1Is a multliprofe551onal area including the disciplines pf home,
economics, soc1al work, law, psychology etc. (p. 443)

4 . s

Research and practice . Co.
B In California, courses in parent educatlon are part of the‘generdl ;

* 7 adult education program (p. 445) ’
2. Co-op Extension: have made the most systematlc efforts in family' life
education at the state level (p. 446)

3. Antipoverty programs: reaching parents caught up in the poverty

syndrome is a new experience (p. 446) L

©
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T 4. Local communities (p. 447) ’ :
. - < . *
a. E.g., 1n Denver--local boards of education employ teachers to
work with parents of pre-school children .
» +bs" Programs for low income families being 1nst1tuted through publlc N
school home economic programs - A
, 5. vVoluntary organizations (pp. 447-48)
a. National Congress of Parents and Teachers -
b. State .,PTA Congresses *
Methods and resources (pp. 449-50) - .
\ 1. Accbrding to Auerbach and Brim, mass media, counseling, and group .
) discussion are the three Basic methods in parent education - '
2. Greatest limitation of the group discussion method is the shortage of o
. trained leaders . !
Problems and issues (pp. 452-53) < 3
' N ) l. ILogistigs: how to produce better leaders and materials and make both .
- more available .
2. Determining which organlzatlons ,Should. servefwhlch groups and under
what circumstances’
T . _ 3. Lack of organization and focus in the field '
] ‘ . ’ - - ) .
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' LEADERSHIP AND STAFF DEVELOPMENT . B
* . 4 l N - , . R
g : g *
Godsell, David R. "adult Leadershlp and Conﬁ&i&t.Resolutlon," Adult Leader-
: shlp, 22 (January, 1974), 236-38, . o
' . - . .
Role of the supervisor (p. 236) ;
, 1. Must have a positive self- 1mage o . J e
- 2. Musgt never "teach down™ . K\ ' N ’
3. Must regulate group so memBers do not dgfhage each other's self concepts ,
4. Must resolve confllcts whether between self and group members or among
' group members’ - - < ! P
Conflict resolution (p. 236) ' ) < i -
1. ‘Traditional methods ’ : " T
.a. Leader in authoritarian role taking strong, dominant actlons-—leaves
’ -the adult learnexr with a feellng of inferiority
b., Either ignore confllcts or turn to the pelicy manual -
2., Important to realize that conflict is a fundamental ingredient of change
"Therefore the way confllct is managed rather than suppressed or ignoreéd
will bear dlrectly 6n the improvement of adult educational methodology

. , (p- 236) “ v

Technlques of conflict resolution:

»

Burke (g

236437)

. 1. Withdraw:
2._ Smoothr
- 3. Compnomlse-

4,_LForce:

5.
6.

Confront:

is easier to avoid conflléﬁ-than risk losing or heing Wrong

important to down play 1ssues that might lead to dlsagreement .

bargining yleids an 1ntermed1ate p051t10n

outcomés depend on the relative power held by conflicting parties
open exchange and discussion permits both parties to win

Burke found no correlation between compromise and.the dimensions of

SR

' superior-subordinate relationships; also found that Withdraw, Smooth,
and Force were negatively related
p051t1ve relationship . .
"adult educators can learn from such as - é ’ s o
a. Recognition that change is fundamental to the educatipnal process

', and conflict, as being a ‘healthful. elemeht of education , ‘

AF essential part of their role 1s .to manage confllct through
confrontation |, A — 1 .

-

> b.

-

T
Adult educators must understand the dynamics of conflict resélut;on ip 23?)
Y. "All parties approach a confrontation with selective perceutlons (D.'237)

.

2.‘»Usua11y a certain amount of dlstrust among participgnts ° D
3. Educatpr must rise above his own' selectlbe perceptlon to clariﬁy the
* _whole situation « . . , - . .
~ P ¢ ' ’ ¢
« . . - .
- ‘ ) L "' - ~
‘. 5 2 ¢ 4 s
> ’ . ., s
.o . : x
‘ - ) ~ ’

only Confront always yeilded-a ,
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4. Educator may 1nnnate conflict, may be efendant, or may be the
.conciliator . ™ S
5. ‘s an 1n1t1ator——can serve~as an agent for charge
a. - T1m1ng 1mportant - ‘
b Stlcklng points o
‘c. Failure of an initiative may‘occur .
. d. .. Overt behavior can stifle influence ) »
6. Defender--how well tiHe educator performs this role will set the tone of
- group respect for him o
a. Confllct initiated by.others should be regarded.as an opportunlty
b.  Poise is essential .
c. Defensrye confrontation: -plan ahead and have alternate plans
~. 4. Must be no sign of defense--must trust group~members s¢ they will
o % trust h1m~ simply require that the issue be defined ’ . i
e. TAdmit” when you are wrong -5 . T

7. +Concijliato ust re51st temptatlon to 1et thlngs work out for.themselves;

rarely d : . . ‘
- *a. Supgrvisor:. do not take .sides in the issue .
. b. Hel part1c1pants see thaf a solution exists ‘ »
c. Objéckivity and coolness are requisites ’ ‘

d. Parficipanty mdy be’ surpn}sed at how much they actually do’ agree
. e. "THe goal of% 1nn1ng should' be replaced by the goa1 of problem '
501 ing (p. 238). ’ . .

g P2 » 4 r N ’ -

"Confllct management technlqpes are learning technlques for the: superv1sor Who
recognizes that the concept of changé 1nc1udes himself (p. 238)

- >

’ , ~

.
]

7 . - ’ . * .
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A

Griffin, V1rg1n1a R. "Alternatlve Ph;losophlcal P051t10ns," pp. 1-9 in
sThlnklng About a Graduate Program in Adult Education. Toronto: Ontario
- Institute for Studies in Educatzon. Augustm,1971. ERIC: ED 067 527. v
Can assume elther one of two phllosophies at elther end of the educat10na1
continum to run an adult education graduate program or may choose a pluralistic
philosophy--in order to choose whlch ong, need to, compare the philosophies on

a set of common dimensions’ (p. 229) . ) . "

- €

‘1. The, predominant value -
2.. Kinds of learning thought to be most valuable' e - ‘

'

. 3. Cencept of graduate study P

o4, Justlilcatlon for existence of a department of- adult educatlon <.

- L

5. Belief regarding student ability to 1dent1fy own learnlng goals ., ;
6; 'Be11ef regarfling student ability, to” plan own learn1ng eXperiences .
7. Bellef regarding.gtudent ablllty to-evaluate own learning ékperlences
8

’ . Conceptlon of competencies mOSt needed by graduates e
9. Nature of curriculum .  ~ 7. e " ' - o,
10. Basis. for, making currlculum declslons . ! , ) Y-
11. Basis for selectlon of students - e .. i .
12. Optimum faculty-student ratio . .7 S . O 3
13. Qualities required in- faculty I N , T
%4. Nature of general drv131on function® |7 - . o T oo
- - Y . ’ ‘ - . L. X ‘\.
.o s ) ‘ ., . . N
L : - Al T~
4 N ; - .
- . " i ' . \\\E ’

<
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M £° , . . M . — * éT ’ € !
15. Me;hoas of advising thesis studénts ot ' - y .
16. Requirements, stanﬁards for)graduathp ‘. ! % L Roa ‘
17. wWho e¥aluates- . / vy . — " Y f

’18. Baﬁls for gprﬁing rlorltrga (in general)’
' Author placed ‘these dim ;onslpn a Ei}rlx‘w1th the three phllosophlcal/stances 7

or p051tlonsy R - ) R
R 2 v " - . B z) )
;Ch0051nq the plurallstab a1ternat1ve (. 8) . ) . .
- 1,v Perhaﬁ§'1s ést q901ce because .do no§ have to be bound by a 51ngplar-
istic p osop N . .

2. Also an easy Eholce be€ause- it is e351est to belleve i~ |

s 3. Although, thls is ‘the phllosophy that leads to the greatest amount of

. ambigusty 1n ﬁrogn@ms N2 . ; , ’ N
» o» < » N P R .
. ° ‘ * o » ¢ ‘2. , { - .
. . ¢ B - . - g
. - . vl v . » 1;;;5 ":3
-y * '.ﬁ : KNS ' H '

Houle, Cyril o. The Educators of Adulxs," pp—«109 19. “Chapter 7-'in Handbook

7 of Adult Education edited by Robertfﬁ..Smlth George F. Ader, and J;R Xidd.

New Yoxk; Macmlllan C0.,,1970, &+ % ° . . L
. o - v U N

Educatlon of- adults has no central 1nstruct10na1 forms 11ke K?12 (p. 110)

A
.
x;. .,

. Leadersh;p pyramld- 'ﬁav1ded 1n£o three 1eVels (pp. 11~ 13) ’ .
1. W1despread base~—1ay*1eaders in & great. variety of cgmmﬂgity settings. .
2. -“smdller, byt large , noupe~peop1e whose adult educational servides is. -

, part of thelr JoBs who' accept supplemental employmentqln the fleld
3. Apex--people-who have made adult educatlon their caregr f&cus - -
4. ©Need to Create a: sense of common'ldentlty among those eve1§ of the
pyramld'/ o e ’

I

.
‘s _— N ¢ T

¢ L)

© Adult educatichal leadershlp an ana1y51s (pp. 113-%5):. “Afult ‘educators may
be c1a551fled in terms of the functiens, they “perform :
1. Part- time and volunteer workers--qoncerned with d1rect guldance of learners
2. Design ang promotlon of the program--ab111ty to use basic” theory to
< develop sequefitial learning activities for adults :
e 3 Adm;nlstratlon of program--concerned with budgetlng, stafflng, otganizing,

-

4. BAdvancement of adult education as a fleld--respon51b111ty of profesSors -

e ' . -

5. Unlver51ty'as a- tra1ner «n

L3

a. I¢ the major 1nst1tutlon most often concerned with tra1n1ng adult

LIPS .

A

.controlllng, and public interpretation ~ ., .o

T

- "and other adult educators and like pxofe551oﬁals in the field
Training of leaders (pp 115- 19) ‘ < . . ¢ “ '
< l. Often a tr1a1 and error process ' . -~ .
2. Largesﬁ body "of | ,organized training occurs w1th1n the institutions Jhich
sponsor adult educatlon programs - RN )
3. Some 1nst1tut10ns have accepted staff training as a major institutional
"« function-+e, d;, Cooperative Extension - R . s
. + w» 4. More training materials becomlng available . s

o

Vid

»

+y
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b. ‘Graduata study--much of what is known about adult educatlon has
. . been. produced in graduate programs “f“' . ) o g
€. University departmental programs | P — ”
: d. Courses ih adylt education. being oﬁfered to those’ lnterested e, . 'ﬂa -
® . the axzea as a supplement to’their major career goals ’ - ‘.“g
B e, UnlverSLty-offered spec1a1 tralnlng opportunities for part-tlme and . Aol
. volunteer workers o~ .t ’ .
) 6.: The leadership..pyramid probably 1s not 1ncrea51ng in’ size, but is o+,
' f Jbecoming more. stable S " . . \ ’
- ! o . . o ’. . ‘, : R
" Feenéy, Helen M. "Voltntéer and Professional: The Role of Adult Educatlon,“c P .
- - pp. 83-105. Chapter 4 in Priqrities in Adult Educatlon edltedfby ‘David B. o
: Rauch. New' York: ‘Macmillan Co., 1972. . R .. -
* "To work successfully with volunteers, *certain SklllS and qualltles are v1ta1; .
senslt1v1ty,«thoughtfulness, interest and goncern for people, the’ ability to”
listen and to identify w1th them, and a’ genu1ne‘;espect for the1r skills and ‘
théir strengths (p. 85). . R o ) e J
, . . - :
. Build;ng sound relatlonshups (pp._ 88-90) ‘,‘ : ' , T o
+1t First assignment should, be’ simple enough to 1nsure success ; - ’
- 2. People work best in a frlendly atmosphere and where ‘their efforts are
.+ 'needed and appreciatéd L o , s
3. Need to see EEe re1at10nsh1p,of their jObS w1th the total gffort;. should ,
: be’able to feel the mportanée of their contrlbutlon [ S
. -4. Will work best whed opportunity exists to learn.and grow . ) ¢ 7
Y 5 Recognition and reward prompt continued partya}patlon . - ~ - e
. c6. Build sound,reiatlonshrp between volunteer and profe551onal staff -~ o
-~ N - ‘f
Types of members (Bp. 91-95) . L S 4
. 7 1.> Professional asya volunteer*d may make the,dlfference betieen an © 7
f .- effective’ and 1nd1fferent program // L
N ¢ 2. Ad hoc consultant -or adVIs\ work on a“temporary basis S e L.
3 Board and committed member ﬁlen their publioéﬁelations léadfto R
. -succdessful programs N o . pe
. 4, Direct serv1ce°r thogé who glve their t1me actually helping w1th the T ’ L
program N
5. Membership vdlunteers. members of the orqahlzatlon entltled to.a v01ce . ’
) * in the operatlon, may*hold electlve office . T o
»,
Superv1s1on (pp. 96-97) . ' : T ! .
. 1. Approach it as an educatlonal re1atronsh1p rather than as a agement
‘. . responsibility - ¢ © .
> a. Individual £l lowed to malntaln personal‘;ntegrlty "%
. + ' b, Ind1v1dua1 given increased thotivation to work on problém
’ c. 'Individual may be offered specific help Ca -
2. Superv1sor and supervisee both should be willlng to change and, grow

it . , .
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N ; Acheiving effectlve service (p. 97)—-remember that voluﬂ%eer only'performs a S
e -~ supportative functlon . ' o o e - - :
- - .c - ' ‘ ! . f - - .
- Prends in volunteerlng for aduit educatlon s ., "
> . L "Tradltlonal" Yolunteers “ » .- - e
2. ially reformed 1nd1deuals-dermer alcoholics ox prisoneii3 ' -
+ 3% ,Retlired executives > . . . ; ‘ ~ N :
a 4, %ndependently yealthy , \ . ’ Qo
) o ‘ Ot SotoNT 2
-~ . & 4 -, P . o N
e I ' A- v ‘ . . ;
et - lw
E?t N ’ Knopg, Nort-- -i'-rsonal Growtﬁ and Profe551onal Growth™ "DQ the Chlcken and
PN the E-- 2rirst? « Chicago, Ill.: ., Paper. presented at the ARGA
g £ e Y 1972, 14&;31:. ERIC: BD 066 6945"} ’ , .
AT . g - R e ;
.:"f”fi Eduaatlonal Process’.used in the Vocational Counsellng Inst;tute (p. l) Called B
: _ “laboratory educatlon“--a program which integrates the.T-group methed with other. -
. techniques such as lectures and group problem solving; 1is distinguished from <
- other training methods by . , >
s . 1. The type of. learnlng goals-gthe ult}Fate aims - . .-
. " ‘a. Promote spirit of inquiry SR ; -
~ 0 * b. q;pand interpersonal consclousnéss v s . ) ’
3 c. Increase authenticity in interpersgyal relations -t ’
’ " , d. Indrease abllltY to act in a collagzratlve and 1nterdependent manner
R ¢ w1th peers; superjorsj and subordinates : .
i;? fg' €. Reso}ve conflict situations through problem SQlVlng -
l * f. Ppromote ‘increased selfd1n51ght s S v o ) .
Vo g. 1increase sensitivity #4 behavior of others -t N
. h. Increase awareness pf group processes '
; ’ ] 4 i. Helghten diagnostic skill in social, 1nterperSonal, and 1ntergr6up .
.situations o
j. Increase action skrlls--aballty to intervene su fully in s -2
~a ' 51tuatlons . c"ﬁ *
k. Learn how to learn -
“ 2., Processes used to focus on goals ” .
" a. .Continuously meeting groups that stay together for one year perlods
--meet bi-weekly
b. Groups of’ 30 broken into three sectlons—-meet on. campus ; y ’
. c.  The groups--are leaderless; behavior in groupothe main top1c of :
' to conversation;. to agt in supportative, non-evaluatlve.way
d. ‘'Problems W1tb the groups :
(1). Trying’to determine what really happened ) - O
(2) Guaranteelng transfer of behaviors from group back home
- 5 i - : . . R N ) ‘
Berteptions about.the training proéra (p. 7) ‘ ' o .
: * 1, Little that, tralnees could .do to put- knowledge galned 1nto immedlate } )
SR . action , ; . . i
T v *2. ‘Listening skills 1mproved T ' ’
’ + .. 3. Groups really wanted to deal with current issues = - -
. T4, Were intoderant of observers, + - .
. . ! . PR i Aj .
. b s R b4
oo “ K
[] y - ‘ .
‘ . . o ) . . . * i “° 1.5
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.. "The distinction betwéen persona] growth, and professional groﬁth is

probably ansartificial one, for it seems that a wise personal decision

has effects on the person in hislhome life and in his work life. (p. 11)."

’ - 1 - M . . .
© ..VWas_a traiming program for Employment S%rqice counselors Lt v )

. . . t L]
. ’
.
. N .
. .
s ., d . . ¢
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Nadler, Leonard. "The Functioning of Boardsand Committees in Adult Education,"
~ PPpP. S}-B&. Chapter 3 im Prforltles in Adult Educatlon edited by David B.

Rauch. - New:- York: M%cmlllan Co., 1972.

h ' N

.

Committees and boards are people, not just legal artifacts (p. 55)

+

2.

History (p. 53 -

A S

2.
3.

learning group . e
Purpose (pp. 58-62) \'f - = '
a. Should be established when” there is asneed
b.  Purpdse should be clearly stated and understood . . -
- c.. Advisory: provide advice only s .
d. - Problem solving . -

L4

’

’\»Deflﬁltlons Ap. 852) + ~ 7 : o . 4
T 1. .Board: a legally constltuted body, essent1a11y inflexible in terms of
* construction ’
Committee: more flexible, usuallb works w1th1n the framework -of a
board are temporary arrangements* . . /" “

; S . s

, . . A 4

In- 1950's, ektensive use of commlttees and boafds ‘ v L
In 1960's, committee 1nact1v1ty and more empha51s on vommunlty action
boards 1 .

In 1970's, commlttees agaln becom%ng a significant element’ of adult
education . , ’ . - o

. . - -
* »

A

Functional areas ~  ~ ' . , ,

a. -'Activity committee: short life, established to accomplish-a parti-
cular task - - .o ‘

-b. -Administrative committee: executive- committee . EOUP A

¢. (Coordinating committee: - can serve internally-or externally ‘

d. Dialogue group: provi&es members with opportunltles to share ideas
and feelings | -

e. Judicial committee: concergedgalth legal or sema-legal events--

hears grievances, reviews bi-laws ) e
£. Inspection committes: outside body that oversees efforts of an‘
institution T P ot S

g. Progrdm committees: related to ong01ng aspects of the organlzatlon
h. Study committee: group of 1nd1v1duals within an organlzatlon who
come together “to explore a partlcularftoplc--sometlmes called

e. Fact flndlng purpose of gathering partlcular Ainformation

‘f. Decision-making:, makes spec1f1c decisions regardlng organlzatlonal

L

activitiés*
g. Multipurpose committees: .cledrly state purpose angd” goals

X ' !

ST . los ?

. . N «
s L .

" Committees (pp. -54-72) - : ' .

_',

&

A

A




3.

Llfe cycle {pp. 62- 70) . . o

a. Needs starting and stopping point ' 7 ,
b. Starts with identification of needs , )

c. Starts with spec1f1c instructions from organlzatlon .then should set

4

goals < . N

‘d. Life expectancy should bé*stated ST
. @. Coordinate work with the large organization
£ Try to define possible end préduct

g. Activity sequence s . .
. (1)  set goals S .« o, ) T
[(2) Task eperation period ; . N

(3) End report or project
Closure: "Feedback to the committee members about the results of their
final report.can be helpful for the1r own information and education
(p. 72).

Hoards (Pp. 73~74) N - . . “ Z Lo
l, Operations: wusually is a decision—making body which may ‘use.committees
- 2, Membership ; . - . %,
a. A matter that is legally decided ‘ . . , !
Y b. Members usually elected by a process 1nvolv1ng(all members of the ae
organization - ! - N
3. The meeting: prepare for by sending materlals to part1c1pants before .
- the meeting. ’ N ) -
. x . . P
F‘._. /" P * ..'o

Scaggs, Willfam 'F. and Curtis Ulmer (ed.). Guide;to Adult Education Counseling..

7

. , -
L
° EY . .

Englewood Cllffs, N.3.: Prentice-Hall, 1972. Pgentice-Hall Adult Education .

Ser1es. 48. pp T S

I. Adult counsellng as'a learnlng process (pp. 7= lO) :

-
> ’ A = . -
Y .

-

»

o

. ﬂ& "The process of adult counseling exists to, help aduits’ 1dentify those S
- behavior changes. that are personally 51gn&f1cant (p. 7). i
. B. Through new learshing experiences, thé-aéult may learn to view hlmself‘ ‘/,} \
in slightly or profoundly dlfferent ways . N - . . -
C.- Humah development ° T * Lol
1. Deffned ‘A551st1ng people in* thelr efforts to becqme moré effectlve
v human-belngs . oy . .
. 2. Counsellng services for adults have developed from the concern for .t
furthering adult human development . .
. 1‘ ‘Counselors must see théir role as supporthg the learnlng process., a
_N;D. Counselor is a spec1allst in helping adults Yo become more effective
. learners. . . , . s I .
,E. Counselor must recognlze the’ unlqueness of each adult .
. . \ .t * . . . e
. II. Assumptions about adult learning (pp* 10-15) .
) A. View counSellng as' a learning prdbess, therefore need to know how and R
why adults learn * 7 )
— B.. “Adults learn more effectively when accepted and valued as persons (p.
= 10). . . -
" c. "ali human beings desire to sge themselves and their behavior as having *
some meaning or 51gn1f1cande (p. 10). >
" D. Imporant to start with the immediate concerns of the client " e )
- .t B . N
,,'.' o .l
” . ~ ) Y._.
4 [
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: E. “Learnlng is more effectave when dlrected touard an achievable goal
. A (p 11) ." .
F. "“Learning is more effectlve with the adult can see opportunities for
. L e self enhancepent (p. 11). - .
G. ". .. needs, aptitudes and interests of adult learners .vary greatly
. (P 11) " "_ . . -
) H. Counselor needs to have a knowledge of the adult learner's environment,
f' .- as "Each’ persoh will interpret learning ‘activities in terms of: the
> -context which has unique geaning for him (p. 12)."
" . I. Must believe in or accept 'adults as they are-tfo do so, must
.1. Be open . . . - :
N 2. Be noh—gudgméntal ¢ )
“, .+ 3. Be supportative , . '
* . ¢ '+ .4, Be'a deep listenér and communlcate well verbally and nonverbally
- T Je Emphas1s on cllent-centered qualltles of understandlng, realness, and
. Y uncondltlonal pos1t1ve regard i .
2 - ¥ . ’ s ota
« III. ﬁontlnued profess1onal expansion (pp. 15 -18) Ve ce 7
- A.‘ Adult counselors must possess profess1onal knowledge and the necessary
- o -/ counseling skills
EROE . B.7 Also must have a broad knowledge of human behaV1or-—1s bas1c ta the
3? counselor s knowledge .-of other areas of professlonal concern
C.. Must’also'have a knowledge of -5 . ’
+ . L. The adult learner ~
. E 2. Counseling technigques ' ; . ’ Lo .
. ) . 3. Educational tests and measurements ‘a! 4
’f4. Occupational.information . ;7 . ' -
: < tig) Thé <ormunitigefn which the adult learners lrve S
s N, .6 Ex1st1ng aduf‘ learning opporbunltles > .
" ' .7 vReferral agencles : LA 1.
.’ . - “ % _
V. Adnlt counselivig tasks (Pp. 18 25)
- w . B .;'Settlng objectbives e
| ﬁ‘ ’;‘l._ Goals ghould reflect the counselor' s commltment to human develop-
. . ‘.% - ment ’ . . .
- ., w2/ BArxe frequent}y stated Ln.xerms of serv1ces “to’ be prov1ded;
S \ﬁ 3. -€hou1d be-frequehtly reviewed ) ..
By Informlng adults about available dpportunltles-—shoupd be: 1nvolved in
?f the recruitment process ‘ .y .
: ' 5@“ Adsisting .adults in_course selection--mayAassume a more dlrectlve role
.=)° { ip the initial:phades. .’ ~ ‘. )
D.s Fiov:.de leaaershz.p in insuring that the reglsttatlon process is as
. ST 3 uncompllcated.as possible "
_i . . Bix"Ald adults in making approprlate«educatlonal and/or vocational plans
F.. Ass1st .adults in finding resolutions to their personal problems .. -
) ‘ dg' Testlng and test interpretation: -must’ be sens1t1ve to the feelings .
. ', adults hAVé .about testing , C
. :i; Dlss1m1nat;ng “information--results of fcllowups, pertlnent 1nformation
. - Eﬁe about students, exit interviews * " '
N Ed Evaluatlng the, program——bas1c,purpose is to flnd new ways to improve,

the program ) . .

3

at
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V. The adult counselor and the adult education team, (pp. 25-29) o
-A. A team approach should maximize benefits to students e
B. Counseling must be concerned with the professional relationship with .

teachers——interest and empathy for the teachers must be efiuine
C. should develop a sound, professional relationship with the supnortlng .

» staff--should be familiar with- the roles and specfalities of these'

people and share insights about students with them /’ . o
D. The counselor and his supervisor should provide each other w1th

mutual support--should have open, frank communications
E. The counselor should be a responsible, understandlng member’ of the

adult educatlon tedm

-

VI, Speclal problems of adult counselees (pp. 29-30) ,* . é

A. DNeed to ascertain what the ""reai concern ofithe cllent is "Q" '
WB. Need to seek out the unlque factors which prompted a given individual
. to ask a specific que§tlon or present a partlcular problem at .given

. point in time ,
- C. 7 Jointly deflne the problem with the clLent
D. Contribute relevant information Slowly

E. Draw out the feelings of the adult . o : . '
,. » F. Help the adult seek alternatives ° T
- G. Do not give advice to client ) oo . gt *?F‘
, H. Llet adult solve hls ,own problem _ ) '_ 4
’ I. Summarlze . S S e T
(3 ! NV ""‘ ) . : .
vVII. Adult Questlons Stated and Unstated (pp.-31-42)-, . R .
. * ,A.. Clients stating they are too old to go‘to school :. . N -
1. A frequent questlon'faced by counselors of adult learners ot \Q

»

2. Must avoid the routine. responses
e, Whole problem, must convey positive-attitudes’ about dge

.

B, Client stating he would like to withdraw : \\\
1. Drop out rates-in most adult .programs high °* ‘ '
2. Counselor needs to help student determlne whether wlthdrawal,can
* be avoided of is desirable . - . ‘

-

3. "Many adults‘view w1thdrawal as a personal failure . .
4. Counselor helps to determine "real" causés for withdrawal and can

M : be of help in informing teachers of the nature of the teason - !
v . 5& hdult pay peed help ip making the transition from student to ' . I
! ) s non-studen:%:R o o :
T Cv Client experiencjig difficulty in getting away, from home in order to

go "to school
A T, .Mag represent many unstated problems lzke frust;atlon w1th ‘a class

- situatién - . e
’ - 2. Need to'define the home problems as spec1f1cally as pOSSLble . 4
3. Some family counseling may be needed : - :

D. Client statement,that he cannot afford schooling: . S
) 1. Program costs,should be within reach of the target group
2. Tultlon pnly one cost; others lnclude transportatlon, meals, Chlld
care ’ v
. 3. Assume leadershlp in developing flnanc1al aids programs

‘n
. -
L}
n s
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E. Problem of maklng time for counsellng

1. Class release time .

) 2. Counseling outside class hours ' -t
. i 3. Most acute problems are in ‘the part-time programs which also
L. ' usually have part-time counselors - . . .
’ F. Client concern that his. emplonr does rnot approve of client's enroll-
ment in school " ‘.
. 1. Must reinforce' idea that most emplOyers encourage continuing N y
. education of employees , . - T
2. Projected employer objectlons may be an expresszon of client' s .
! insecurity , - . - : Y e
T, - 3. where real employer objectlons exist, client can be assisted in :/ ‘Qg”
, the effort to educate- employer to the value of cont1nu1ng < ’
;  education . . . ; . ' ’ )
. G. Client congern over low test scores ’ ) a ///&
1. careful test interpretation should minimize this problem y ,

" 2. Need toﬁhelp‘client de01de whether his expressed concern is @ ; v

. ’ -‘real concern > . - L .0,
: 3., Client feellng about scores is much more 1mpo£tant€than the 'scores /
o , -+ themselves 3 . T .
. %;ent concern over wbether he can still learn at his age; as dlrectly i
< f &¥dted to job oblescence and “need for retraining ‘ =)
. I4 Client statement: "I.don't understand this applicstion form." N
, : . » 1. ‘prevert problem b ellmlnatlng need for the estion tofarlse .
. ] ?2., Provide ample opportunities for adults to radse Specific questions , -

J. Cllent concern over t1me needed to complete pr gram =
" il. 1Is this what the client is really asking f e )
-+ 2. Help client develop‘long—range educatipnal plans~ ** ° . .
K. Negative client reaction to earlier educdéponal experiences =« ] ’
N '.1. Need to remember that adults are voluntary students who will react
¢ %’ positively to plegsant educational experiences z S y
- e * 2. Counsélor can help im reducing negative feelings about school-- 2’/
: - best accomplished through open -discussion . '
c o, L. Client concern -about grades in adult learning, programs

[y

- 1. Clients often see grades as a statemept of overall persoﬁhl worth
' 2. Counselors must provide opportunltleS‘for client to express self . .
about grades ] - WY

[y
- b -

VIII. 'Adult counselor questions: stated and unstated (PP: 42-48)

.. A. ' Concern about moonlighting ’ i X P .
b T, ot " 1. ;Hurried schedule : .o
) - 2. érlng with them the problems of the day Lt
N ’ 3. Problem of deyeloping sufflplent identity with their adult educa- :
. ) tion responsibilities. ’ - .
y . .4. " Problems of getting together with clients® _ b,
. ’ 5. Staff communication prdbblems - Y ‘
- " B. .Problem: “How doeg one help them all? ° L
. 1. Couynselpr must recognize that many of his act1v1t1es 1nd1rect1y
) - affect many people with whom he never comes in contact

2. , By assisting other professaonals to understand ‘the concept of numan
: .- ' development, counselor 1s 1nd1re€t1y ass1st1ng students

’ - (:. “r a «
R v - N e )
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C.

[y

.
D.
v .
sare

E.’

-

L.

I3 G.

3.

Must recognlze that direct one-to-one contact with adults may
‘not be -essentail

’

Problem of leaving.work.at the office

1.

2.

Counselor feeling of being office bound

1.
T2,

Need to have faith in the ability of adults to solve their own -
*problems

.Worrying about a client's problem does not contribute significantly
to the client sdélving that problem ’///

Does not lead to maximum effectivéness
Can avoid by seeking out adults

Coping with case “failures" - .

1,

2.

Must be careful in determining what constitutes a counseling
failure .
Must recqgnize that adult behavior change often is a slow process’

Coping with the different value systems of clients

1
2.

Differences should, be openly acknowledged by the counselor’”
Must communicate sincere desire to understand client

‘ Concern -over own professional development .

1.

2.,

-

Must set up o schedule for continuing education P

Must -make time for adeguateé involvement in own continung\\\
education ’ . N
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Miller, Paul.

"A Glance at the Future," op. 151-67. Chapter 10 -in, Handbook

[y

New York:

Changes in- soc1ety (pp. 152-54)

1.
2.

-

3.

.

Commltments to program (pp 154- 59)

1.
2.

3.

Commitments to competence (pp. 159-166)

1.

2.
3

.
~

4.

Q
ERI

-

adult Education edited by Robert M: Smlth, George F. Ader, and J R. Kidd.
Macmlllan Co., 1370. .

1’
e

. ~ s
- . ~
-3

e

"The deepest wound in” the character of aault ed ation, a result of the strhggle
to-win more than marg1na1 status
paran01a--that learning in later 1
body of educat10na1 act1v1ty (p. 151)

1

was an; uﬁderlying suspicion--a kind- of’
ﬁ\ife was only partlally welcome 1ntthe main

54

5

4 K

Poin{ increasingly to the need for adul: educatxon
Far reachlng turbelances in social fibex

loss of 1nd1v1dua11ty - .
Rapid. growth of the-lmportancerﬁ the’ publlc sector i

-

- -

a. i
b.” Large functional units of admlnlstratlve ac51on—-commun1catlon .
within the bloc 55 is mo;e effectzve than among “them NE P
bl ;o : Ty -
' .4 bt ’&. - > A

PR

Ed {‘?

¢ ’

Basic citizenship .
Dissatisfied with the narrow .focus of educatlon upon the reflnement of .
occupational skills .
Training of community shifting from interpersonal interactions to person-
system interactions

Education for public responsibility

Need to strengthen public professions and flnd new forms for thei:
activities

Need to do a better job of applylng(educatlonal theorles to improve
family life - .

Education will continue to be asked to contribute to the solution of a
myriad of urban problems

Schools must become community centers

P

3

4
New leaders on the scene who hdve selected adult education as their
« lifels work
Challenge in struggling with the issue of\resources management -
As people become increasingly dissatisfied with present institutions,
they will be looking for alternatives--will- cause educators to become
. interested -‘in the techniques of adaption
adult education moving toward' new forms of incorporation within
institutions as wholes B

Q
z
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Aruitoxt provided by Eic:

As education see fit
education'? (p. 16)."

5. Problem: 'Why do 1nst1tutlons ‘wHose sole functlon,
, to sponsor divisions of 'education' and’ ‘continui
6. Problem: Access to éducation in the megalopolls f .
7.' Managers of adult educat;on will have to beceome/Bétter masters of the
media technology é//ﬂé
8. Community colleges- to.play a new and important rolé in adult'educatldn-
"Hav1ng emerged as an inventive response to thefegalltarlan ideals ‘of
mass higher education, the community college‘has grown:up with a
comfortable feeling about being part of its local ared." *
9. Vltal centergs of nelghborhood 1;fe needed more. so' now than*ever before
-—can use the publlc schools ard ‘have them,return to the anc1ent role
of civic center. . aa

'Y
- »
" .

"One is led to say that educat;on deoes not change because 'some reformer demands

it. Education changes only under the impact of profound forces -of change within
the soc1ety itself. This is what is happening. today, and what adult educators.

must continue %to explore together (p. 167 ,"- . -

R . ‘ P . ’ B
. .

- P

Nesser, John and Fred Bujold. "Adult Education in 1993," Adult Leadership,

22 (January, 1974) , 239-40. o ~
. . - .,

Travel, and learning (p. 239) T ’ %
1. Adelphi University graduate school on a subway car. N
_2. "Travel and learning are a loglcal marriage because both, arg necesslties

and both use 1arge protions of our time (p. 239). . LT

+ 3. Progectlon~ Learning packages @vallable on supersonic 1ntercont1nenta1
flights for.credit and for. personal enr1chment ‘

‘. ’ .

Indications that: the future may. be as described above (p. 246) L.

’

¥

l. Growth of mass transportatlon in many communities i
2. . Need to individualize instruction because of the wide variety of adult
7 backgrounds ’ =
3., *personalized orogram designs would not be’'bulky or heavy )
4.5 Are developing a new generation of standard teachlng machines «
5.' Adult education now required by many professions for members to remain :
,Funétional, L

6. The versatility of the 1nd1v1dual packaged learning system orov1desa
something for everyone e

-
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